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Predhovor

Vazeni Citatelia vedeckého casopisu Studia Scientifica Facultatis
Paedagogicae, v poslednom tohtoro¢nom ¢isle je zverejnenych trinast
prispevkov, ktoré¢ sa zaoberaju pedagogickou problematikou z pohladu jej
roznych subdisciplin. Ide o oblasti didaktické, historicko pedagogickeé,
$pecialno pedagogicke, socialno pedagogické, evalvacné atd’.

V uvedenom Ccisle sa modzete docitat’ o metdde Learning Stories ako
metéde formativneho hodnotenia, ktora bola navrhnuta Specidlne pre
predprimarne vzdelavanie. Analyze postojov ziakov cirkevnej Skoly
k zacleneniu Ziaka s telesnym postihnutim do telesnej a Sportovej vychovy.
Taktiez je tu analyzovana problematika kompetencii ucitel'ov predprimarneho
vzdelavania. Historicko-pedagogickej problematike so zameranim na
Frobelove gnémické pedagogické idey ako subvenciu k rozvijaniu moderného
pedagogického myslenia v kontexte primarneho prirodovedného vzdelavania
a vyskumu dobovych nazorov na vzdelavanie diev¢at a Zien pocas existencie
prvej Ceskoslovenskej republiky je venovana d’alsia Gast’ tohto &isla. Dalsi
prispevok zistuje akomparuje ndzory ucitelov primarneho vzdeldvania
z vidieckych a mestskych §kol na vyuCovanie roznych tematickych celkov na
hodinach telesnej vychovy. Uvedené cCislo obsahuje aj Stadie venujuce sa
problematike Sikanovania na rdznych stupnioch vzdeldvania; uplatneniu
svojpomocnych knih v ramci lieCebnopedagogicky orientovanej biblioterapie.
St tu taktieZ uvedené vysledky vyskumu medzi Ziakmi 5. ro¢nika ZS v Ceskej
republike z hl'adiska vedomosti o klime, environmentalnych hodnét, postojov
a proenvironmentalneho spravania.Dal$e prispevky sa zameriavaju na aspekt
motivacie z pohl'adu Studentov, ktori sa rozhodli pre svoje budice povolanie
v kontexte pomahajucej profesie. A je tu prezentovany teoreticky pohlad na
tému pripttanosti a jej vplyv na vychovno-vzdelavaci proces.

Autori prispevkov publikovanych v tomto ¢isle Casopisu sa opieraju o
aktualne domace i zahrani¢né zdroje informacii, vlastn(i profesijni empiriu a
vyskumy a ponutkaju inspiracie pre d’alSie rieSenie predmetnych problematik.

Doc. PaedDr. Tomas Jablonsky, PhD.
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Preface

Dear readers of the scientific journal Studia Scientifica Facultatis
Paedagogicae, In the last issue of this year you can find thirteen articles, which
deal with pedagogical issues from the perspective of its various subdisciplines,
such as didactics, historical-pedagogical, special-pedagogical, social-
pedagogical, evaluative, etc.

In this issue you can read about the Learning Stories method as a
formative assessment method, which was designed specifically for pre-primary
education. Another topic covers an analysis of the attitudes of pupils of a church
school towards the inclusion of a pupil with a physical disability in physical
and sport education. The issue of competencies of pre-primary teachers is also
analysed. Next part of this issue is devoted to historical-pedagogical issues
focusing on Frobel's gnomic pedagogical ideas as a subsidy to the development
of modern pedagogical thinking in the context of primary science education and
research on contemporary views on the education of girls and women during
the existence of the First Czechoslovak Republic. The next paper investigates
and compares the views of primary school teachers from rural and urban
schools on the teaching of different thematic units in physical education classes.
This issue also includes studies dealing with the question of bullying at different
levels of education; and the application of self-help books in therapeutic-
oriented bibliotherapy. The results of the research among 5th grade pupils of
primary schools in the Czech Republic in terms of climate knowledge,
environmental values, attitudes and pro-environmental behaviour are also
presented. Other papers focus on the aspect of motivation from the point of
view of students who have decided on their future profession in the context of
the helping profession. And a theoretical perspective on the topic of attachment
and its impact on the educational process is presented.

The authors of the papers published in this issue of the journal draw on
current domestic and international sources of information, their own
professional experience and research, and offer inspiration for further
addressing the issues at hand.

Doc. PaedDr. Tomas Jablonsky, PhD.
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Learning Stories ako metoda formativneho hodnotenia
v ¢eskom predprimarnom vzdelavani

Learning Stories as a Formative Assessment Method
in Czech Pre-primary Education

Barbora Loudové Stralczynska, Petra Ristic,
Jana Uhlitova, Philip Selbie

Abstract

In the last decade, formative assessment methods have gained
international prominence in pre-primary education. The Learning Stories
method is a formative assessment method which was designed
specifically for pre-primary education. It was developed in the late 1990s
in New Zealand and has been used in Canada, Australia, in the United
States and some Western European countries. The aim of the article is to
introduce the results of a two-year action research (2019-2021) that
focused on the implementation of the Learning Stories method in six
Czech pre-schools and the documentation of its impact on teacher's
assessment processes and children's learning. The research data indicate
that this method is an effective tool that reinforces child-centred
approach to assessing children’s learning. The method enhanced the
teachers” understanding of the importance of formative assessment,
guided them to re-evaluate their concepts of assessing children's
development and learning. The method enabled the teachers to have a
deeper understanding of children's learning processes and increased
participation of children in assessing their own learning.

Keywords: Pre-school Education. Formative Assessment. Learning Stories
Method. Learning Dispositions. Observation. Action Research.

Introduction

Formative assessment has received international attention with great
potential to improve teaching and learning for the last thirty years and has roots
in evaluation practices which have evolved over this time from a focus on
formative evaluation to formative assessment (Shepard, 2006; Black, William,
2010; Gareis, Grant, 2015). Within pre-school education, Nutbrown (2006)
defines assessment ‘as the process of identifying the details of children’s
knowledge, skills and understanding in order to build a detailed picture of the
child’s development and subsequent learning needs’ (p. 2). To be effective, it
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is essential for this process to be informed by professional insight into
children’s learning and is an important outcome of established relationships
with individual children. Although not formally known as ‘assessment for
learning’ or ‘formative assessment’, the practice of observing and documenting
young children’s learning has a long tradition. The term ‘assessment for
learning’ was first used to help define the differences between summative and
formative assessment (Harlen, James, 1997). Assessment for learning aimed to
provide students with teacher feedback about their progress but also recognised
the significance of students’ direct involvement in assessing their own work.
“Formative assessment often uses staff observations and focuses on children's
well-being and engagement” (Sim et al., 2019, p. 44) to “foster increased
autonomy and responsibility for learning on the part of the students”
(Cizek, 2010, p. 4).

More recently, Drummond (in Schmidt, 2009, p.12) states that
assessment should help teachers to “appreciate and understand what children
learn”, know them as individuals. She considers assessment as a critical aspect
of providing quality in early childhood education. When teachers of young
children observe not only what they see, but they are also alert and sensitive to
receiving information from children (as well as their families) they are able to
evaluate their own practice and to support the next steps on the child’s unique
learning journey.

Most European countries have basic information on their approach to
assessment in their national curricula. The assessment methods based on
observation of the child's learning processes predominate. This corresponds to
a child-centred approach in pre-school education, inwhich the child's
interests, their individuality and a respect for their own way of learning are
the starting points for a teacher’s work. While portfolios and regular
observation with documentation of the child's learning are often used, forms of
assessment using summative checklists still appear to be common in about a
third of European countries (European Commission, 2019; OECD, 2015). The
majority of countries in Europe favour formative forms of pre-school
assessment due to their long pedagogical traditions and an awareness of the
risks associated with summative assessment practices which can lead to
"schoolification™ and inappropriate practice in pre-schools (Sim et al., 2019).

In the past, Czechoslovak pre-school education was closer to a school-
based approach to education. Especially since the 1970s, an assessment model
persisted which perceived the childas an object of the monitoring and
assessment process (Opravilova, Uhlifova, 2021). In contrast to this model, a
socio-constructivist perspective views the child as an active participant in the
learning process (Simina, 2012) who participates in, and is a beneficiary of, the
whole assessment process (Knauf, 2020).

Current professional discussion in the Czech Republic in many areas
concerns the assessment of children’s learning and the efficacy of the
educational process. The Czech Framework Educational Program for Pre-

10



STUDIA SCIENTIFICA FACULTATIS PAEDAGOGICAE
UNIVERSITAS CATHOLICA RUZOMBEROK 2022, ¢. 5

Primary Education (FEP PE) (MSMT, 2021) states that the assessment of
educational outcomes for children should not focus on performance in relation
to an agreed standard, nor on comparing one child’s performance against
another, but on a child’s development of key competencies. To ensure an
individualised approach, the personal development and educational progress of
each single child should be observed and documented with an emphasis on the
importance of identifying any difficulties in the child's development and
education (MSMT, 2021). Within recent years, Czech pre-schools have started
using new tools for assessment of the child (e.g. VUP, 2007; PREDICT by
Syslova, Kratochvilova, 2018 or Welcome IDEA, 2019). Also, the Czech
School Inspectorate has stated criteria for the development and outcomes of
education and requires teachers and pre-schools to monitor and assess young
children’s development against them (CSI, 2019).

Currently assessment in Czech pre-schools usually takes place without
the direct involvement of the child, although it is based on
continuous observations by the teacher. Observational outcomes are the basis
for planning educational activities designed to support and further develop the
child's learning. Assessment records take the form of a portfolio that contains
an assessment checklist and the child's work which demonstrates their
achievements and readiness for transition to primary education. Although
parents can view the child's portfolio the child has not personally contributed
to the process of their assessment, nor to influence the creation of their own
learning journey.

In order to contribute to current understandings of assessment in Czech
pre-schools, the Learning Stories method was chosen to illustrate the features
of formative assessment such as its child-centred principles and its promotion
of children’s agency.

Theoretical Background of the Learning Stories Method

The Learning Stories method of formative assessment was created in
the late 1990s by Professor M. Carr, at the University of Waikato, New
Zealand, and was developed as part of research following the newly introduced
curriculum for pre-school education Te Whariki (MoE, 2017). Learning stories
are primarily designed for children themselves. Only afterwards do they serve
parents and teachers, and support communication between all participants in
the educational process. Learning stories help children to construct their own
identity as a learner and become more aware of their own learning processes
and help to make planning for further learning more effective (Carr, Lee, 2012).

Learning stories are written by one or more teachers based on their
observations. An important principle is that the child themselves should be
involved in making the story of their learning. The child can narrate how they
participated in the activity, or they can help to decide which moments should

11
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be described which in turn leads to the development of their ability to reflect on
their own learning processes (Carr, Lee, 2012).

The underlying concepts of the method include the learning
dispositions (MoE, 2017). Learning dispositions can be defined as
a participation repertoire from which the child selects or creates
learning opportunities, or a habitus in learning (Carr, 2001, p. 9-10). The
learning dispositions are described as a situation, when the child “is prepared
(being ready), wants (being willing) and is capable (being able) to participate
in a variety of ways; it is a combination of inclination, sensitivity to
the situation and relevant skills and knowledge” (Carr, 2001, p. 21). The
dispositions are based on responsive and reciprocal relationships between the
individual and their surroundings. They can be divided into five main
areas, which are directly reflected in the observation, documentation, reflection
and recording of the individual child’s Learning Story — taking interest, being
involved, persisting with difficulty or uncertainty, communicating with others,
taking responsibility (Carr, 2001, p. 23).

Based on observations of children playing, the teacher
recognises which moments are important for their learning. This allows the
further planning of a possible educational offer for individual children, based
on their interests, actual learning achievements and
strengths. Every other learning story should connect, integrate, and relate
to previous moments within the learning process of the child, thus creating a
holistic picture of children’s learning (Goodsir, Rowell, 2005, p. 12). Learning
stories can be based upon one child, as well as a group of children.

An adaptation of Carr’s Learning Stories by the German Y outh Institute
(DJI) entitled Bildungs- und Lerngeschichten is used as one of the methods of
formative assessment in some regions of Germany. The DJI also developed
practical resources to support the effective introduction of the method into
practice. This represents a development of Carr’s original model which retained
the essential principles but also provides greater support for a systematic
approach for all adults working with pre-school children.

The Bildungs- und Lerngeschichten method is based upon four steps:
(1) Description — Teachers observe individual children’s learning processes and
activities in everyday situations without any formal assessment. (2) Discussion
— Teachers analyse their observations as a group in relation to the learning
dispositions and the curriculum and reflect upon their own understandings as
well as taking account of the child’s (and parents”) perspective. (3) Decision-
making — Teachers consider and decide upon as a team how to further develop
the learning dispositions of the child. 4) Documentation — Teachers are required
to document the child’s development as part of their systematic support for the
child. Records (usually in a form of a letter) are kept in the individual
child's portfolio (DJI, 2007; Leu et al., 2007).

12
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An important part of the Learning Stories method is the routine of producing a
letter about the child's learning. An individualised letter addressed to the
individual child is the result of the teacher’s observation and subsequent
analysis of the information gained from it. The letter, assessing the child's
learning processes, highlights the achievements and any learning difficulties
overcome by the child and at the same time emphasises any examples of the
child’s personal development and perseverance during the observation. This is
an example of the innovative approach of the method, as it demonstrates how
the child can be drawn into the process of assessment and self-assessment.
The starting point for the research project was the need to improve assessment
of the learning process in Czech pre-schools (CSI, 2018). The German
adaptation of the Learning Stories method Bildungs- und Lerngeschichten (DJI,
2007) was used for the action research for several reasons. Most importantly,
it focuses on the child's competencies, learning dispositions and their holistic
development which is closely aligned to the principles of pedagogical work in
Czech pre-schools and the values of Czech teachers working with young
children (MSMT, 2021). Within the preparatory phase of this research, the
Bildungs- und Lerngeschichten materials were translated into Czech and
modified to reflect the Czech context and FEP PE (2021).

Methods

The aim of the research was to document the implementation of the
Learning Stories method in Czech pre-primary education and to analyse the
impact of the method on teachers' work with children in the pre-schools
involved in the research.

The research questions focused on:
(1) what impact does the implementation of the Learning Stories method
have on teachers’ understanding of children’s learning processes,
(2) how teachers perceive the impact of the method on their practice of
assessing children’s learning,
(3) how teachers evaluate the impact of the method on participation of
children in the assessment of their own learning.

The research was carried out from September 2019 to the beginning of
June 2021 in 6 Czech pre-schools and included 12 teachers (156 children in 6
classes) and 20 parents. All teachers received theoretical training in the
Learning stories method as a part of their initial professional studies at the
Charles University, Faculty of Education. They subsequently implemented the
method in their own practice and agreed to participate in the research. During
the years 2019-2021, their activities were monitored and analysed by the
research team.

Action research projects provide opportunities for practitioners to
explore the efficacy of their own educational work so that change and

13
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improvement can be brought about (ATA, 2000; Hall, Keynes, 2005;
Nezvalova, 2003). The research took place over four phases (1. planning, 2.
action, 3. monitoring and 4. evaluation) which were repeated on a yearly basis.

Tab.1. Research phases

Research | Activity description
phase

Phase 1 Documentation, observation forms and guidelines were
prepared for use in Czech pre-schools. Teachers and parents
were informed about the research aims and methods to be used
and their consent to participate was agreed.

Phase 2 The teachers implemented the Learning Stories method in their
pre-schools (planned on observations of children; carried out
direct observations; evaluated the observations; prepared the
Learning Story letters and handed them over to the children).

Phase 3 Teachers and parents were interviewed about the impact of the
method on the children's learning processes. Furthermore,
teachers were asked about the impact of the method on their
practice of assessing children’s learning and on participation of
children in the assessment of their own learning.

Phase 4 Data from interviews were analysed. Recommendations for the
teachers were carried out on how to modify their own practice
in order to improve the implementation of the method in the
following cycle of the action research.

Quialitative research methods were used for data collection. Data were
obtained primarily from interviews with teachers and parents. Additional data
sources were participant observations and direct observation records (videos,
photographs) which enabled triangulation of the data obtained from the
interviews. Interviews and observations were realised on yearly basis in two
cycles within the action research. Data snippets representing key codes and
categories were extracted from the open-ended responses of teachers and
parents. Responses were open-coded ad-hoc. Individual codes were grouped
into categories and analysed by thematic coding (Miles et al., 2014; Svaficek,
Sed’ova, 2014; Yin, 2018). The analysis resulted in 7 categories (process of
implementation; assessment outcomes — letters for children; impact on
children's learning; communication; impact on teacher’s perception of children
and their learning; benefits of the method, risks of implementation).

14
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Subsequently, the categories were compared and clustered in relation to the
selected research questions.

Results

Several key themes emerged as significant results relating to the
research questions, and these are discussed below.

A Deeper Understanding of Children’s Learning Processes

Targeted observation gave teachers a deeper individualised

perspective of the child and enabled them to record and recognise strengths
(learning skills and dispositions) of children which had previously remained
unnoticed in the daily routine. The following comment from an interview with
a teacher illustrate this:
"At first I couldn't find my way to Anicka*. She didn't seem very interested in
anything, she'd rather say she couldn't do something than try it, and sometimes
her attention could be tiring. But while observing her, | realised how many
good qualities Anicka has — she is incredibly empathetic, selfless, helps
everyone and tries to make others happy. She can also entertain herself and
come up with imaginative games. Suddenly I saw Anicka with completely
different eyes, | was able to accept things that used to irritate me. | was very
relieved and grateful.”

Analysis of interviews with teachers and parents clarified another
benefit of the method. The children offered their own interpretations and
comments on their learning stories in the classroom and at home. In this way
the teachers had opportunities to view events from the child's perspective and
compare it with their own point of view. The teachers could deepen
their understanding of how children think and what they are genuinely
interested in. The following comments from two parents illustrate this:

"...he talked more about how they played together with Honza and how he
didn't know the numbers — he couldn’t understand it, we talked quite a deal
about it...He said that the teacher didn't understand nothing, he was building
a house.”

"He retold everything to us again, confirmed that it really happened like that,
and explained how they played with Peter.”

As a result, a more authentic understanding of children's interests made
it possible toadapt the learning environment and educational offer to
effectively support children's motivation to learn.

1 The names of the children have been changed to protect confidentiality.
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Improving the assessment of children’s learning

The teachers felt that the Learning Stories method does not differ from
the usual approach to assessment carried out as continuous
observation. However, unlike the fragmented learning skills on an assessment
checklist (national guidelines for assessment, FEP PE, VUP, 2007), the
Learning Stories method depicts development of learning dispositions in the
context of learning situations and environments in which they take place,
and this provides a more ‘authentic’ form of assessment. Claxton and Carr
(2004) and Dowling (2013) point out that the learning process cannot be
removed from the context in which it takes place such as the learning moment
and the learning environment. The Learning Stories method was mainly seen
by teachers as a complement to the existing assessment tool. In contrast to the
Learning Stories method, the teachers noted the risk of a lack of
individualisation in standard summative assessment tools. The following
comment from an interview with a teacher illustrate this:

"The method really allows us to see the child, to tune in to him, to see
what his interests are, what he's really good at, that it's not just ticking off the
do's and don'ts..."

"Because when you think about what the child is doing and you start
writing about it, you think more about how you can actually support the child,
their play or even their interests."”

The guided observations made teachers notice more closely the
individual interests of children and reflect upon these when planning
subsequent activities, based onthe child’s interests. For example, the
subsequent activities included children being involved in making an adventure
book for a boy with special educational needs, reading a humorous book
reflecting the theme of a construction activity or making coins for shopping in
the role play area. Planning for next steps in learning, based on the analysis of
these observations, is an integral part of the Learning Stories
philosophy. Carr emphasizes that “the aim [of Learning Stories] is to push the
learning forward, to expand it, not just to describe an event” (Carr, Lee, 2019,
p.14).

Results of the action research showed that the method moved the
teachers’ perspective from summative to formative assessment. The teachers
acknowledged the impact of the formative assessment on the children’s
learning processes and the complementary relationship with some aspects of
summative assessment practices. During the implementation of the action
research, teachers began to see the importance of a reflective description of
the learning process and began to concentrate less on merely summarising
outcomes which they had previously been their practice. After becoming more
familiar with formative assessment they started assessing children according to
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each child’s individual characteristics. The following comment from an
interview with a teacher illustrate this:

"After the second observation of Adam, | returned to the first letter and found
out how he had moved greatly in free play — that he was already at least a little
interested in what the other children were doing, while before he didn't care
and mainly wanted my attention."

Involvement of other practitioners in the project established a system
of mutual sharing of information about the child and the sharing of tasks
such as sharing observations, analysing the documentation, writing, and giving
out the letters to the children. The transition from assessing as a team rather
than as an individual, together with planning for the next steps in children’s
learning are important characteristics of the Learning Stories method. The
teachers also appreciated the process of observing, evaluating, and
documenting the child's learning processes supported by the resources and
guidance adapted from the original Bildungs- und Lerngeschichten method.
Increased Participation by the Child in Assessing Their own Learning.
Narrative assessment is the biggest asset of the method as assessment in the
form of a letter describing the learning process is familiar and understandable
for children (Bruner, 2003). The child can offer their own interpretation of
their learning story, explain as well as reformulate it and as a result becomes
an active participant in the assessment process. The following comments are
from an interview with a parent of a boy with special educational needs
(different mother tongue, ADHD, and developmental disorder):

"Alex was very happy that he got his Learning Story. | had to read it twice a
day for a whole week, always in the morning and in the evening before he went
to bed."

“When Alex got his second Learning Story, he opened it and then started
‘reading " and re-telling the story with the photographs. Only then he gave it to
me to read what was written in it. It was amazing! He was the only one who's
done it like this! And although his language skills are very limited, what he said
was more or less in the written story.”

Children's motivation is one of the key requirements for learning (Carr,
2001). With the child's motivation and interest, the learning process begins,
and the child’s personality and moral values start to develop. The data analysis
showed that the Learning Stories method is highly motivating for all children.
Giving out the learning story letters became a much-anticipated part of the
routine and children experienced a sense of uniqueness as their learning stories
became their property (a copy would be included in the portfolio), and the
children treated it with “respect”. The routine of letter giving has become an
opportunity to repeatedly strengthen children's self-concept and self-awareness
and the emphasis on mastering learning dispositions helped to create a "culture
of success" in the class (Carr, Lee, 2019; Black, William, 2010).

Following the children receiving their learning stories, teachers have
noticed in them a greater willingness to overcome difficult tasks (from the

17



Loudova Stralczynska, B., Risti¢, P., Uhlitfova, J., Selbie, P.: Learning Stories ako metéda
formativneho hodnotenia v ceskom predprimarnom vzdelavani vzdelavanie

child's perspective) and there is more self-confidence with solving problems.
From the teachers’ perspective, the Learning Stories method has improved
children's attitudes to, and motivation for, the learning process. The following
comments are from an interview with a teacher:

"Yes, it was extra work, but after a while... I realised that thanks to
observations, letters, interviews with colleagues, | feel that | know the children
much better... and above all that we finally managed to involve them in the
whole process ... that they do things because they really want to, that they really
are interested in them, and not because we [teachers] prepared something for
them.”

Many pre-schools in the Czech Republic already work with portfolios
and photographic documentation of children's learning to assess children’s
development (Syslova, Kratochvilova, Fikarova, 2018). However, the Learning
Stories method could be viewed as taking these practices further by obtaining
evidence of and deeper insight into the child's own learning processes. This
method actually invites the child to assess their own learning processes and
involving the child in the assessment process is another source of learning (Earl,
Katz, 2006).

Discussion and Conclusion

This article has deepened the theoretical discussion on formative
assessment in pre-primary education and disseminated knowledge about the
possibility of implementing formative assessment methods such as Learning
Stories in Czech pre-schools. Currently, formative assessment in the Czech
Republic is considered primarily for its contribution to the development of
pedagogical work as "assessment of learning" or "assessment for learning", but
very little consideration is given to its role as a means of "assessment as
learning™ (Harlen, James, 1997). In other words, the process of formative
assessment can provide the child with very important motivation for accepting
an active role in their own development and effective support for their lifelong
learning.

Although the research was limited to six classes of pre-school children,
the implementation of action research confirmed that the Learning Stories
method is an effective way of assisting a child's learning and personal
development. Through the Learning Stories method, the teacher's view of the
child develops as they begin to emphasise the role of the child more in their
planning and perceives the child as a co-creator in the learning process (Rogoff,
1990). In a situation where the child's skills or knowledge are insufficient to
solve a problem, the child has the opportunity (after talking to the teacher) to
work out for themself what knowledge is needed in order to solve the problem.
The Learning Stories method therefore enables the child to think of themself as
an agent who is involved in their own development and to strengthen their
internal motivation to learn and their participation in the process of self-
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assessment (Siraj, Mayo, 2014). At the same time, the position of the child
changes as the child takes centre stage and so too does the position of the
teacher in the process of the child’s education ("facilitator of learning model"
in Stone, Burris, 2019). Another advantage of the method is its relative
simplicity which helps to establish an effective partnership with parents from
socio-culturally disadvantaged backgrounds.

Action research has shown that the Learning Stories method supports
teachers to see the importance of formative assessment, to re-evaluate their
concepts of assessing children's development and learning. The research also
points out the difficulties of implementing this method in Czech pre-school
education where there remains a very strong and influential historical model in
the education system which maintains the superiority of the adult over the child.
Therefore, when implementing the method, it is necessary to take a long-term
view. A deeper knowledge of children and an understanding of their potential
and strengths through sharing information and resources is required by all those
working within pre-schools.

The formative assessment is an integral part of high-quality teaching
and learning, taking place within the context of respectful and responsive
relationships promoted by teachers who value the uniqueness of the child and
create an enabling environment to support children’s flourishing as learners.
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Postoje ziakov cirkevnej Skoly k inkluzii Ziaka
S telesnym postihnutim do vyucovania telesnej
a Sportovej vychovy

Attitudes of Church School Pupils Towards Inclusion
for Pupil with Physical Disability in Physical
and Sports Education

Patricia Skovajsova, Dagmar Nemcek,
Tomas JamriSko, Ambré6z Jamrisko

Abstract

The aim of the study was to analyse the attitudes of pupils of a church
school towards the inclusion of a pupil with a physical disability in
physical and sport education (PSE) and to compare in terms of gender,
grade-level, in-school and out-of-school experiences, and type of school.
The research sample consisted of 156 pupils attending the Piarist
Combined School of FrantiSek Hanak in Prievidza. In collecting the
research data, we were inspired by a standardized diagnostic tool, the
CAIPE-R. Pupils of a church school are aware that the presence of pupil
with physical disability can negatively affect the flow of the PSE lessons.
The highest level of positive attitude was shown by the pupils in full
acceptance of a pupil in a wheelchair in the PSE class. Girls are
significantly more likely to perceive inclusive PSE as an important to
integrate a pupil with physical disability for his/her successful integration
into society. Pupils of the lower grade-level (6™ and 7) are significantly
more inclined to believe that the inclusion of a wheelchair pupil in PSE
lessons can in no way disrupt the flow of the lesson, and that inclusive
PSE is important for the pupil's successful integration into society. Pupils
who have out-of-school experience of a person with physical disability
are significantly more positive about the inclusion of a pupil in a
wheelchair in the areas of wheelchair pupil acceptance by classmates,
common goals achievement, and higher success rates of inclusion in
society. Pupils with in-school experience declare a significantly more
positive attitude in the success of learning motor skills acquisition in
inclusive PSE. No differences in attitudes were showed in terms of the
type of school.
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Introduction

Inclusion as a trend that brings innovation, can observe exceptionally,
and it is still an extraordinary process in education (Bendikova, 2014).
Inclusion is considered an innovative educational process where every student
can provide a complete education. At the same time, inclusion can be viewed
as a particular innovation to increase the quality of the educational process at
school (Malinakova, 2022). Currently, all European countries are moving
towards inclusion of pupils with special educational needs. The development in
this direction is based, firstly, on the belief that inclusion of pupils with special
educational needs is beneficial for all and, secondly, on a critical analysis of the
role of segregated education and its impact on the personality of this pupil
(Gersicova, Porubcanova, 2020). The term inclusion can be understood as a
new, different, higher quality in the educational approach, where the
heterogeneity of groups of pupils is considered as normality. In addition to the
humane effect, this way of working is also intended to facilitate the work of the
teacher in a regular school. The need to achieve the same goal with all pupils is
eliminated. The important thing turns out to be the journey and not the result in
mutual interaction, acceptance and cooperation (Kostrnova, Ustohalova,
VeresSova, 2020).

A pupil with a physical disability is categorised as a pupil with a special
educational need, specifically a sub-category of pupils with a disability
(Vladova, Lechta a kol., 2017). One of the options for the education and
learning of a pupil with TP is mainstream school. Parents decide where a child
with TP will be educated and may choose a mainstream school for their child,
but in this case, it is necessary to apply for inclusion of the child as an intact
pupil within the framework of school integration. Here, the mutual cooperation
of parents with the school, counselling facilities and other professionals is
essential to bring the parents closer to the essence of inclusive education, to
acquaint the parent with his/her rights, but also with his/her obligations
(Kréahova, Sestikova, 2013). A pupil with physical disability using a
wheelchair for mobility is classified as a pupil with a more severe degree of
physical disability. In the conditions of the Slovak education system, inclusive
education of pupils with a mild degree of disability takes place predominantly,
while pupils with more severe disabilities are mostly transferred to special
classes or special schools (Skoviera, 2017). However, several studies confirm
that inclusive education for students with more severe disabilities helps them to
achieve much better academic performance and success in school (Arthur-
Kelly et al., 2008; Downing, 2010; Fyodorov et al., 2019; Strnadova, Arthur-
Kelly, Foreman, 2021). Similarly, in the subject of physical and sport education
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(PSE), the inclusion of a pupil in a wheelchair, greatly assists him/her in
acquiring basic motor skills, developing motor abilities and socialising such a
pupil into a group of able-bodied classmates (Nemdéek, Wittmannova, 2021;
Nemcek, Bumbera, 2021a). In this context, we were interested in how pupils of
a church school educated at the secondary level of education (ISCED 2) would
perceive a classmate using a wheelchair for mobility in physical and sport
education classes.

Study aim

The aim of the study was to analyse the attitudes of pupils of a church
school towards the inclusion of a pupil with a physical disability in PSE and to
compare in terms of gender, grade-level, in-school and out-of-school
experiences, and type of school.

Methods

The research sample consisted of 156 pupils attending the second grade
of Piarist Combined School of FrantiSek Hanak in Prievidza. 84 boys and 72
girls of participated in the research (Table 1).

Table 1: Basic categorisation and numbers of respondents

Number Percentage
CATEGORY (n=156) (n) (%)
Girls 72 46,2
Gender Boys 84 53,8
With experience 60 38,5
Out-of-school experience | Without experience 96 61,5
With experience 57 36,5
In-school experience Without experience 99 63,5
g7t 89 57,0
Grade-level gth_gt 67 43,0
Primary school 82 52,6
Type of school 8-year gymnasium 74 47,4

Only pupils without special educational needs (intact/ able-bodied pupils) were
included in the research. Excluded from the research were pupils with special
educational needs (n=3). The distribution of pupils from different aspects is
presented in Table 1. Intact pupils were informed about the purpose of the
research and the procedure for completing the questionnaire. The questionnaire
was completed with the consent of the pupil's legal guardian, in the presence of
the teacher and the researcher. The research was approved by the Ethics
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Committee of the Faculty of Physical Education and Sport of Comenius
University in Bratislava (No. 10/2019).

In collecting the research data, we were inspired by a standardized
diagnostic tool, the CAIPE-R (Children's Attitude Towards Inclusive Physical
Education-Revised) questionnaire, which examines students' attitudes towards
inclusion in physical and sport education, developed and validated by American
researcher Martin Block (Block, 1995). The CAIPE-R is generalizable to more
than one disability and is a valid and reliable instrument for measuring intact
children's attitudes toward inclusion of students with disabilities in PSE. The
Czech version (CAIPE-CZ) of the questionnaire (Kudlacek, JeSina &
Wittmannova, 2011) was translated into Slovak, modified for the purposes of
our research, and validated in the conditions of Slovak schools (Nemcek &
Wittmannova, 2021). The questionnaire consisted of questions about the pupil's
personal data, such as gender, the school and grade-level they attend,
experience with a person with physical disability outside school and at school,
and information about whether they are a intact or a SEN pupil. The next section
of the questionnaire consisted of a detailed description of a pupil with physical
disability using a wheelchair to get around. The last part of the questionnaire
consisted of the following 7 statements regarding attitudes towards the
inclusion of a pupil with physical disability in the PSE classroom: (1) A pupil
in a wheelchair will be fully accepted by his/her able-bodied classmates
(wheelchair pupil acceptance), (2) In no case can the participation of a pupil in
a wheelchair interfere with the flow of the PSE class (disruption the flow of the
teaching), (3) The advantage of the pupil in a wheelchair exercising together
with intact classmates is that all pupils together (healthy pupils and pupil with
physical disability) will learn to work together to achieve common goals in the
PSE lessons (common goals achievement), (4) The pupil in a wheelchair and
intact pupils exercising together in the PSE lessons motivates the intact pupils
to do so, to empathise with the situation of the pupil with physical disability
and thus actively participate in movement activities together (motivation), (5)
The pupil in a wheelchair will learn new movement skills much faster if he/she
is included in the PSE lessons together with intact classmates (motor skills
acquisition), (6) The self-confidence and self-esteem of the pupil in a
wheelchair is strengthened in joint PSE lessons with intact classmates (self-
confidence / self-esteem), (7) | consider the inclusion of a pupil with physical
disability (wheelchair user) in PSE lessons together with intact pupils to be
important for his/her successful integration into society (inclusion into society).
For each statement, the intact students expressed their agreement or
disagreement on a 5-point Likert scale, with point 1 being strongly disagree
(strongly disagree), point 2 being disagree (disagree), point 3 being neutral
(don't know), point 4 being agree (agree), and point 5 being strongly agree
(strongly agree). Intact students' attitudes towards inclusion were calculated by
arithmetic mean (mean score) and standard deviation (=SD) for each statement
separately, as well as for the assessment of overall attitude towards inclusion
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(MEAN) by summing the scores of all 5 statements. Higher mean scores
indicated more positive attitudes toward inclusion and lower mean scores
indicated more negative attitudes toward inclusion of students with physical
disability in PSE lessons. We considered a positive attitude toward inclusion
when a statement had a mean score of 5.00-3.50 points, an indifferent attitude
toward inclusion when a statement had a mean score of 3.49-2.51 points, and a
negative attitude toward inclusion when a statement had a mean score of 2.50-
1.00 points. Comparisons of attitudes towards inclusion of students with
disabilities in PSE lessons were made in terms of gender (boys versus girls),
out-of-school and in-school experience (with experience versus without
experience), grade-level group (6"-7" / prima, sekunda grade-level pupils
versus 8M-9" / tercia, kvarta grade-level pupils), and school type (primary
school versus 8-year gymnasium). To determine the level of statistical
significance, we applied the non-parametric Mann-Whitney U-test for two
independent samples. Statistical significance of differences was set at the 5%
level (p<0.05).

Results
| H boys O girls |
. . _ 4,00
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. . . 3,10
disrupting the flow of teaching p=0.877 207
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3,75
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. - . . 3.82
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Figure 1: Comparison of attitudes towards inclusive PSE in terms of gender
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Analysing the attitudes of intact students towards the inclusion of a
wheelchair user pupil in the PSE classroom in terms of gender, we found that
both boys (4.00+0.81 points) and girls (4.03+0.98 points) expressed the most
positive attitudes towards the acceptance of a pupil with physical disability by
their intact classmates in the PSE classroom. Both genders of pupils agreed that
a pupil in a wheelchair would be fully accepted (accepted into the group) by
his/her intact classmates in PSE lessons. On the other hand, both groups of
gendered pupils held an indifferent attitude of disruption to the flow of the class,
where they were not able to be completely clear about the statement that the
participation of a pupil in a wheelchair could in no way disrupt the flow of the
PSE teaching. The mean values of all other statements, as well as the overall
attitude towards inclusion, fell within the range of positive evaluation of the
inclusion of a pupil in a wheelchair in the PSE classroom. However,
comparative analysis further revealed that girls showed significantly more
positive attitudes towards the inclusion of a pupil in a wheelchair through
inclusive PSE (U=2390, p=0.014), where they were significantly more likely
than boys to believe that including a pupil with a physical disability in PSE
lessons, together with able-bodied pupils, is important for their successful
inclusion in society (Figure 1).
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Figure 2: Comparison of attitudes towards inclusive PSE in terms of out-of-school
experience
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Analysing the attitudes of the intact pupils towards the inclusion of a
pupil in a wheelchair in PSE lessons in terms of the experience of a person with
a disability outside school, we found in all statements a positive attitude of both
groups of pupils, and an indifferent attitude towards the disruption of the
fluency of the lesson. Comparing the attitudes towards inclusion between pupils
with and without out-of-school experience, we found that pupils with
experience declared significantly higher levels of positive attitudes in three
statements as well as overall attitudes towards inclusion compared to pupils
without experience. From the research results, we can see that pupils who have
already had an experience with a person with a disability in their lives outside
of school expressed significantly more positive attitudes towards the
acceptance of a pupil in a wheelchair in PSE lessons by their intact classmates
(U=2246, p=0.010), towards the achievement of common goals in the PSE
lessons (U=2054, p=0.001), towards the inclusion in society through inclusive
PSE (U=2308, p=0.023), as well as a significantly higher rate of positive overall
attitude towards inclusive PSE (U=2089, p=0.004) (Figure 2).
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Figure 3: Comparison of attitudes towards inclusive PSE in terms of in-school
experience
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As we have already mentioned in the methodological part of the article,
the Piarist Combined School F. Hanak in Prievidza are attended by three pupils
with special educational needs, and therefore some of our respondents had
already had experience with a pupil with a physical disability in the school they
attend. We found that pupils who had in-school experience with a pupil with a
physical disability showed significantly more positive attitudes towards the
acquisition of motor skills by a pupil in a wheelchair compared to pupils
without experience (U=2076, p=0.003). Thus, we note that pupils with
experience of having a pupil with a disability in school compared to pupils with
no experience are significantly more likely to believe that if a pupil in a
wheelchair is part of inclusive PSE, they will be able to acquire motor skills
much faster (Figure 3). Evaluating the mean scores further, we found that the
attitudes of pupils with in-school experience are, in all but one statement, more
positive compared to pupils without in-school experience, which is reflected in
the total scores of all statements, where pupils with experience (3.90+0.54
points) showed higher levels of positive attitudes towards inclusion of pupils
with physical disability in PSE lessons compared to pupils without experience
(3.74+0.66 points), but these differences did not prove to be significant (Figure
3).
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Figure 4: Comparison of attitudes towards inclusive PSE in terms of grade-level
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Analysing the attitudes towards inclusion of a pupil in a wheelchair in
the PSEV, we found more positive attitudes in the group of lower-grade-level
pupils, where these pupils showed a more positive attitudes towards inclusion
in three statements compared to the higher-grade-level pupils, and in addition,
in two statements, significant differences were found in favour of the more
positive attitudes of the pupils in the lower grades compared to the pupils in the
8th and 9th grades. The younger pupils agreed to a significantly higher extent
that the inclusion of a pupil in a wheelchair in PSE lessons can in no way disrupt
the flow of the lesson (U=2444, p=0.046), and also with the statement that the
inclusion of a pupil in a wheelchair in PSE lessons together with intact pupils
is important for his/her successful integration into society (U=2288, p=0.007).
Evaluating the mean scores, the results indicate positive evaluations of
inclusion in six of the seven statements by both sets of pupils in terms of year
groups, and neutral attitudes towards inclusion by both younger and older
pupils in terms of disrupting the flow of inclusive PE lessons. By summing the
scores of all the statements analysed (mean), younger pupils demonstrated more
positive attitudes towards the inclusion of a pupil in a wheelchair in PE
compared to pupils in older year groups, but these differences were not
statistically significant (Figure 4).
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The analysis of the church school students’ attitudes towards inclusive
PSE in terms of school type showed consistent results in almost all statements
(Figure 5). The lowest level of agreement, more precisely neutral attitude, was
taken by the pupils of both schools towards the second statement, which states
that "in no case can the participation of a pupil in a wheelchair interfere with
the flow of the PE teaching". This shows that the pupils rather do not think that
the participation of a pupil in a wheelchair in inclusive PSE, would not disrupt
the flow of the lesson. By other statements, both groups of pupils from the
primary school and the 8-year gymnasium had positive attitudes towards
inclusive PSE when including a pupil in a wheelchair. We did not find
significant differences in attitudes towards inclusive PSE between the primary
school pupils and the 8-year gymnasium pupils, thus concluding a congruence
of attitudes towards the inclusion of a pupil in a wheelchair in the PSE lessons
in terms of the type of church school (Figure 5).

Discussion

The aim of the study was to analyse the attitudes of pupils of a church
school towards the inclusion of a pupil with a physical disability in PSE and to
compare in terms of gender, grade-level, in-school and out-of-school
experiences, and type of school. We found that although there were no
significant gender differences in overall attitudes towards the inclusion of a
wheelchair pupil in PSE lessons, girls were significantly more likely to consider
it important to integrate wheelchair pupil into PSE lessons for their successful
integration into society. Similar findings were reached by Nemcek, Bumbera
(2021a), who also found no significant differences between male and female
second primary school pupils in the overall opinion of inclusive PSE lessons,
but the girls in their research agreed at a significantly higher rate than boys that
including pupils with hearing and visual impairments in integrated PSE lessons
would mean more work for the teacher. The opposite findings are reported by
foreign authors. Reina et al. (2019) surveyed attitudes towards inclusion in PSE
among primary school pupils and Verderber, Rizzo, and Sherrill (2003) among
high school students. In both studies by the abovementioned authors, girls
showed significantly more positive attitudes towards inclusive PSE compared
to boys.

Further, our research found that although there were no significant
differences in overall attitudes towards inclusion of a pupil with a physical
disability in PSE between pupils with and without experience of a disabled
pupil in their school, pupils with experience showed significantly higher levels
of positive attitudes in acquiring motor skills faster in inclusive PSE. Our
research yielded different findings when comparing attitudes towards inclusive
PSE between pupils with and without experience with a disabled pupil outside
their school, when pupils with experience declaring significantly more positive
overall attitudes towards inclusion, supported in particular by significantly
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more positive attitudes towards acceptance of the pupil by their classmates in
inclusive PSE, achievement of shared goals in inclusive PSE, and integration
into society through inclusive PSE. Similar findings were reached in the work
of Drevenak (2022), who found that pupils with experience of a person with a
physical disability showed significantly more positive attitudes towards
inclusion in PSE compared to pupils without experience, when they agreed with
the statements to a significantly higher extent, that even if a pupil in a
wheelchair is not a good athlete, it would not slow down everyone's game; if a
pupil with a physical disability was in PSE lessons, the lesson would be fun
with them; and they would also allow a wheelchair pupil to stay under the
basket longer than the rules allow. However, different findings are provided by
the research of Olek§dk, Nemcek and Ruman (2022a), who investigated the
attitudes of able-bodied pupils towards the inclusion of a visually impaired
pupil in PSE from the perspective of the experience of a person with a visual
impairment. Remarkably, their research showed that it was pupils who had no
previous experience with a person with a visual impairment who perceived the
inclusion of a blind pupil in PSE significantly more positively than those who
have had experience with a person with a visual impairment in the past.

Our research findings further revealed that although differences in
overall attitudes towards inclusion of a pupil with a physical disability in PSE
were not found from a grade-level group perspective, nevertheless, pupils in the
lower grade-level group held significantly more positive attitudes towards
inclusion of a wheelchair pupil in PSE in the areas of non-disruption to the flow
of inclusive PSE teaching and inclusion in society through inclusive PSE.
Different results were shown by Nemcek and Bumbera (2021b), who found in
their research that pupils in lower and upper grade-levels of two primary
schools in TrebiSov expressed the same opinion about the inclusion of pupils
with different disabilities in PSE, when differences in the opinions of pupils in
lower and upper grade-levels were not found. However, this was not the case
in the research by Drevenak (2022), who investigated the opinions on the
inclusion of a wheelchair pupil in PSE among pupils of lower and upper grades
in two primary schools in central Slovakia (TvrdoSin and Trencin). He found
that sixth and seventh graders declared significantly more positive attitudes
towards inclusion of a pupil with a physical disability in PSE classes compared
to eighth and ninth graders by leaning more positively towards the statement
that it would be nice if a pupil in a wheelchair could attend PSE classes with
them; even if the pupil in a wheelchair is not a good athlete, he would not slow
down everyone's game; it would be nice to have him on the team when playing
sports; and if he went to PSE with them, they would have fun with him and be
his friends.

The last comparison of attitudes towards inclusive PSE of intact pupils
of a church school was made in terms of the type of school, namely between
pupils of a primary school and pupils of an 8-year gymnasium. In this
comparison, we found no significant differences in the attitudes of the intact
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pupils towards inclusion in PSE. The research of Skovajsova, Nemcek and
Bumbera (2022), who compared the attitudes towards inclusion in PSE of
pupils of a church and a state school, proved to be interesting. The authors
found that state school pupils, compared to church school pupils, were
significantly more likely to believe that the inclusion of a pupil with intellectual,
sensory and other disabilities can disrupt the flow of PSE teaching, and that the
inclusion of a pupil with an intellectual disability in inclusive PSE will mean
more work for the teacher. On the other hand, however, it is state school pupils,
compared to church school pupils, who are significantly more likely to agree
that pupils with sensory disabilities (hearing and visual) will learn motor skills
much faster if they are placed in inclusive PSE with their able-bodied peers. A
The authors' research further declared that there are no significant differences
in the attitudes towards inclusion of a pupil with disabilities in PSE between
pupils of state and church schools in the areas of: achieving common goals;
empathy and joint involvement in physical activities; strengthening self-
confidence; and inclusion in society (Skovajsova, Nemcek, & Bumbera, 2022).
It is also notable that small town pupils, compared to large town pupils, have
been shown to have a significantly more positive attitude towards the inclusion
of visually impaired pupil in PSE lessons (Oleksdk, Nemcek, & Ruman,
2022b). The authors' collective found that able-bodied pupils of the Piachov
primary school, compared to pupils of the Bratislava primary school, agree to
a significantly higher degree with statements that PSE would be fun if a visually
impaired pupil was there with them; that they would have fun with him in the
PSE lesson and would be his friends; would help him to practice; and, when
practicing the game activities of the individual sport game football, would cover
their eyes with a shield to feel themselves in the position of a visually impaired

pupil.
Conclusion

In conclusion, we can state that the pupils of the church school in Prievidza
in all statements expressed a positive attitude towards the inclusion of a
wheelchair pupil in the PSE lessons. They least agreed that the inclusion of a
wheelchair pupil cannot disrupt the flow of the PSE lessons, i.e., they are aware
that the presence of such a pupil can also negatively affect the flow of the PSE
lessons. The highest level of both agreement and positive attitude was shown
by the pupils of the church school in Prievidza in the area of full acceptance of
a wheelchair pupil in the PSE class. Further results of the research led us to the
following significant findings:

e Although there are no significant differences in overall attitudes
towards inclusive PSE in terms of gender, girls show a significantly
more positive attitudes compared to boys in importance of inclusive
PSE for his/her successful integration into society.
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e Although there are no significant differences in overall attitudes
towards inclusive PSE in terms of in-school experience, pupils with
experience declare a significantly more positive attitude compared to
pupils without experience in the success of motor skills acquisition in
inclusive PSE.

e Although there are no significant differences in overall attitudes
towards inclusive PSE in terms of grade-level, pupils in the lower
grade-level (61" and 7™") compared to the higher grade-level (81" and 9'")
are significantly more inclined to believe that the inclusion of a
wheelchair pupil in PSE lessons can in no way disrupt the flow of the
lesson, and that inclusive PSE is important for the pupil's successful
integration into society.

e Pupils of a church school who have out-of-school experience with a
person with physical disability are significantly more positive about the
inclusive PSE than pupils without out-of-school experience,
particularly in the areas of wheelchair pupil acceptance by classmates,
common goals achievement, and higher success rates of inclusion in
society.

e There are no differences in the attitudes towards inclusive PSE between
pupils of primary school and pupils of 8-year gymnasium.

The research was supported by the Ministry of Education, Science, Research
and Sport of the Slovak Republic within the grant project KEGA No. 051UK-
4/2022 Inclusion in Physical and Sports Education.
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Self-reflection in the Work of a Teacher
of Pre-primary Education

Beéta PoStekova, Tomas Jablonsky

Abstract

Through the awareness of one's own strengths and abilities, a person is
able to understand his or her uniqueness. Through a questionnaire
devoted to the competencies of pre-primary education teachers, we
surveyed by means of a qualitative method. A set of 217 respondents
answered questions expressing the characterization of the teacher's
personality, self-reflection. The aim was to find out which competences
pre-primary teachers would change or improve, i.e. how they perceive
themselves in their profession. First of all, the questionnaire asked which
competences teachers consider to be essential, and then we paid attention
to teachers' comprehensive view of their personality, which we divided
into four competence categories, namely, disciplinary and pedagogical,
social and communicative, diagnostic and intervention or emotional
competences.

Keywords: Competence. Self-reflection. Self-knowledge. Teacher. Pre-rimary
education.

Introduction

Self-reflection is a topic of philosophical, psychological and

pedagogical disciplines. From a psychological point of view, it is defined as the
idea of one's own person and, therefore, the way an individual sees
himself/herself. The cognitive component is important here, which has an
evaluative and descriptive sphere (Hartl, Hartlova, 2000). According to Kunes
(2009), self-knowledge as a never-ending process and is particularly important
in the helping professions.
Although we can never get to know ourselves well enough, because human
beings are constantly evolving and changing, self-knowledge helps us to
become aware of our strengths and weaknesses. By discovering one's
weaknesses, he or she can work on pushing the boundaries of commitment due
to the reactions of others around him or her.
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Self-reflection and self-knowledge

The philosophical notion of self-reflection speaks of the consciousness
of one's reflection in the social reality around him. Philosophical reflections on
self-reflection date back to the time of the famous Socrates (Hartl, Hartlova,
2000).

From a pedagogical perspective, the term self-reflection is most often
associated with teacher self-reflection. Through self-reflection, the teacher
receives feedback that enables him/her to improve his/her pedagogical skills
and develop his/her personality. It is the systematic, conscious acquisition and
processing of information about one's own teaching and the subsequent
improvement of the teaching process itself.

Self-reflection in the work of a teacher

Nezvalova (2002) claims that teachers should ask themselves 3 basic
guestions, namely what kind of teacher they are, what kind of teacher they
would like to be, and what they need to do to be that teacher. The teacher must
take responsibility for his/her own actions and be able to conceive a critical
evaluation of his/her teaching. Self-reflection thus includes what teachers think,
a quality that tells how they think about their teaching. Through this, teachers
are able to determine when they are making the right decisions (Nezvalova,
2002).

, The quality of reflection is determined by such indicators as
avoidance of conformity, analysis of problems and possible solutions, and the
use of evidence to evaluate professional arguments “ (Nezvalova, 2002, p. 313).
Self-reflection enables the educator to understand his/her teaching abilities, to
explain them, to become aware of them, and therefore to reflect on them. Self-
reflections can be dialogical or written. While dialogical self-reflection, for
example, taking place in dialogue with more experienced colleagues, increases
the effectiveness of internal dialogue, written self-reflection in turn helps to
organise teaching experience and gives the opportunity to revisit it later. Self-
reflection based on an understanding of the past helps to reflect on pedagogical
situations and thus influences action in the following cases (Svec, 2005).
Syslova (2013) refers to self-reflection as a complex concept that refers to the
acquiring of knowledge about oneself, through internal dialogue, but also from
the world around through systematic collection of information. The purpose is
to improve the quality of pedagogical work and the approach to children and at
the same time to oneself. We obtain information about ourselves through
perception. Through perception and self-reflection we can evaluate our actions.
Self-reflection acts as a feedback to human action, whereby educators are able
to improve their pedagogical practice. This is one of the professional
competences that is a condition of professional development. At the same time,
its development requires a high degree of individual freedom, teacher
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autonomy and professional responsibility. These qualities must also be
associated with the ethical quality of teachers (Spilkova et. al, 2008).

., The ability to reflect on one's own experiences is considered to be the most
effective way of professional development, which relies on critical examination
of one's own actions in the context of theoretical assumptions® (Syslova,
Chaloupkova, 2015, p. 8).

According to Svec (In: Syslova, 2013), teacher self-reflection can be
considered as a kind of superior competence or metacompetence, which can
support the development and evaluation of other pedagogical competences.
Since the pupil is not competent enough to point out to the teacher a teaching
error, all this work is left to the teacher. Therefore, self-reflection of the teacher
as a monitoring of his own activity is a fundamental characteristic of every
teacher (Nezvalova, 2002).

Perceptions of teacher self-reflection and complex teacher perspective

Shaping and having the opportunity to have a more lasting impact on
the teacher's personality depends mainly on the acquired skills - pedagogical
talent, on self-education, self-development, or on the very extent of the teacher's
attentiveness. It is necessary to postulate pedagogical prerequisites, abilities or
aptitudes. We are talking about personality characteristics conditioning positive
results of activity in education. These include:

peculiarities

intellectual properties of personal

life and
behavior

qualities of attention

Graph No. 1 Summary of personality traits determining success in education (Own
elaboration according to Duri¢, 1977).

Self-reflection is not only looking back at the educational work of the
teacher himself/herself, but it also includes reflecting on communication and
cooperation with parents or colleagues. It enables the teacher to assess the
quality of his/her interactions and what he/she contributes to this. Thus, in
addition to improving professional knowledge or the teaching process, self-
reflection directly influences personal-social skills, which are very important
for teachers working with preschool children and their families (Prtcha,
Kot'atkova, 2013).

The level of quality of a teacher's good preparation also influences his
or her professionalism. We put forward the theory of the "six S's". It guides the
teacher to become a quality professional. We talk about self-reflection, self-
assessment, self-esteem, self-control, self-regulation and self-creation:
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insufficient self-perception in handling educational

1. Self-reflection situations:

teacher evaluation of individual articles;

. evaluation of the teacher by the teacher;

2. Self-evaluation | eyalyation of the teacher by parents and students;
especially the evaluation of the teacher's activities
and preferences

. is formed on the basis of self-assessment;

3. Self confidence | \ye are talking about teachers with high or low self-
esteem

these are assertive and dismissive expressions;

4. Self control all teachers should handle diverse situations, be able
to resolve complications calmly and sensibly;

he should be able to handle critical circumstances

it is demonstrated above all when a person,
5. Self-regulation a teacher, manages himself or controls his mental
processes

we are talking about feeling, emotional, maturity;

6. Self-creation knowledge of one's goals and values; getting to
know one's ways and procedures in educating
students; education and others

Table 1 Six "S" principles of teacher quality level (Own elaboration according to
Bezakova, 2003)

The teacher is the one who builds a positive atmosphere in the
classroom, is the agent of peace in the whole process of education and training.
He or she creates a climate in which pupils will not be afraid to communicate,
to ask questions and to create positive relationships with each other. Through
his methods, the teacher encourages pupils to be active, sincerely appreciates
work and smiles back. As we have already mentioned, this is why his self-
reflection is important. Through self-reflection we will be able to see ourselves
from a certain perspective and view ourselves with a certain distance, more
objectively. It is important to be able to work on oneself and through self-
reflection we will be able to focus on our emotions, necessities or needs. We
are able to talk about current experiences and openly acknowledge our feelings
to ourselves. The topic of self-reflection, self-knowledge of the teacher is really
up to date. If we pay more attention to the current situation in education and
generalise it to education, finding a place for our own competences, talking
about self-reflection and having time to work on ourselves is not easy at all.
Many times the teacher's work is different from what is presented by the public.
Hence our research findings, for example, teachers see their shortcomings in
working with digital resources and thus feel less skilled, inadequate. Other
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examples include younger teachers being too inexperienced in office work,
being overwhelmed by bureaucracy. This may be related to a lack of time in
learning new developments, and thus to a certain demotivation. That is why
self-reflection is increasingly being talked about in the teaching society.
Teachers want to know the positive and negative aspects of themselves so that
they can work on themselves, which is not satisfactory for them.

Larrivee (2000) says that unless teachers develop critical self-reflection, they
will remain in the so-called unexplored trap of wvarious judgments,
misinterpretations, assumptions and expectations. If self-reflection is
approached practically and not just theoretically, individuals will be confident
about themselves, they will know their values and this leads to professional
identity.

Methods of developing self-reflection in pre-primary education

Self-reflection can be done either intentionally or subconsciously.
Spontaneous subconscious reflection takes place automatically, but does not
involve identifying the reasons for success. Intentional self-reflection, on the
other hand, has a systematic framework and seeks to reflect on situations so as
to improve the teaching process.

We know different methods of how self-reflection can be carried out:

A. Internal dialogue and self-reflective journal
In the inner dialogue, the educator talks to himself in his mind, thus

describing individual situations, analysing and evaluating them.
According to Svec (1998), the inner dialogue is a prerequisite for
effective self-reflection. For the development of the inner dialogue, it
is advisable to work with themes of self-reflective questions and to
keep a self-reflective journal to begin with. In the journal, the educator
writes down a retrospective view of the events experienced in the
pedagogical process. At the same time, he/she also records his/her
feelings and attitudes during the events. Over time, the educator
develops greater thinking activity and is able to answer questions
adequately and also to find connections between events. The diary
leads to self-knowledge (Syslova, 2013).

B. Self-reflective questionnaire
Self-reflective questionnaires are part of the self-evaluation of schools

and kindergartens. Their compilation is usually the responsibility of the
institution itself , e.g. school management, etc., and the questions are
chosen so that improvements in the pedagogical process in the
institutions can occur.
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C. Evaluation reports
Evaluation reports are a typical tool for the self-reflection in

kindergartens. With the help of evaluation reports, not only does the
institution gain information about the ongoing pedagogical process, but
also the educator himself takes a retrospective view on the aspects of
the process.

D. Inspection of classes
Inspection in kindergarten means finding out how the teacher is doing

his/her job by a third person, most often a colleague or the director of
the institution. In addition to the fact that the pedagogical practice is
observed from the outside, the inspection is also beneficial for the
educator as a way of self-reflection.

E. Video training of interactions
Video training is about recording interactions between the teacher and

the student. The teacher can thus see himself from the outside, as well
as others around him. At the same time, he or she can trace the aspects
he or she wants to focus on and can return to certain situations
limitlessly without distortion. If video training is applied regularly, it is
possible to track the development of the educator over time. On the
basis of the recordings, the educator can develop his positive
expressions and practices (Syslova, 2013).

F. Portfolio
A portfolio in the work of an educator is not only a set of documents,

but also a kind of portrait of a teacher who reflects his/her pedagogical
philosophy and practice in the portfolio. The qualities of an educator
are discussed in the presentation portfolio, which summarises
information about the educator and his/her achievements. To be useful,
the portfolio needs to describe not only the educator's strengths, but
also his or her weaknesses. In this way, the teacher is able to see his or
her weaknesses as an opportunity for professional improvement
(Syslova et. al., 2018).

Description of the research group

The research group consisted of 217 female kindergarten teachers
whose ages ranged from 18 to 60 years and above. Respondents were
approached from state, private and church kindergartens of all regions of
Slovakia. The criteria for being included in the evaluation of the questionnaire
were the submission of a fully completed questionnaire. All questionnaires
were valid. The questionnaire was administered between March and April in
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2022 through an online platform. The questions in the questionnaire, in addition
to the initial ones that characterized the teacher's personal characteristics such
as age, length of teaching experience, were included in four competency
categories, namely professional and pedagogical, social and communicative,
diagnostic and intervening, or emotional. We formulated the questions in
different ways. The scale asked teachers were supposed to indicate the extent
to which they had the skills described in the question, with options ranging from
‘excellent’ to 'poor’, then 'yes'; 'no' and 'don't know', or they were provided with
a short-answer response. In our case, out of the 17 questions provided, we select
1 closely related to teacher profiling and perceived competencies through pre-
primary teacher self-reflection.

Objective and methodology

The objective was to find out how pre-primary teachers perceive self-
reflection of their own competence in their profession. We paid attention to the
view of the part of the teacher's competences related to his/her personality.

We are going to survey the self-reflection of the pre-primary teacher;
the question was what | want to improve about myself in my work. The
respondents could answer with a short statement. The response was voluntary,
with 190 out of 217 teachers responding. However, we were unable to evaluate
some of the responses correctly; 168 were correct. The primary questions
included the teacher's institutional affiliation, region of practice, location, age,
length of teaching experience, and highest educational attainment. The age of
teachers ranged from 18-30 years 19.4%; 31-40 years 19.4%; 41-50 years
25.8%; 51-60 years 28.1% and 61 years and above 7.4%. The length of teaching
experience ranged from 0-5 years 20.7%; 6-10 years18.9%; 11-15 years 6.9%;
16-20 years 8.8%; 21-25 years 4.6%; 26-30 years 8.8%and 31 years and above
31.3%.

On the basis of the qualitative research we created a table with the
answers of the respondents using ATLAS.ti software, which we describe in
section 1.2 Results of the self-reflection of the teacher's perception of his/her
own competences, and based on the obtained information we created Picture 2.

The results of the self-reflection of the teacher’s perception of his/her own
competences

In the questionnaire we asked the pre-primary teachers what they want
to improve in their work in order to find out their self-reflection.
We used the definition by age mainly because we found some interesting
differences when analyzing the answers. From each age range we select the
three most recurrent answers Table 2.
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Age of
respondents Competences
18 — 30 years | Communicativeness Personal Skill
old development development
31 —40years | Communicativeness Creativity Professional
old development
41 - 50 years Organization Personal Professional
old development development
51 — 60 years | Digital - work with Personal Professional
old computer development development
61 and over | Digital - work with Creativity Professional
years old computer development

Table 2 the most frequently occurring answers in the different age ranges (Own
elaboration)

When asked what they wanted to improve about themselves in their
work, teachers in the 18-30 age range most often answered communicative
competence, skill development, and personality competence. In the 31 - 40 age
group, the predominant answers were music or art competence development,
creativity, communication with parents and professional development; they
have a desire to attend university. Teachers aged 51 - 60 most frequently
answered that they needed help in working with modern equipment, i.e.
working with a computer and an interactive whiteboard. They often forget
about themselves, they would like to continuously develop themselves, self-
development, further advancement of skills through education and self-
education. For teachers, the age of 61+ years indicated a particular need for
improvement in digital competencies, creativity and professional development;
in which teachers have a desire to use innovative teaching methods in a modern
society.

From our research we can conclude that teachers with younger age had
shortcomings especially regarding work related to bureaucracy, communication
not only with parents but also with children. At higher ages we observe
especially the need for continuous training in ICT. Teachers need help not only
from courses providing information on how to use digital devices properly, but
also from their colleagues in the team themselves. A common feature of almost
every age group is the evaluation of their shortcomings especially in their
professional development, to be professional and competent.

Based on the responses of the respondents, we created a network of pre-
primary teacher competencies, namely: 1. Professional competencies, 2.
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Diagnostic competencies, 3. Educational competencies, 4. Skill development
competencies, 5. Collaborative competencies, and 6. Personality competencies.

3. educational competences
5. competence to cooperate

4. competencies for skill
development

I communicative competence

-V
digital competences et
I

competence towards parents

creative competence

A | 1. competences profesionally
[ emocionality J l professionalism J

i 2. diagnostic competence
emotional competence RN ) p

organizational competences

child-oriented competences

Figure 1 Pre-primary teacher competences (Own elaboration)
Professional and diagnostic competences

Professional competencies rank among the highest in our questionnaire
in terms of the number of responses. Teachers reported that they would
particularly like to improve "in paperwork obligations" or "to work on a better
knowledge of the law". However, some headmistresses wanted ,,To quit the
position of director and thus get more time to study literature and think of
projects. “ They also see a shortcoming in themselves in the issue of ,,...child
psychology - developmental psychology, special pedagogy“or the need to
,,Learn how to develop children's linguistic literacy in a bilingual environment".
Overall, we can tell that teachers have an overall desire to develop
"Professionalism" in themselves. From this, we concluded organizational
competencies closely related to time management: ,,I would like to have more
time to work with the children, or "...I am always putting high demands on
myself and planning lots of activities for the children, and sometimes we don't
keep up".

The least number of respondents in the questionnaire commented on
diagnostic competences, for example we mention ,,Diagnostics - more frequent
and more detailed. Application of findings in planning and implementation of
VET*, or ,to focus on speech therapy diagnostics”. We consider these
competences to be among the most important, especially in relation to children
and their development. Closely related competences include child-oriented
competences. The teachers have a need to ,,observe children more, to notice
their needs and interests™; "...to teach children to be silent...", also "to focus on
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'speech deficiencies’; to give children sufficient opportunities for their
development”. These responses can be seen as very sensitively perceived
suggestions for improving teacher qualities in relation to children.

Educational and digital competences

Teachers' educational competences guide them to continuous learning,
to acquiring new methods of modern teaching or taking courses. The novice
teachers want to ,,Gain practice. “ The results of the questionnaire point to the
observations that through the teacher's self-reflection, self-knowledge or
emotional stability, he/she is able to correct his/her core competencies in the
educational process. Thus, self-awareness can be considered as one of the
elements of emotional intelligence. One of the teacher's competencies should
be the ability to communicate with the outside world, he should be sociable,
and so his attitude towards himself can be manifested in his attitude towards his
surroundings. Also emotional stability favorably tends to professional,
diagnostic, educational, developmental, collaborative as well as personal
competences. These competences influence each other, complement each other
and are directly dependent on the teacher's emotional equilibrium. It is
necessary to pay attention to the teacher's self-reflection, to create dialogues
with him/her and, on the basis of these dialogues, to create appropriate working
conditions and to meet his/her needs ,,Take more training, maybe some
additional studies.*

Among the teachers with longer experience, working with digital aids
is absent. This fact was most often confirmed in the responses. Teachers want
to acquire ,, Working with IT"; "Computer literacy", and have a need to "Make
more use of interactive programs™;"...new ICT technologies".

Skills development and creative competences

Teachers have the need to go the modern way of today's world even in
kindergarten. They want to improve, but especially to advance in new
possibilities. Creative competences belong together with teachers' self-
education. The answers | want to improve my musical or artistic skills were the
most prevalent. Teachers also see their shortcomings in the preparation of aids,
but also ,,I want to provide even more worksheets for children...“. The most
important answers, however, are their desire to develop ,,...experience
learning"; ,,to start a children's folklore club" or to encourage the child's
"exploratory skills".

Competences to cooperate

One of the most complex competencies presented by the teachers in
their responses was the competency to cooperate. They also expressed
themselves from different perspectives, i.e. to children, colleagues or parents,
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for example, they wanted to improve ,,Cooperation in the team", my
"Management as a director of a kindergarten", or "to be able to defend myself
more promptly in front of parents". Through communication competences, as
assessed in the questionnaire, they would be able to improve their work in a
team, not only with colleagues, but especially with the children's parents. They
state that they want to improve ,,Communication - sometimes | react sharply,
without thinking, | can't always communicate everything with a cool head and
logical arguments that convince people, rather than offend them" or "at the
moment I'm trying to understand the individuality of adults, which is strongly
mirrored in the individuality of children, and to reconcile all of this into a
whole®. Teachers would like to improve their relationship with parents ,,to be
more assertive..."; "To try to be able to ,,persuade reasonably" the parents of
children who have behavior problems", but also " Understand modern parents
who are not interested in their own child or do not have the time? “ In the
answers we can note a global problem with communication towards parents.
On one hand, teachers want to help children, but through the lack of
communication from both sides, significant problems arise.

Personality competences

The last competencies are those that are directly related to the
personality or character of the teacher. Based on these, teachers want to work
and improve especially in patience, assertive behavior, genuine respect, being
able to justify themselves, punctuality, not being stagnant, or consistency in
their work. Teachers need more ,to manage outbursts of helplessness and
reactions to human insensitivity*. In general, they want to have ,,A more
optimistic approach" and "to avoid the stereotype“. Personality competencies
also include emotional ones. Teachers have revealed their emotions to us; |
want ,,to make my heart full of love"; "to be able to listen"; "to experience new
methods more deeply "or to be "interested in others“. Furthermore, they want
to cope more easily with critical and stressful situations or ,,Not to experience
conflicts internally, not to take everything personally". Some of them want to
"Always find motivation to prevent burnout.”
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Figure 2 Teachers' self-reflection in their profession (Own elaboration)

Based on all the competencies, we have created a key outcome, and that
is an emotionally balanced teacher. Because of the total number of responses,
we believe that the most urgent need for teachers is to develop in the
educational competencies. The least number of responses were in diagnostic
competencies, in which they may perceive themselves to be at a higher level
compared to the others.

According to the number of the most frequent responses of the pre-
primary teachers, we created Table 3, namely 1. Professional competencies, 2.
Diagnostic competencies, 3. Educational competencies, 4. Skill development
competencies, 5. Collaborative competencies and 6. Personality competencies,
in order to show the frequency of the competencies in which the teachers
perceive the need to work. The order of No. 1 determines the number of the
most frequent answers of the respondents in the total number of 217:
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Order Competence network Number of Percentage
respondents’ expression:
answers:
1. Professional 65 30,00%
competences
2. Competences to 51 23,50%
cooperate
3. Personality 46 21,20%
competencies
4, Educational 26 12,00%
competences
5. Competences to 17 7,80%
cooperate
6. Diagnostic 12 5,50%
competences
Answers 217 100%
TOGETHER

Table 3 Ranking of competences of pre-primary teachers (Own elaboration)

Through the scientific literature and the results of our research, we
think that if a teacher is balanced emotionally, he has favorable conditions for
his self-development in the field of learning new methods; "Constantly
participate in various trainings", and thus to prepare for the educational process
and support the "Professionalism", to prepare aids, to develop in his spare time
"Musical competence", to devote himself more deeply to the quality diagnostics
of children. It is important to work on their communication with children,
colleagues and especially parents, to feel good, to create a good environment
for the educational process in the classroom and to look forward to practicing
their profession.

Conclusion

The results of the questionnaire point to the observations that through
the teacher's self-reflection, self-knowledge or emotional stability, he/she is
able to correct his/her core competencies in the educational process. Thus, self-
awareness can be considered as one of the elements of emotional intelligence.
One of the teacher's competencies should be the ability to communicate with
the outside world, he should be sociable, and so his attitude towards himself
can be manifested in his attitude towards his surroundings. Also emotional
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stability favorably tends to professional, diagnostic, educational,
developmental, collaborative as well as personal competences. These
competences influence each other, complement each other and are directly
dependent on the teacher's emotional equilibrium. It is necessary to pay
attention to the teacher's self-reflection, to create dialogues with him/her and,
on the basis of these dialogues, to create appropriate working conditions and to
meet his/her needs.
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Frobelove pedagogické myslienky v kontexte primarneho
prirodovedného vzdelavania

Frobel's Pedagogical Thoughts in the Context of Primary
Science Education

Miroslav Gejdos, Ivana Pracharova

Abstract

The paper illustrates the pedagogical-philosophical ideas of the
prominent 19th century educator Friedrich Frobel and their fundamental
contribution to primary science education. In a historical context, it
points out the importance of his pedagogical work for contemporary
pedagogy and highlights the fundamental concept of science education,
which allows children of younger school age to get to know nature
experientially. The eminent goal of the contribution is to interpret
Frobel's gnomic pedagogical ideas as a subsidy to the development of
modern pedagogical thinking in the context of primary science
education. It highlights the potential of Frobel's pedagogical vision,
which can also be used for contemporary primary science education.

Keywords: Friedrich Frobel. Science education in Frobel's understanding.
Garden. Walks.

Uvod

Pedagogické myslenie osemnasteho a devitnasteho storocia vo svojej
podstate rezultovalo predovsetkym zo zmyslového realizmu a skuto¢né ucenie
vzchadzalo z imanentnej skusenosti. Slovami Abell s Lederman (2013) boli
metoédy vychovy a vzdelavania orientované na dieta, jeho individualitu a
aktivne nadobudanie vedomosti. Jednym =z mnohych poprednych
pedagogickych filozofov a teoretikov tohto pradu je aj renomovany
predstavitel' klasicko-idealistickej epochy Friedrich Frobel, ktory roky
skusenosti z vlastného detstva, pozorovania seba v kolektive inych deti,
pozorovania prirody ako ,,najvernejsej priatelky”, okolitého sveta, $tudia
matematiky, fyziky, krystalografie, lesnictva a architektiry, vychovavatel'skej
¢innosti a pobytu v Pestalozziho ucitel'skom ustave strategicky aplikoval do
svojej pedagogickej ¢innosti, dokazom ¢oho je aj jeho kardinalne pedagogické
dielo s titulom ,, O vychove cloveka*®, vydané v roku 1826. Simultinne ako
vydal svoje jediné dielo tykajice sa problematiky vychovy a vzdelavania deti,
viedol svoj vlastny ,,VSeobecny nemecky vychovny ustav* v meste Keilhau
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(1817-1830) a samotni dobu podsobenia Frobela v ustave Opravilova so
Stverakom (1982) pokladaju za singularnu etapu jeho pedagogicko-tvorivej
prace. Z mnaznaCenych suvislosti d’alej poznamendvame, ze Frobelova
prosperujuca Zivotna cesta poznania a myslenia starostlivo vkomponovana do
spisu ,,O vychove cloveka* okrem inych, rovnako podnetnych myslienok
prezentuje ako teoretické, i praktické poznatky premysleného a strategicky
uskutocnovaného prirodovedného vzdelavania a rozvijania prirodovedného
poznavania deti mladsieho Skolského veku.

V kongruencii s vys$Sie uvedenym a za reSpektovania samotnej ulohy
dejin pedagogiky, ktorou je slovami Gejdosa (2009, s. 5) skamat’ a analyzovat’
jednotlivé udalosti v svetovom, eurépskom i narodnom meradle s prihliadnutim
na osobnosti pedagogiky, je hlavnym cielom prispevku interpretovat
Frobelove gnémické pedagogické idey ako subvencia k rozvijaniu priméarneho
prirodovedného vzdelavania. Na tomto mieste nemozno zaroven opomenut’, ze
problematika Frobelovych uvah orientovanych pre prirodovedné vzdelavanie
sa v slovenskych podmienkach vyznacuje nedostatoénym spracovanim a
nevenovala sa jej ustredna pozornost. Ilustrovana situdcia prameni
predovsetkym zo skutocnosti, Ze Frobelove jediné dielo ,, O vychove cloveka ™
je sice platformou jeho pedagogického myslenia, ale v nasich koncinach sa aj
napriek pogetnym superlativom nestalo predmetom hibkového badania. Pocas
obdobia socializmu sa d’alej objavovali o Frobelovi prevazne len zmienky v
historicko-pedagogickej literatire predskolskej pedagogiky, v ramci ktorej sa
spaja so vznikom predskolskych institicii a Frobelovych darov. Podotykame
vS§ak, ze prave jeho pedagogika materskych §kol je strategicky ,, neskory plod
na ,,strome“ jeho poznania a myslenia, priCom ako koncepcia predskolske;j
vychovy dokonale odzrkadl'uje metodiku vzdelavania deti mladsieho $kolského
veku Vo ,, Vseobecnom nemeckom vychovnom ustave starostlivo
prispdsobenej pre vekové osobitosti, predispozicie a moznosti dietata
predskolského veku. (Reble, 1995, s. 177). Podstatne v&icsi zaujem o
problematiku vidime v &eskej monografii od autorov Opravilovej a Stveraka
z roku 1982 s titulom ,, Friedrich Frébel - O vychové ¢loveka “, ktori svoj zamer
orientovali okrem iného aj na preloZenie diela do Ceského jazyka. Zavaznost’ ¢i
aktivum problematiky si uvedomuji predovSetkym cudzojazy¢ni autori,
pri¢om vyznamnou a vel'mi prinosnou v kontexte prirodovedného vzdelavania
je studia Tovey ,,4 Froebelian Approach. Outdoor play and exploration*
z roku 2017. Skutocnost, Ze nie st dostatocne spracované skolské a vychovné
premeny z 19. storo¢ia na Slovensku, ktoré boli kI'icové pre vznik moderného
Skolského systému a konverzii v pedagogickom mysleni, pokladdme za
osobitny problém dejin pedagogiky ako vednej discipliny. Vacsina historicko-
pedagogickej produkcie spracovanej pred rokom 1989 je podla Galla
,poznacend dobovym ndanosom prilisnej ideologizdcie, prejavujuca sa vo
vybere, ale aj v interpretacii faktov, ktoré vychadzali z marxistickych pozicii **
(Galla in Dravecky, 2006, s. 7). Ak operujeme s myslienkou potlac¢enia
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avantgardnych myslienok ukotvenych v diele ,, O vychove ¢loveka* pre jeho
neprelozenie do slovenského jazyka, patricne tak na tomto mieste
vyzdvihujeme presvedcenie Chlupa (1928), ktory postihuje, ze Frobelova
ustrednd myslienka nebola dosledne dodrzana a kvintesencia upadla tak
neopodstatnene v bezduchost’.

Zamerom tejto Stidie je tak predovsetkym explikovat’ a syntetizovat’
poznatky tykajlice sa inSpirativnych idei pre podanie konzekventného obrazu
0 Frobelovych pedagogickych myslienkach tykajucich sa predmetnej
problematiky, t.j. problematiky primarneho prirodovedného vzdelavania
VO Frobelovom ponimani.

Nosnou metéodou pre nasu historicko-vedecka Studiu bola metoda
priama, prostrednictvom ktorej sme zist'ovali fakty z povodného historického
pramena a k spracovaniu a interpreticii vysledkov badania sme vyuzili
kvalitativhu metodu analyzy.

Vzdelavanie vo Frobelovom ponimani

Frobel koncipoval pedagogicku teériu vychadzajucu len z filozofie
Boha, prirody a ¢loveka, v ktorej za fundamentélny a prvorady ciel’ poklada
strategicku vychovu a vzdelavanie diet'at’a, ktorého zmyslom je povzbudzovat
a viest’ ¢loveka ako vedomého a samostatne mysliaceho. Podnetné a efektivne
riadené vyucovanie a sukcesivne ucenie sa maju riadit’ predovsetkym zakonom
slobodného sebaurcenia dietata a strategické vedenie dospelym ma vylucne
podporovat’ vol'u vnutra daného stupna, t.j. vyvinového obdobia (Frobel, 1885).
Mnohi autori badajuci jeho pedagogiku znamenite podc¢iarkuju, Ze prave on
Studoval a pracoval cely zivot pre blaho deti, aby im pomohol v ich
sebavzdelavani suhlasnym s ich individualnymi schopnostami a moznostami
v podnetnom prostredi. Za pozoruhodne prinosné pokladaji jeho humanizmus
a holizmus, pretoze povazoval vsetky deti bez ohladu na ich socialne
postavenie a status za schopné, jedine¢né i sebaurcujuce bytosti a veril, Ze pri
spravnej vychove a vzdelavani maju potencial viest’ v dospelosti plnohodnotny
kreativny a produktivny zivot (Hughes, 1897; Weston, 2000; Bruce, 2019).

Z ilustrovaného je zrejmé, ze Frobelova koncepcia vychovy
a vzdelavania paralelne s charakteristikou humanistického pedagogického
diskurzu Kas¢dkom a Pupalom (2009) bola orientovana zretelne na to, aby
kazda 'udska dusa mohla vyrastat’ zo svojej vlastnej individuality. Pregnantne
povedané, vychova a vzdelavanie boli pre Frobela tie procesy, ktorymi sa kazda
Pudska bytost’ dostavala k vy$§im a vy$S§im vyvinovym S§tadiam, trrovniam,
v neposlednom rade k novym vedomostiam, zru¢nostiam, hodnotdm (Taneja,
Taneja, 2006).
Metodika prace a vzdelavania deti konzistentne pozostava z eminentnych
principov, pri¢om ako koncepcia podl'a Tovey (2020) vyzaduje a potrebuje:
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Slobodu so strategickym vedenim, prostrednictvom ktorej kazdy
ludsky jedinec slobodne rozhoduje o svojich vlastnych Cinoch za
reSpektovania pravidiel hry a aktivity, ktorej sa zcastiiuje, pretoze
prave v nej je schopné sa citit ako nezévisld a autonémna bytost’
(Frobel, 1885).

Prepojenost, jednotu a komunitu, v ramci ktorej nadobudaju deti
sktsenosti a rozvijaju si svoje schopnosti i zrucnosti v zmysluplnych,
strategicky vedenych Cinnostiach v socialnej skupine.

Spdtost s prirodou tak, aby kazdé dieta malo priestor pre spoznavanie
prirody, ¢o postuluje, aby dospeli vhodnymi aktivitami spajali deti
s krasou prirody a svetom okolo nich. Ako dopliiuje Murray (2017),
Frobel prave jeho zadhradou poskytoval detom strategicky priestor,
v ktorom si okrem iného deti efektivne dilatovali svoj vztah
Kk zivotnému prostrediu a prirode, ¢o tak ako v minulosti i dnes patri
medzi eminentné a kl'aCové ciele prirodovedného vzdelavania.

Ucenie sa prostrednictvom vlastnej cinnosti a sebareflexie spoCiva
Vtom, ze je ddlezité ucit’ sa v Zivote a pre Zivot prostrednictvom
¢innosti a vlastného konania, ktoré je ovel’a viac prinosnym v kultivacii
a posiliiovani, ako len ucenie sa verbalnou vymenou, t.j. komunikaciou
myslienok, ¢im sa efektivne z vychovno-vzdeldvacieho procesu
odstraiiovalo zauzivané verbalne ucenie.

Nenahraditelnost a vyznam hry, ktora podl'a Frobela je nielen duSou
vSetkych Cinnosti, ale aj reprezentuje ten najprirodzenej$i sposob
ucenia sa dietat’a mladSieho Skolského veku v procese interiorizacie,
t.j. hra je v tomto obdobi napomocna v zvnitoriovani vonkajsieho pri
objavovani a spoznadvani okolitého sveta, v neposlednom rade hra
zastupuje bezprostredny spdsob ucenia sa o prirode vratane celého
vesmiru, fyzikdlneho sveta a biologie (Brooker, Blaise, Edwards,
2014). Ako eklatantne doplituju Persky s Golubchick (1991), v Gcelne;j
hre a hrou samotnou diet'a v ramci mechanizmu ekvilibracie dosahuje
rovnovahu medzi svojou vlastnou individualitou a obsahom
vzdelavania navrhnutym tak, aby sukcesivne preslo celym predmetom
jeho vzdelavania.

Kreativnost a silu symbolov, ktoré ponukaju detom volnost’
Vv realizacii svojich napadov vlastnym, im blizkym a spontannym
spdsobom, pretoze tvorivost’ patri medzi neodlucitelné komponenty
ucenia sa deti (Persky, Golubchick, 1991).

Vzdelaného, laskavého a vychovavajuceho pedagoga, Ktory zije pre
deti a svojich ziakov, podporuje ich ucenie a dokladne systematickym
pozorovanim poznéva to najlepsie v nich ukryté pre strategické d’alsie
napredovanie. Pre prehibenie porozumenia Zivota a uenia sa deti
Frobel postuloval, aby progres/regres konzultovali v dialogu a za tzkej
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a dokladnej spoluprace s rodi¢mi, rodinou, prip. komunitou
a nezanedbévali ani svoje profesiondlne — celozivotné vzdelavanie.

Frobelove myslienky o prirodovednom vzdelavani

V kongruencii s vysSie uvedenym a v nadvéznosti na Frobelovu
koncepciu vzdelavania v introdukcii predmetnej kapitoly nemozno opomentit’,
ze starostlivo vkomponované idey do komplexnej teorie vzdeldvania rezultujua
predovsetkym z Frobelovych reminiscencii na vlastné detstvo, Zivot, stadia
i pracu. Ako naznacuje Lange (in Heiland, 1993), indeterminované
sebapozorovanie, kontemplacia a neutichajica chut’ vzdelavat’ sa uz od detstva
nielen Ze reprezentuju eminentné Crty Frobelovho zivota, ale ako vystizné
zivotné atributy boli napomocné v prehibeni si vztahu Frobela k prirode ako
K najvernejSej priatel’ke. Jeho neutichajuci zaujem o prirodné i vedecké
poznatky podporeny Stidiami najmé v disciplinach mineraldgie i kryStalografie
bol zlomovym komponentom, ktory ho priviedol k myslienke, ze déverné
spoznavanie prirody detmi mladSieho Skolského veku nemozno odlucit’ od
vychovno-vzdelavacieho procesu realizovaného v Skolskej institacii.

Ako sa d’alej lapidarne vyjadruje Murray (2017) ,, VSeobecny nemecky
vychovny ustav“ ako reprezentujuca institiicia vSestrannych uc¢ebnych osnov sa
paritne orientovala aj na strategické rozvijanie prirodovedného poznavania deti
mladSieho Skolského veku prostrednictvom pravidelne organizovanych
¢innosti, ktoré im umoznovali poznavat prirodu skusenostne a vylucne
V priamom kontakte s fiou.

Podla Frobelovho ndzoru a imanentného presvedcenia ni¢ nedokaze
tak silne, konzistentne a systematicky spajat’ ucitel'a a ziaka ako spoloc¢ne
organizované zamestnania v prirode, poznavanie jej krasy ¢i zakonitosti, ktoré
vyznamne posobia na l'udskii mysel. Povazoval zivot vo volnej prirode
a prirode samotnej za obzvlast dolezity element v zivote dieta mladSicho
Skolského veku, pretoze jeho bytost’ ucelne rozvija, posiliiuje, v neposlednom
rade jeho zivot dostava vyss§i vyznam a uci sa chapat’ stvislosti ohl'adom vyvoja
prirody, jej javov vo vzajomnom prepojeni (Frobel, 1885). Prave strategicky
orientovana vychovno-vzdelavacia ¢innost vychadzajica z individualnych
schopnosti a moznosti kazdého dietat’a ich ucelne povzbudzuje k tomu, aby sa
stali rieSitel'mi problémov, tvorcami rozhodnuti a boli nezavisli, v neposlednom
rade si konzistentne $tadiom prirody a rozvijanim prirodovedného poznavania
rozvijali lasku k prirode i celej Zemi.

Prirodovedné vzdelavanie a poznavanie prirody je tak sucastou
vzdelavacieho systému riadeného slovami Westona (2000) jeho liberalnou
humanistickou filozofiou zameranou na produkciu celého kreativneho,
mysliaceho a intelektudlneho c¢loveka v harmonickom kontexte Skoly
i V prirodnom a prirodzenom svete deti, t.j. v ,,zahradke ', ktorej explikaciou sa
venujeme v nasledujticej podkapitole.
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Zahradka a zahradnictvo

I6c

K tomu, aby kazdé dieta malo priestor a moznost’ ,,zazit'* a spoznat’
prirodu vo vSetkych jej aspektoch ¢i odhalit’ jej tajomstva prirodzene pozadoval
od ucitel'ov, aby vhodnymi aktivitami spajali deti s krasou prirody a svetom
okolo nich. Z ilustrovaného doévodu bola sucastou Frobelovej institacie
v Keilhau aj zdhrada, ktord svojou flexibilnost'ou reagovala na potreby deti
a umoziovala im citit’ a ziskavat’ skusenost’, konat’ a zastupovat,, premyslat’
arozpoznavat nové, nepoznané (Frobel, in Brosterman, 1997). Vo svojej
kvintesencii ostala zachovand a vo svojom koncepnom zdmere bola
odzrkadlena aj v jeho znamejsej koncepcii predskolskej vychovy v instituciach
,Kindergarten, ktort ako prvu predskolsku instituciu zalozil az 10 rokov po
ukonéeni posobenia v Keilhau, t. j. v roku 1840 v nemeckom meste
Blankenburg.

Ako sa mozeme d’alej vo Frobelovom pedagogickom diele doditat,
dieta mladSieho skolského veku prave strategickou Cinnostou v zahradke
dokaze ziskat ten najjasnejSi pohlad na prirodu i okolie postupne od
najblizSicho a zndmeho k menej blizkemu a neznamemu (Frobel, 1885). Ako
je mozné vidiet, jeho zahradka ucelne poskytovala detom priamu skusenost’
s prirodou vo vSetkych ro¢nych obdobiach (kde mohli deti poznavat rozne
stromy, kriky, rastliny, rybnik, zvierata atd’.) hrou, t.j. vo vlastnej tvorivej
¢innosti, ktora je jej charakteristickym znakom. V tejto zdhradke d’alej malo
kazdé diet'a svoje vyhradené miesto pre pestovanie kvetov, ovocia, zeleniny ¢i
byliniek, o ktoré¢ sa uvazene staralo a podl'a vlastnej vol'by pestovalo, pretoze
podl’a jeho vlastnych slov diet’a, ktoré sa staralo o zivu rastlinu sa 'ahSie vedie
aj k starostlivosti o svoj vlastny Zivot (Frobel, in Lilly, 1967, s. 128). Dieta
v zdhradke malo a naslo ten priestor, v ktorom malo moznost’ vnimat’ prirodu
zo vSetkych jej perspektiv, t.j. forme, energii, latke, zvuku i farbe. Pontikala im
okrem hry inherentné bohaté a zmyslové sktisenosti o tajomstvach prirodného
sveta nevyhnutné pre ziskavanie novych vedomosti, priestor na
experimentovanie, skumanie, pozorovanie (Tovey, 2017).

Zahradka tak umoznovala a podavala diet'at'u bezprostredny pohl'ad na
podstatu predmetov, prirodu, ktord je pozorovana a poznavand vo svojich
prirodzenych suvislostiach tak, aby dokdzalo svoje poznatky aplikovat
a pouzivat' v nalezitej primeranosti v budiicom zivote. Frobel v role ucitel'a
pomahal a usmeriioval pozndvaci proces dietata a ¢o najskor ho vyvadzal
zjeho prirodzenej neznalosti a naivnych predstav, pretoze len v spravne
pochopenych suvislostiach dokazal viest kazdého ¢loveka k dalSiemu
premyslaniu tym, ze mu ukazoval, ze z vel'kého celku prirody a samotného
bytia Cloveka eSte mnoho nepozna (Frobel, 1885). V tomto Frobelovom
ponimani ako usmerniovat’ poznavaci proces dietata je d’alSim zaujimavym
fenoménom z dne$ného pohladu aj samotna substancia ¢loveka, o ktorej sa
expertizne vyjadruje aj Gejdos (2005, s. 10), ze v tomto kontexte ma kazdy
¢lovek prirodzene vo svojom byti vyraznil potrebu klast' otazky a po
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zodpovedani jednej polozit sukcesivne dalS§iu a tak v zavere klast
transcendentalnu, o zmysle samotného bytia a poslani ¢loveka.

Vychadzky a vylety

Neodmyslitel'nou stcastou efektivneho rozvijania prirodovedného

poznavania deti mladSieho Skolského veku su pre Frdbela ciel'uprimerané
realizované vychadzky a vylety, o ktorych sa z jeho spisu dozvedame, Ze ich
povazoval za neocenitelny prostriedok pre realizaciu vzdelavacieho procesu
vtomto obdobi, resp. obdobi pocinajucej Skolskej dochadzky. Tieto
organizacné formy vzdelavania by mali byt podnikané predovsetkym vhodne
pre tento vek zo zvlastnym zretel'om k tomu, ¢im dokazu obohatit’ vnimatel'a
tak, aby si z nich odniesol ¢o najviac prijemnych zazitkov i skusenosti
s podporou basni a piesni o prirode, ktoré okrem iného st napomocné pre
rozvijanie komunika¢nych zru¢nosti (Frobel, 1885, Chakrabarti, 1995).
Vychddzky do blizkeho okolia boli spravila realizované minimalne jedenkrat
do tyzdna a deti boli vedené k tomu, aby blizsie pozorovali prirodu, vnimali
a chapali to, ¢o prave priroda alebo ro¢né obdobie ponuka, poznali rastlinstvo,
riSu zvierat a i. Zmyslom vychadzok nebolo bezciel'ne pobehovanie deti vonku,
ale predovsetkym spajanie deti s prirodou, aby zili v prirode a s prirodou
(Frobel, in Opravilova, Stverak, 1982, s. 120). Systematicky organizované
vychadzky boli realizované za ucelom poznédvania a poznania prirody preto,
aby aj z bezne zazitych situacii vedeli ziskat' nové informacie, rozsirili si svoje
poznanie ¢i ucili sa pristupovat’ citlivo k zivej prirode. Slovami Frobela by sa
z vychadzok nemal vytracat’ ich fundamentalny prioritny zmysel a obrazne
ilustrované, vychadzkou by mali deti pri pobyte na ¢erstvom vzduchu samotny
vzduch nielen dychat, ale predovsetkym ho zmyselne a uvedomelo aj poznavat’
a objavovat, preco je samotny vzduch potrebny pre zivot l'udi, zvierat i rastlin
(Frobel, 1885).
Pod pojmom wylety ako sucast’ otuzovania ¢i poznavania blizkeho, ale najma
vzdialenejsieho prirodného i sociokultirneho okolia Frobel vnimal pravidelne
organizované najmenej Strnastdnové, tzv. , prdzdninové  cesty”,
prostrednictvom ktorych deti mladSieho Skolského veku poznavali nielen
miestnu faunu a floru, pddu, vodu, a i. ale aj miestne zvyky, remesla, historiu
okolia, resp. sociokultirny priestor. V ramci tychto ciest ziaci ziskavali okrem
novych vedomosti i réznorodé zazitky a skusenosti, ktoré zachytaval ich
,,cestovny dennik " doplneny o vlastnoru¢né kresby ¢i mapy a doverne tak ziak
spoznaval od najblizSieho okolia celil krajinu, v ktorej Zije a prirodovedné
vzdelavanie sa uCelne prepajalo aj so spolo¢enskovednym vzdelavanim
(Frébel, in Opravilova, Stverak, 1982).

Periodicky realizované vychddzky a vylety viedli deti mladSieho
Skolského veku nielen k poznaniu prirody i krajiny, ale aj zmyselne formovali
ich osobnost’. Takl osobnost’, ktora bude neskdr v buducom Zivote ako schopna
mysliaca a inteligentna bytost s imanentnou hodnotovou orientaciou mat
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vybudovanu uctu k prirode, bude ju starostlivo chranit, citlivo pristupovat’
nielen k nej, ale aj k sebe, inym i historii okolia, tradiciam a krajine. Ugelne tak
prebieha i simultanna vychova k hodnotdm, v rdmci ktorej Gejdos (2013, s. 15)
zdoraznuje aj samotné postavenie hodndt, ktoré sa v su€asnom svete zarad’uji
prave k takym faktorom, ktoré aj mladi I'udia povazuju za determinujice
a regulujtice ich spravanie v budicom Zivote.

Zaver

V historicko-vedeckej Stadii sa nam uspeSne podarilo naplnit
eminentny ciel’ prostrednictvom analyzy primarneho historického prameia
,»O vychove Cloveka®“ s vyuzitim a doplnenim nepriamych pramenov, ktoré
predmetni problematiku detailnejSie objasiiuju a spristupiiuji. Vyznam
aprinos $tadie vidime najmi v napiitani propedeutickej funkcie dejin
pedagogiky a v retrospektivnom pohlade do minulosti, ktory ndm umoznil
interpretovat’ Frobelove gnomické myslienky pre primarne prirodovedné
vzdeldvanie, ktoré vedi k pochopeniu fundamentov ucinnej vychovy
i vzdeldvania. Nemozno nezabudat, ze Frobelove odhodlanie, entuziazmus
a zaro¢enie vlastnych zivotnych sklsenosti pre vytvorenie pedagogickej
koncepcie vychovy a vzdelavania deti st inSpirativnou platformou pre moderné
pedagogické myslenie. Napriek tomu, Ze si jeho pedagogické myslienky
v kontexte primarneho prirodovedného vzdelavania menej zname, v prispevku
sme sa pokusili Frobelove myslienky orientované na prirodovedné vzdelavanie
hodnotne interpretovat’ a verime v parcidlnu podnetnost’ prispevku v podobe
pregnantnej  syntetizacie  poznatkov ~ orientovanych na  premenu
encyklopedického, direktivneho, nezivého vyucovania na tvorivia, humannu
a progresivnu formu vzdelavania, v ktorej je hlavny doéraz kladeny na
komplexny rozvoj osobnosti dietata zohladiiujuc humanny diskurz. Bol to
prave Frobel, ktory svoju lasku k detom strategicky premietol do vychovno-
vzdelavacej ¢innosti, ktora dokazala vtedy, tak 1 dnes dokaze urobit’ a premenit’
vzdelavanie na nielen l'udské, ale aj tvorivo-humdanne. Stivztazne z vysSie
zmienenym tak odporic¢ame pre primarne prirodovedné vzdelavanie aplikovat’
zmienené organizacné formy a ich prvky v ramci ktorych sa nebude vytracat
ich kvintesencia a realizacia bude primerand moznostiam a schopnostiam
kazdého diet’at’a, na ktor nezabudal ani sdm Frobel, ¢im efektivne zuzitkoval
aj svoju tedriu vyvinu a implementoval ju do pedagogickej cinnosti.
V neposlednom rade vyzdvihujeme aj urCity potencial zazitkovo ziskanych
informacii, novych poznatkov o prirode a simultanne prebiehajici socialno-
emocionalny rozvoj, ktory je pre sti¢asné prirodovedné vzdelavanie z hl'adiska
rozvijania si pozitivneho vzt'ahu k prirode a citlivého pristupovania k nej, sebe
samému i inym vyznamny determinant pre komplexny a harmonicky rozvoj
osobnosti dietata mladsieho Skolského veku. Ilustrované pedagogické
myslienky predstavitel'a klasicko-idealistickej epochy su pre dnesné primarne
prirodovedné vzdelavanie podnetné prave z hladiska premeny Ziaka
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z pasivneho objektu vzdelavania na aktivny subjekt, ktory sa bytostne zapaja
do vychovno-vzdelavacej ¢innosti a kons$truuje si svoju vedomostnu platformu
prirodovednych poznatkov v prirodzenom prostredi, v prirodzenej €innosti
a v priamom kontakte s prirodou.

Prispevok vznikol v ramci grantovej tlohy VEGA ¢&. 1/0624/20 Regional
identity as a cooperative factor of environmental literacy development in
primary schools.
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K otazke vzdelavania dievéat a Zien v obdobi prvej
Ceskoslovenskej republiky — dobové nazory
a postoj spolo¢nosti

On the Issue of Girls' and Women's Education in the
Period of the First Czechoslovak Republic —
Contemporary Views and Society's Attitude

Miroslava Gallova

Abstract

Education is one of the basic indicators of women's status in society and
also one of the means by which women have been able to enter
professional and social life. The study examines contemporary views on
girls' and women's education during the existence of the First
Czechoslovak Republic. The intention is to outline what society's attitude
to the issue was in the democratic conditions of the newly established
state and to capture the changes that occurred in comparison with the
previous period.

Keywords: Girls. Women. Education. Contemporary views. Middle class.

Dominancia, fyzicka sila, aktivnost’ a tvorivost’ boli vlastnosti, ktoré sa
v minulosti pripisovali muzom. Naopak, typickymi Zenskymi vlastnost’ami boli
poslusnost’, prisposobivost, slabost’, ¢i krasa. Navyse sa verilo, ze zatial' ¢o
U muzov ma prevahu rozumova zlozka, v pripade Zien prevazuje iraciondlnost’.
Tieto tvrdenia ovplyvnili okrem iného i spdsob, rozsah a obsah vyucovania,
ktoré boli iné pre diev¢ata a iné pre chlapcov. AZ osvietenstvo prinieslo pravo
na vzdelanie bez rozdielu pohlavia. AvSak aj napriek tomu, Ze v tom ¢ase bola
po prvykrat deklarovand mentalna rovnost muzov a Zien, vyucba dievcat
a chlapcov ostala nadalej rozdielna. Dievcatd sa pripravovali na ulohu
manzelky a matky a chlapci zase na svoje budice zamestnanie.! Pocas 19.
storo¢ia boli nazory naulohu Zzien v spolocnosti protichodné. Jednym

! DUDEKO\{A, Gabriela. Diskurz o poslani vzdelanych Zien pred a po roku 1918. In
DUDEKOVA, Gabriela et al. Na ceste k modernej zZene. Kapitoly z dejin rodovych
vztahov na Slovensku. Bratislava : Veda, 2011, s. 94-95.
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z argumentov bolo tvrdenie, Ze ak Zena ziska vyS$Sie vzdelanie? a bude sa
venovat praci, ktord bola dovtedy urend vyhradne muzom, vytrati sa jej
zenskost’. V pripade, Ze sa nestane matkou a nesplni tak svoju primarnu tlohu,
spreneveri sa spoloCenskym a nabozenskym principom. Predsudky
0 vzdelanych zenach, ktoré sa objavovali na prelome 19. a 20. storocia, sa vo
vSeobecnosti tykali zanedbavania rodiny a domacnosti, nedostatku zenskosti,
nemravnosti, ako aj konkurencie vo¢i muzom.? Debaty 0 postaveni Zien vSak
rozdel'ovali spolocnost’ este aj v prvej polovici 20. storocia.

Cielom prace je predstavit dobové nazory na otdzku vzdeldvania
dievéat a Zien v obdobi prvej Ceskoslovenskej republiky. Kvoli snahe naértnit’,
ako sa zmenil postoj spolo¢nosti v novych demokratickych podmienkach,
aporovnat to zdroven vramci dlhSieho casového tuseku, asponi strucne
uvaddzame aj predchadzajici vyvoj danej problematiky.* Medzi pramene
zachytavajuce postoj SirSej verejnosti patri dobova periodicka tlac. Pocas
vyskumu sme pracovali s periodikami Juzné Pohronie, Nagyasszony, Prdgai
Magyar Hirlap, Slovenska Zena, Slovensky dennik a Slovensky vychod. lde
0 tla¢ s regionalnym ale i celostatnym dosahom. Dal§im zdrojom informécii st
Skolské vyrocné spravy, dobova literatara, ako aj sic¢asna odborna literatara.

Verejné diskusie o zenach ovplyviovala najmé stredna vrstva, ktorej
usilie sa orientovalo na rozsirenie moznosti vzdelavania diev€at pomocou
studia na odbornych Skolach, na dosiahnutie pristupu zien k vhodnym
pracovnym miestam, ako aj na umoznenie ich ucasti na politickom zivote. Hoci
sa 0 vysSom vzdelavani dievcat zacalo v Uhorsku intenzivnej$ie hovorit’ po
roku 1867, spociatku nesSlo o hl'adanie rieSenia tejto problematiky z hl'adiska
spOsobu vyucovania. Boli to skor uvahy, ¢i je pre dievéata potrebné iné
vzdelanie nez to, ktoré ziskaji na l'udovej Skole. V pripade poskytnutia
vzdelania na stredoskolskej tirovni sa ale vSetky uvahy zameriavali na ulohu
zeny v rodine a domacnosti. I$lo tu teda viac o vychovu ako o vzdelavanie
dievéat.> Napriek tomu preslo vzdelavanie dievéat a Zien od druhej polovice 19.
storoCia zna¢nymi zmenami a zenskej Casti populacie sa postupne spristupnili
viaceré formy vyucby. Na prelome 19. a 20. storocia sa pravo Zien na vzdelanie
uz nespochybnovalo. Neznamena to vsak, Ze by sa v tom ¢ase uz automaticky
spajalo s budiicim povolanim, ¢ize uplatnenim Zien v pracovnej oblasti.®

2 Pod pojmom vy3Sie vzdelavanie tu rozumieme vzdelavanie, ktoré je na vy$Sej tirovni
ako to, ktoré dievCatdm poskytovali 'udové (zékladné) Skoly. Mézeme ho prirovnat’
k dne$nému stredoskolskému vzdelaniu.

3 DUDEKOVA, G. Diskurz o poslani vzdelanych Zien, s. 99, 105-1086.

4 Predlozena praca nezahfia dobové politické nazory.

5 MIHOKOVA, Miaria (ed.). Stredné skolstvo v Kosiciach v rokoch 1848 — 1918.
Tematicka bibliografia I. Kosice : Statna vedecka kniznica, 1981, s. 125.

6 KODAJOVA, Daniela. Odborné vzdelavanie ako predpoklad a prostriedok
emancipacie. In DUDEKOVA, Gabriela et al. Na ceste k modernej Zene. Kapitoly
Z dejin rodovych vztahov na Slovensku. Bratislava : Veda, 2011, s. 172.
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Prelom v stereotypnych  predstavach v suvislosti s rodovou
predurcenostou muzov a zien v spolocnosti priniesla prvé svetova vojna, pocas
ktorej nastupovali Zeny na uvolnené pracovné miesta po muzoch, ktori
narukovali. Okrem toho prebehla i reforma dievéenského vzdelavania, ktora
eSte viac navysila pocet absolventiek strednych i vysokych $kol. Nazory, ze
Zena ma byt’ len manzelkou, matkou a gazdinou v domacnosti boli prelomené.
Rovnako to bolo ivpripade nazorov na potrebu vzdelavania dievcat
a uzito¢nost’ vzdelanych Zien v novovzniknutej Ceskoslovenskej republike.’
Vyraznou zmenou po vzniku Ceskoslovenskej republiky bolo povolenie
koedukacie, teda spolo¢ného vzdelavania dievcat a chlapcov, o do roku 1918
nebolo v Uhorsku mozné. Okrem toho, Ze diev¢ata uz mohli Studovat’ aj na tych
typoch §kol, na ktoré im nebol pristup v predprevratovom obdobi povoleny bud’
vobec, alebo len v externej forme, moznosti Stidia sa im rozsirili aj vd’aka
novovznikajucim vzdelavacim tstavom, ktoré¢ v minulosti na tizemi (dnesného)
Slovenska neexistovali, a tiez vd’aka celkovému rozsireniu poctu $kol.

V obdobi po prvej svetovej vojne zostala prirodzend tiloha Zeny, stat’
sa manzelkou a matkou, nezmenena. Zhorsili sa v§ak podmienky na uzavretie
manzelstva, a to najma v ramci strednej vrstvy obyvatel'stva. Mnohi mladi muzi
si totiz nemohli dovolit’ zalozit’ vlastnt rodinu a zivit’ ju len z vlastného prijmu.
Okrem toho bol tradi¢ny patriarchalny model rodiny nepriaznivo ovplyvneny
pocetnou prevahou slobodnych zien nad slobodnymi muzmi, ¢ize
potencidlnymi Zenichmi. Tato prevaha znamenala skutocnti hrozbu, ze cast’
zenskej populacie bude zit' mimo manzelského zvézku. Tradi¢né poslanie zeny
tak bolo nedosiahnutel'né pre zna¢nti skupinu Zien.® ManZelstvo preto prestalo
byt jedinou moznostou zabezpecenia dievcat a zien. Naopak, ¢oraz viac sa do
popredia dostaval iny sposob zaopatrenia, a to Stidium dievcat a ich nasledné
uplatnenie v pracovnej sfére. Dievcata a zeny boli aj v dosledku horsich
ekonomickych podmienok donutené podielat sa na zabezpeceni svojich
existencnych potrieb vlastnou pracou. Preto sa aj v bohatSich rodinach snazili
rodicia pripravit’ svoje dcéry na nejaké povolanie. V pripade potreby by si jeho
vykonavanim dokazali zabezpecit’ zZivobytie. AvSak ich vychova a vzdelavanie
nemalo byt len jednostranné. Rodic¢ia nemohli zabudat’ na to, Ze z ich dcér sa
raz stan manzelky. Preto sa mali zaroven pripravovat’ i na vedenie svojej
vlastnej domécnosti.®

Moznost' zamestnania zien bola i1 napriek uvedenému velakrat
prijimana eSte aj v medzivojnovom obdobi len ako prechodné riesenie: ,,Je
pravda, Ze dnes jiz vétsina rodicii pecuje o 10, aby se i jejich dcerky vénovaly
nekterému povolani, které by jim poskytlo obzivy, kdyby se neprovdaly nebo

7 DUDEKOVA,, G. Diskurz o poslani vzdelanych Zien..., s. 110-111.

8 DUDEKOVA, Gabriela. Stratégie prezitia v mimoriadnej situdcii. Vplyv Velkej
vojny na rodinu na tizemi Slovenska. In Forum Historiae [online], 2009, ro¢. 3, ¢. 1, s.
5.

% A n6 6nallésaga. In Pragai Magyar Hirlap, 1934, ro¢. 13, &. 17 (21.1.1934), s. 17.
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kdyby jim manzelstvi neposkytlo plného zaopatieni. “*° Na vzdelavanie dievcat
sa v8ak nekladol az taky doraz, ako to bolo v pripade chlapcov: ,,Zpravidla i ti
rodice, kteri nenadaného syna s napétim vSech sil vydrzuji na studiich, pro
dceru sebe nadanéjsi domnivaji se, Ze staci néjaky ten rok obchodni skoly nebo
dokonce 6 mésicni kurs a Ze tato priprava je dostatecnd pro jeji zaopatieni. “1*
Postoj spolocnosti k problematike obsahu, rozsahu, sposobu a vobec
potrebe vzdelavania dievcat a Zien v obdobi medzi dvomi svetovymi vojnami
nebol jednoznaény. Nazory na tuto otazku sa rozchadzali pocas celého nami
skamaného obdobia. Vtedajsia periodicka tlac, vyro¢né spravy strednych $kol
i rozliéné prirucky obsahovali ¢lanky usilujuice sa usmernit’ rodi¢ov pri
vychove svojich dcér. Sucasne sa snazili pomoct’ im s vyberom vhodnych $kol.
V nich mohli dievcata ziskat’ potrebné vedomosti, zrucnosti i skusenosti, ktoré
by neskor vyuzili pri vedeni svojej vlastnej domacnosti, vychove deti, pripadne
pri vykone niektorého povolania. Nielen medzi pedagégmi sa velmi Casto
diskutovalo o tom, ¢i sa ma vzdeldvanie dievéat orientovat’ na domacnost’
arodinu, alebo sa ma tykat vyhradne pripravy na budice povolanie.
Nejednotnost’ ndzorov na tiito otazku vSak panovala pocas celého obdobia.
Mesacnik Nagyasszony prinasal svojim citatel’kam rozne pohlady na
danu tému. Podl'a jedného z nich zaviselo fungovanie rodiny predovsetkym od
ekonomickych podmienok, a ak neexistovali vhodné predpoklady na jej
zalozenie, rodina nemohla existovat: ,,/...] kde nie je chlieb, nie je dost deti
ana tom ni¢ nezmeni skutocnost, ¢i stredna Skola nauci dievéa viest
domdcnost, starat sa o novorodenca, vychovavat deti alebo nie. “12 preto malo
byt podporované zvySovanie Zivotnej urovne, spravodliva odmena za pracu
zien a tiez zamestnavatelia, ktori neprepustaji z prace vydaté zeny. Bolo by
chybou zahrnit' do ucebnych osnov strednych $ko6l predmety pripravujiice
dievcata na rolu manzelky a matky, ked’ze: ,, Zaujmy dievcat vo veku 10 — 18
rokov su, prirodzene, od tychto veci eSte vzdialené, pretoze ich telo i dusa su
pre materstvo stdle nezrelé [...]. “*® Pre ziacky v8ak bola mimoriadne dolezita
priprava na budiice zamestnanie, lebo mnoho Zien zo strednej vrstvy mohlo mat’
deti iba v tom pripade, ak sa dokazali podiel'at’ na zabezpeceni ich Zivobytia.
Z toho vyplyvalo, Ze materstvu bolo branené prave tym, ze sa pozornost’ zia¢ok
odvracala od studia. Hlavnou tlohou strednej skoly bolo teda pripravit’ ziacky
na buducu profesiu, pricom poznatky o vareni a upratovani mohli nadobudnut’
vo vegernych kurzoch, ak by ich niekedy potrebovali vyuzit v praxi. Uplnym

10 STRANSKA, Olga et al. Praktickd hospodyiika. Souhrn nauk, pokynii a predpisii ke
spravnému a uspornému vedeni domdcnosti a navod, jak si miize hospodynka svou
namdhavou a zpravidla neutéSenou prdci neobycejné ulehcit. Dil II. Praha : F. Strnadel
aspol., 1927, s. 1374.

11 STRANSKA, O. et al. Praktickd hospodyiika..., s. 1374.

12 1de o nazor spisovatelky Marie Moér. CONRATH LOTHARNE. Csaladanya —
dolgozo nd. In Nagyasszony, 1936, roc. 11, €. 2 (15.2.1936), s. 25.

13 CONRATH L. Csalddanya — dolgozé né..., s. 25.
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opakom tohto postoja bol dalsi nazor, podla ktorého dievc¢ata neboli
v minulosti vychovavané na povolanie matky, ale celé jadro ich dovtedajsej
vychovy bolo zamerané len na ziskanie manzela. Pedagdgovia nepripravovali
dievcata na rolu matky napriek tomu, ze uloha zien bola v Zivote dolezitejSia
ako uloha muzov, lenze nie v postaveni ucitel’ky, lekarky, krajéirky alebo
kucharky, ale ako matky, ktora sa stard o dieta a vychovava ho. Preto mal $tat
udrziavat’ $koly, kde by sa budiice matky ucili, ako vychovavat’ svoje deti,
pricom materstvo bolo v tomto pripade chapané ako samostatné povolanie
zien.M

Napriek existencii réznorodych nazorov, predstav ¢i v mnohych
pripadoch este stale pretrvavajucich predsudkov, sa dievéatam vo vSeobecnosti
odportcalo, aby po ukonceni 'ndovej skoly absolvovali $tyri ro¢niky stredne;j
$koly, ktora poskytovala viestranné vzdelanie. Dalsie vzdelavanie malo byt
zvolené s prihliadnutim na schopnosti, talent atemperament dievcata,
a prirodzene aj vzhladom na majetkova situaciu rodi¢ov. Nemalo sa vSak
zabudat na to, Ze z dievCata sa stane Zena, ktorej prvoradou tlohou bude byt
dobrou manzelkou a matkou. Preto sa diev¢ata mali naucit’ také veci, ktoré im
pomoézu vytvorit’ utulny domov a $tastnu rodinu. Mali sa naucit’, ako si vhodne
zadelit maly prijem, ako sa starat’ o chorych, o deti, a tiez, ako ich vychovavat’.
Okrem toho mali vediet’ varit, poznat’ vyzivovu hodnotu potravin, a aj vhodny
spdsob ich pripravy. TieZ sa mali vzdelavat’ v cudzich jazykoch, hudbe, kresbe,
umeleckom priemysle, Siti, pisani na stroji, rychlopise a tctovnictve. Ak mali
moznost’ ist’ na vidiek, mali tam nadobudnut’ poznatky a sktisenosti z oblasti
zahradnictva, chovu hydiny, véelarstva a pod. Z tejto Sirokej $kaly si malo
kazdé diev¢a vybrat’ to, ¢o ho najviac bavi, na ¢o ma nadanie a d’alej sa v danej
oblasti zdokonal'ovat’, aby sa mohla stat’ jeho povolanim.*®

Uvedené odporucania sa tykali predovsetkym strednej vrstvy. Odligné
nazory na vzdelavanie dievCat sa vSak nevyskytovali len vramci tejto
spolocenskej vrstvy. Rozdiely boli aj medzi mestskym a vidieckym prostredim.
Vzhl'adom ktomu, Ze vicSina vidieckeho obyvatel'stva sa venovala
pol'nohospodarstvu, Stidium diev¢at spravidla nepokladala za nevyhnutné:
., Napriek tomu, Ze vicsina 5kol je otvorend i pre dievcatd, nas obecny lud ich
nerad dava skolovat. Na chlapca sa este obetuje, ten moze spravit kariéru,
dievéa hatia predsudky: 'Varecka a nie Skola' “*® Dievéatdm a Zendm Zijicim
v dedinskom prostredi bolo odporuc¢ané najma absolvovanie gazdinskych kol
alebo aspon roznych kratkodobych kurzov: ,, Velmi mylne smyslaju tie
gazdinky, ktoré si myslia, ze ich dcérke postaci to, comu sa priuci doma od nej,

14V tomto pripade ide o mienku stredoskolského profesora a neurologa Istvana
Madaya. CONRATH L. Csalddanya — dolgozo né..., s. 26.

15 BANO IVANNE. Mit tanuljanak a leanyok? In Nagyasszony, 1929, ro¢. 4, &. 7 (1.
7.1929), s. 1.

16 DOMINIK, Jan. Rovnopravnost’ Zien. In Slovensky vychod, 1924, ro&. 6, ¢. 161
(16.7.1924), s. 2.
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ale casto byva tak, Ze nase gazdinky mnohé, velmi ucelné a dobré sposoby prac
domacich samy neoviddaju |[...]. Nesmieme si myslet, Ze len uradnicka
potrebuje vzdelania. Nie, my potrebujeme prave tak vzdelané gazdinky, ako
mame vradnicky. “'

V demokratickych podmienkach novovzniknutej Ceskoslovenskej
republiky sa prestalo vzdelanie vnimat’ ako ozdoba Zeny, ktora mala sluzit
hlavne narodu, a zacalo sa povazovat za formu pomoci Statu. Vzdelavanie
dievCat sa preto malo podriadit budicemu zamestnaniu zeny v prospech
krajiny. Nad’alej sa vSak vo vtedajsej periodickej tlaci vyskytovali ¢lanky, ktoré
videli uplatnenie zien predovsetkym v praktickom Zivote a socialnej praci.'®
Casopis Slovenskd Zena uverejiioval ¢lanky Stefana Sobolovského,'® podla
ktorého sa mali dievcatd vzdelavat predovSetkym v odbornych skolach:
., Zvlaste rucné prace nam poskytujii mnoho latky k uceniu. Vycerpajme tedy
tieto bohaté pramene vo skole. Dajme prileZitost dievéencom, aby sa puk vo
kvet uiplne rozvinul. Sriadme odborné skoly pre dievéence. “° Usudzoval tak na
zaklade rucnych prac, ktorym sa zeny dovtedy venovali: ,, Pozrime si len
slovenskui Zenu — a vidime ju v jej praci! [...] A ¢i nevidis prekrasne rucné prace
slovenskej Zeny? ACci vitychto pracach nevidis uplnu nadanost,
zivotaschopnost slovenskej Zzeny? Hoci nemala svojej kultury svojich Skol; jej
dusa sa nedala oddelit od svojho prirodzeného razu. “** Uplatnenie Zien videl
v praktickom zivote a nie v Kancelariach, napriek tomu, Ze realita bola ina:
wl---] hufy dievceniec slovenskych hlada svoju budiicnost v zatvorenych
kancelariach [...]. Kazdé dievéa chce byt uradnickou a odtahuje sa od
praktického Zivota, od praktickej prace, ktord je jedind na to, aby sa slovensky
raz v schopnosti uplatnit mohol. “?*> Preto odporucal, aby diev¢atd namiesto
kurzov navstevovali Skoly ru¢nych prac, priemyselné, hospodarske alebo
gazdinské Skoly.

Nejednotnost’ bola pocas celého medzivojnového obdobia i v pohlade
na spolo¢né vyucovanie chlapcov a diev¢at. Napriek tomu, Ze koedukacia bola
v Ceskoslovensku povolend, nie vietci sa s fiou stotoziiovali. Slovensky dennik
obhajoval v roku 1938 koedukacné vzdelavanie a jeho vyhody, pricom ako
argument pouzil postavenie Zeny a muza v spolo¢nosti: ,, Moderny Zivot uviedol
Zenu ako spolurozhodujici element vSetkého Zivotného behu. Demokracia dala

17 Zivot a praca vidieckych Zien. In Juzné Pohronie, 1934, ro¢. 3, &. 17 (21.4.1934), s.
3.

18 KODAJOVA, D. Odborné vzdelavanie..., s. 173.

19 Bol ugitel'om a neskor riaditelom tstavu pre sluchovo postihnutych v Kremnici.

20 SOBOLOVSKY, Stefan. Vychova slovenskych dievéeniec. In Slovenskd Zena, 1920,
rod. 1, & 5 (15.5.1920), s. 50.

21 SOBOLOVSKY, Stefan. Vychova slovenskych dievéeniec. In Slovenskd Zena, 1920,
ro¢. 1, ¢. 7 (15. 6.1920), s. 67.

22 SOBOLOVSKY, Stefan. Vychova slovenskych dievéeniec. In Slovenskd Zena, 1920,
ro. 1, & 8-9 (L. a 15.7.1920), s. 79.
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Zenam pravo volit, ucastnit sa cinne politického zivota. Dnesna Zena je
zucastnend v priemyselnom, hospodarskom aj sportovom Zivote zrovna tak, ako
Muz. A naopak, muz zase kona prdce, ktoré muzi prv nerobili. Neni atrakciou,
ked’ muz ide s detskym vozikom, ani ked’ obstara nakup a vobec cinnosti take,
ktoré muz nebol by nikdy predtym robil. “** Oddelena Skolska vychova by bola
teda v protiklade ku skutoénému Zivotu.

Slovensky vychod, regionalny dennik vychodného Slovenska
vychadzajici v Kosiciach, reagoval hned’ v prvych mesiacoch po ukonceni
prvej svetovej vojny na potrebu vzdelavania v slovenskom jazyku ako pre
muzov, tak pre Zeny. Na jeho strankach sa pomerne Casto vyskytovali ¢lanky
0 vznikajtcich dievcenskych skolach, o pripravovanych kurzoch pre Zeny
v Kosiciach i v inych mestach Slovenska, resp. Ceskoslovenskej republiky, ale
tiez aj informdcie o rozsirujucich sa moznostiach vysokoskolského stadia pre
zeny. V suvislosti s potrebou vzdelania pre Zeny sa eSte aj po prvej svetovej
vojne ako argument velmi casto uvadzala vychova deti: ,, Intelligencia,
vzdelanie su vobec najsilnejSia zbran na svete. Zaiste potrebnd i pri
vychovavani deti. Preto, ked’ sa pozdvihuju hlasy za povznesenie vzdelanostnej
urovne zeny slovenskej, je najnespravnejsia, najnelogickejsia ta vytka, zZe zena
sa md starat’ jedine o domacnost’ a vychovu deti. Prave zato, [...] mad sa Zena —
matka vyznat v zdkonoch vychovy ato je len pri vzdelani mozné. “** Takéto
tvrdenia vSak davali do popredia viac narodné zaujmy a nie zaujmy zeny ako
jednotlivca: ,, Matka ma si byt vedoma toho, Ze za vychovu dietata zodpovedna
je v prvom rade dietatu samému, muzovi i celému ndrodu. “25

Napriek tomu, Ze Zene uZ nebola vyhradne vy¢lenena len domaca sféra,
potreba vzdelavania diev¢at a zien bola esSte aj v medzivojnovom obdobi ¢asto
spajand sich ulohami vradmci rodiny, kedze stile bolo zdoéraznované
uplatnenie Zeny vo funkcii manzelky, matky a gazdinej: ,,Lebo rodina je
zdkladom spolocnosti a od zdkladu treba budovat, ponevic matky su
vychovavatelky buducej generacii. Treba im teda ukdzat smer a pripravovat
ich k zZivotu. “%

Doslo vsak k podstatnej zmene v pohl'ade na vzdelané zeny. Zatial’ ¢o
v 19. storo¢i bola vzdelana Zena povazovana za egoisticku a lenivu, priCom sa
jej pripisovala navySe aj strata Zenskosti, koncom 20. rokov 20. storoc¢ia bola
prave vzdelanda Zena tou, ktorda mala odstranit’ politické a socialne
nedokonalosti sveta. Hana Gregorova napisala vo svojej praci Slovenskd Zena

28 Sme za koedukacné skoly. In Slovensky dennik, 1938, ro¢. 21, &. 168 (23.7.1938), s.
7.

24 Nieco o vychove deti. In Slovensky vychod, 1919, ro€. 1, €. 87 (20.4.1919), s. 3.

2 Nieco o vychove deti..., s. 3.

% Verejna odborna Skola pre Zenské povolania (dvojrocnd rodinnd) v Kosiciach.
Vyrocna zprava za sk. r. 1927-28. Kosice : Nakladom kuratoria Skoly, 1928, s. 3.
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pri krbe a knihe, ze vzdelanie nie je cielom Zeny, ale je zbranou, ktorou sa ma
bojovat’ za lepsi a dokonalejsi svet.?’

Potvrdzuje to aj jedna z vyro¢nych sprav Verejnej odbornej skoly pre
zenské povolania v KoSiciach: ,, Novd doba [...] predpoklada zvyseny zaujem
0 vychovu a vzdelanie Zeny, aby sa mohla svojimi silami a niektorymi
eminentne Zenskymi prednostami co najucinnejSie uplatnit’ v rozmnoZovani
dobra a zmensovani zla vo svete. Zena dneska, ktorej sa otvara obrovské pole
posobnosti a ktora svojim urcenim zasiahuje velmi hlboko do osudov ludstva,
potrebuje k zodpovednému plneniu velkych svojich vikolov riadného vzdelania
a dobrej vychovy. “®

Napriek niektorym stereotypnym predstavam, ktoré sa nepodarilo
uplne odstranit’ ani po prvej svetovej vojne, a rozdielnosti v nazoroch na tlohu
zien v spoloc¢nosti, vznikali pocas celého skimaného obdobia nové moznosti
stredoskolského a odborného vzdelavania pre dievcata, ktorych ulohou bolo
zvysit' vzdelanostnu uroven Zzien aich kvalifikaciu pre vykon povolania.
Narastajuci pocet ziaCok a absolventiek jednotlivych vzdelavacich ustavov
ukéazali v tomto ohl'ade pozitivnu tendenciu. Vzdelanostni Groven Zien v prvej
Ceskoslovenskej republike viak nie je mozné zistit, pretoze &eskoslovenské
urady pocas sCitania obyvatel'stva v roku 1921 a 1930 nezist'ovali najvysSie
dosiahnuté vzdelanie.?

Zaver

Nézory na potrebu vzdelania pre dievcata a na vzdelané Zeny neboli
pocas existencie prvej Ceskoslovenskej republiky jednotné. Podobne, ako to
bolo aj v dualistickom obdobi, stale existovali rdozne pohlady na dant
problematiku. Vzdeldvanie dievcat, jeho rozsah a zameranie sa stavali
predmetom mnohych debat. V porovnani s predchadzajucim obdobim vSak
doslo aj vtomto pripade k zmenam. Nediskutovalo sa uz otom, ¢i Zeny
potrebuji vzdelanie. V medzivojnovom obdobi prebiehali debaty suvisiace
s typom a rozsahom vzdelavania, ktoré¢ mali dievcata absolvovat’ v stvislosti
s ich poslanim v spolocnosti. Kym na jednej strane sa eSte stale zdoraziiovala
uloha Zeny v rodine a domacnosti, na druhej strane sa v Coraz vicSej miere
presadzovali nadzory, Ze dievC€atd maju byt pripravované na svoje budice
povolanie. Vzdelanie Zeny uz nebolo povazované iba za jej ozdobu a vzdelanej

27 GREGOROVA, Hana. Slovenka pri krbe a knihe. Praha : Leopold Mazag, 1929, s.
241, 248.

B Verejna odborna Skola pre Zenské povolania (dvojrocnd rodinnd) v Kosiciach.
Vyrocna zprava za sk. r. 1926-27. KoSice : Nakladom kuratoria Skoly, 1927, s. 3.

29 Na uzemi Ceskoslovenska sa v medzivojnovom obdobi zistovala len znalost’ &itania
a pisania. Najvyssie dosiahnuté vzdelanie sa zistovalo prvykrat az v povojnovom
s¢itani v roku 1950. PILINSKA, Viera. Zmeny v $truktire obyvatel'stva podla veku,
rodinného stavu a vzdelania na Slovensku po vzniku Ceskoslovenska. In Slovenskd
Statistika a demografia, 2018, ro¢. 28, ¢. 4, s. 29.
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Zene sa nepripisovala strata Zenskosti, egoizmus ¢i lenivost’, ako to bolo v 19.
storoci. Vzdeland Zzena mala svoje vedomosti, zrucnosti a skisenosti
nadobudnuté studiom vyuzit' v prospech celej spolo¢nosti.
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Nazory ucitelov vychodoslovenského regionu primarneho
stupna vzdelavania na tematické celky z predmetu telesna
a Sportova vychova

Opinions of Primary Education Teachers from Eastern
Slovakia on Thematic Units
in Subject Physical Education

Stefan Adamcak, Gabriel Bujdos, Michal Marko

Abstract

Physical education can be a subject of great importance when thinking
about healthy future of our kids. Physical development and basics of
physical movements taught in physical education classes are transferred
from childhood to adulthood. The aim of our study was to find out and
compare opinions of primary education teachers from rural and urban
schools on teaching various thematic units in their physical education
classes. The survey was conducted in the form of a questionnaire in 2019
and 2020. We quantified the results using the percentage of the aspect of
teachers in urban and rural schools, supplemented by statistical analysis
using the 2 test at p < 0.01 and p < 0.05. We also evaluated mutual
correlations when dealing with the popularity or unpopularity and
complexity of thematic units. The analysis of the answers of 341 teachers
showed that the most popular thematic unit for both rural and urban
teachers is the unit called manipulation, preparation, and sports games.
Teachers from rural schools consider psychomotor and health-oriented
exercises to be the least popular unit of teaching, but teachers from urban
schools had a different opinion, for them the least popular thematic unit
is musical movement and dance activities. In one of our questions, we
asked teachers to choose which thematic unit they consider to be most or
least demanding. Both rural (48.94%) and urban (44%) school teachers
consider thematic unit psychomotor and health-oriented exercises to be
the most demanding in terms of teaching. As for the least demanding
thematic unit, both rural and urban consider it to be basic movement
skills.

Keywords: Thematic units. Primary education teachers. Teaching.
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Introduction

According to Vilimova (2009), physical education is a purposeful
educational activity that affects not only a person's physical development, but
it also strengthens one’s health, increases physical fitness and performance and
creates a person's lasting relationship to physical activity. Fialova (2010)
considers physical education in schools to be the most widespread form of
physical activity, which is organized in the young population. Physical
education in schools is an educational subject whose main goal is a specific
pedagogical activity.

The target of physical education in primary education is predominantly focused
on physical, functional, and motion improvement. Physical education at this
level of education should provide basic theoretical and practical education in
the field of physical and sports activities, significantly contribute to the
psychological, social, and moral development of students and to form a positive
relationship to physical activity. Last but not least, it should also play an
important compensatory role in the education process (https:/www.
statpedu.sk).

More recent problems in terms of teaching physical education at the turn of the
millennium were described by Antala (2014) in the following points: declining
number of lessons of compulsory physical education - many lessons are not
taught or dropped, declining quality of teaching in many cases - teachers lose
enthusiasm and professional enthusiasm for work, weak social and financial
appreciation, lack of control of physical education teaching (inspectors,
principals), increasingly more and more demanding work with students,
stagnant or declining physical fitness and physical performance of youth,
insufficient state of gym equipment and others. Kalhous and Obst (2002) state
that the content of physical education consists of 3 subjects that are dominant -
pupil, teacher, and curriculum.

From the pupils' point of view - there is a significant increase in number
of children for whom physical education classes are the only place to move.
According to the research from Antal et al. (2014), it is about 25% of boys and
girls, while in the past it was on average only 8.5% of boys and 11.3% of girls.
The results of research works by Perackova (2006) or Antala et al. (2012) point
to similar facts. Benca-Czakova (2017) state that the current school physical
education classes no longer adequately meet the requirements for the scope and
content of pupils' physical activities during the week. From the teachers' point
of view - a decade ago, Melicher (2006) pointed out in his study the fact that
many physical education teachers consider their profession to be financially and
socially underappreciated, and many run their classes without a creative
approach. We also consider important the fact stated by Pricha-Walterova-
Mares (2013) that the majority of primary and secondary school teachers are
mainly women - about 84% and thus primary school students have a lack of
male role models. The teacher plays a particularly important role in the first two
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years of primary school - the first teacher is the authority students look up to
and often think of them higher than the parent, with the students considering
the teacher's word law. It is often one of the students' desires to resemble the
teacher, and so it happens that the students automatically take over the values
that the teacher himself professes. According to Rican (2014), for first and
second grade students, identification with the teacher should be one of the basic
educational strategies used.

From the point of view of the curriculum itself, schools can adjust the
content of teaching to the conditions of the school and the interests of students.
The role of every physical education teacher is to develop physical and sports
education programs for individual groups of students based on the primary
goals, taking into account the development of students' physical competencies,
their interests and conditions of the given school. When creating teaching
programs, the teacher should adhere to the restrictions that are a component of
the current state given curriculum levels of education (Kr§jakova, 2014).

Straka (2008) states that in several countries, where they have looked
at the prospects of small rural schools, they have come to the conclusion that
smaller schools are more efficient than the larger ones. They achieve better
results in terms of graduation rates. Student’s discipline seems to be better, and
parents of the students are more involved in their children education process.
They are particularly more effective in the success of students from socially
disadvantaged families. Rural schools also strengthen the solidarity or
consistency of municipalities, uniting residents (regardless of age and status) in
participating in diverse and community-friendly activities. Rural schools often
replace non-existent municipal and cultural centres, they are places where
people can watch cultural and sporting events even with their own initiative or
involvement in them. They are often also a meeting place for public
organizations and associations or a space for political dialogues. They also
represent places where various services are located, e.g., libraries, health care
places, sports grounds etc.

The undeniable advantage of these schools for rural students is the fact
that students do not have to travel long distances to attend the school, they can
often walk, which activates their movement regime. In addition, the time spent
traveling deprives students of their time for rest, study, or leisure activities,
entertainment, and games. However, according to Partila (2021), a common
problem for rural schools is, that when municipalities in the immediate vicinity
have two schools, they fail to fund them, or are often not adequately equipped,
they do not have a gym, canteen or library and teachers are not paid as if they
should be. From the point of view of small schools, these are often schools that
are in areas where there is no other option for education. In our paper we did
not directly address the issues related to the curriculum of subject physical
education included in ISCED 1 and its implementation in small rural schools.
Due to the relevance of the data, we compared teaching process in rural (up to
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5,000 inhabitants) and urban schools from the point of view of teachers, who
provide teaching of the compulsory subject physical education at these schools.

Aim of the study

The main goal of the work was to find out and compare opinions of
teachers of primary education working in urban and rural schools on the
teaching of different thematic units contained in ISCED 1 in the subject of
physical education.

Methods

The survey group of teachers consisted of 341 teachers in primary
education from Presov and KoSice regions. Out of this number, there were 44
men and 156 women working in urban schools and 19 men and 122 women
working in rural schools, which means that in our sample there were 18.47%
men, which correlates with the findings of Pricha-Walterova-Mares (2013)
who found that only 16% of men work in primary schools. Similar results are
presented by VaSutova (2004). From the point of view of the age of our
respondents, the survey group was dominated by teachers in the age category
from 31 to 40 years (n = 104) and in the age group from 41 to 50 years (n =
106). However, we also recorded a relatively high number of teachers over the
age of 50 (n = 74). In terms of the length of teaching experience, teachers with
more than 11 years of experience dominated (n = 181), 71 teachers had less
than 5 years of experience, 71 teachers had 6 to 10 years of experience and 18
teachers had up to 1 year of experience. 127 teachers act as independent
teachers, after the first attestation there were 96 teachers, after the second there
were 81 teachers and there were 37 beginning teachers. In terms of education,
up to 207 teachers had master's degree in preschool and elementary pedagogy,
97 teachers had master's degree in related teaching studies, 22 teachers had
bachelor's degree in preschool and elementary pedagogy and 17 teachers had a
"different" level of college/university education.

The survey was conducted in the form of a questionnaire in 2019 and
2020. We quantified the results using the percentage of the aspect of teachers
in urban and rural schools, supplemented by statistical analysis using the y2 test
at p <0.01 and p <0.05. We also evaluated mutual correlations when dealing
with the popularity or unpopularity and complexity of thematic units. We
decided to evaluate the results from the aspect of urban and rural schools for
several reasons, which are stated in works of Straka (2008) and Volterrani
(2019) - rural (and small) schools are generally located in a natural environment
that provides several educational opportunities, for example teaching outdoor
activities and seasonal physical activities. The number of pupils is usually
smaller and for this reason the teachers have closer and more constructive
relationships with their families, it is possible to implement a more individual
approach - this fact does not only apply to students with special educational
needs, such as. dyslexia, ADHD, but also above-average gifted students, at the
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same time it is possible to build support networks with communities quicker.
Finally, the "home" community considers the school to be good, it values it, it
is obligatory for the future of its inhabitants and its founders are mostly
municipalities who care about these schools, as even for the smallest rural
communities the presence of small classes is associated with many social and
economic benefits (https://obecpustesady.sk/zakladna-skola; http://www.
obecbozkov.cz/images/ Skola).

Results

Marques (2021) states that the crucial importance of physical education can
be highlighted in the context of the current Covid pandemic, when many
children were forced into social isolation and were unable to engage in physical
activity in sports clubs. As a result, online physical education classes were the
only place for students to engage in physical activity. According to Alderman
et al. (2012) and Long (2013), the level of daily and weekly physical activity in
young people is significantly influenced by school physical education.
Dvotakova and Engelthalerova (2017) state that the "scope" of primary school
teachers is so wide that it becomes problematic for some teachers to teach
physical education. Since, according to several authors, the subject of physical
education and sports is specific mainly in its content, in the introductory
question of our survey we were interested in the position of this subject among
teachers in terms of the popularity of its teaching.

25.53% of teachers working in rural schools and 23.50% in urban
schools stated that their favourite subject to teach is physical education (Fig.1).
Our findings then show that for more than 57% it is as popular a subject as any
other subject. From the point of view of teaching physical education in primary
education, we consider these findings to be positive in connection with the
findings of several authors regarding the popularity and attitudes towards the
subject of physical education from students. Bartik's (2007) study, which
examined the attitudes of primary school pupils towards physical and sports
education at six selected primary schools in Banska Bystrica states that up to
72.35% of pupils expressed either positive or very positive attitude towards
physical education classes. In a sample of 1095 primary school pupils
Adamc¢ak-Nemec (2010) found that school subject physical education is
amongst the most popular subjects in school. The popularity percentage for
boys was more than 68% and for girls more than 32%. Similar results were
reported by Antala et al. (2012), who point out that the subject of physical
education is either a very popular subject (52.8%) or a popular subject (33.8%)
for primary school boys. We agree with the opinion of Sekot (2015), who states
that everyone who teaches physical education classes should take on their
mission responsibly and realize that they have a large impact on whether
students engage in physical activities in their free time or not. Dvofdkova
(2012) supports this statement and adds that the teacher's personality as a
motivating factor is mainly related to the teacher's competencies. Teacher’s
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ability to encourage children to activities and learning by their own personality,
their professional and social role models, enthusiasm for the subject and related
activities, but also the quality of guiding students in their learning or
educational activities, focusing the interest and overall social orientation of
students, cooperation with students and the organization of this cooperation. By
evaluating this question, we also found that for 14.18% of teachers working in
rural schools and for 5.50% of teachers working in urban schools, the subject
of physical education is the least popular subject. The subject is not taught by
less than 3% of teachers. In the statistical evaluation of this question, we found
significant differences on the level of p <0.05 (32 (3) = 10.598; p = 0.01411)
from the point of view of rural and urban school teachers.

In a more detailed examination of our results, we found that the subject physical
education is the most popular in the age group of teachers up to 30 years and in
the age group from 31 to 40 years (more than 30% of answers), in the age group
of teachers over 50 years only 14.46% of teachers chose physical education as
their favourite subject. In terms of the length of teaching practice, it is most
popular for teachers with more than 11 years of experience - 38.55%. Only
10.84% of the teachers with experience of up to 1 year considered physical
education as their most popular subject to be taught. In terms of education, it is
most popular in the group of teachers with a master's degree in preschool and
elementary pedagogy - 50.6% of responses. The lowest percentage of responses
was recorded in the group "other higher education - 2.41% and bachelor's
degree - 7.23%.

rural school Urban school

as popular as any other subject 57,45% 70,00%
|1 don't teach this subject 1,26?);%
most popular subject 2;55'(5)03/:4
least popular subject 5,50;4'18%

Figure 1 The popularity of teaching the subject of physical education by teachers

Other questions of our survey directly concerned the part of educational
curriculum regarding the part of the educational standard of sports activity of
the physical regime. From the point of view of the most popular thematic unit
in both groups we monitored, we found that it is the part called manipulation,
preparation, and sports games, which in their answer forms was marked by
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more than 52% of respondents with a slight dominance of answers among
teachers working in rural schools (Fig. 2). According to several authors, Slezak
- Melicher (2008), Antala et al. (2012), Nemec — Nemcova (2012) and Nemec
— Adamcak (2013), it is the sports games in physical education that are the most
popular amongst pupils due to their action, diversity of bending activities,
competitiveness, precisely defined rules, and motivation. In the survey from
Adamcak-Kozanakova-Kollar (2018) in selected regions of Slovakia among
teachers of physical education at the second level of primary schools, sports
games were also the most taught area - 65.4% of answers.

The second most popular thematic unit was a part called basic movement skills
- from the point of view of teachers working in rural schools 17.73% of answers
and 25% from the point of view of teachers working in urban schools. Our
findings correlate to some extent with the results of Kremnicky (2019a), who
states that among teachers of physical education at the 2nd level of primary
schools, 35% of female teachers stated that they like teaching of gymnastics,
30% of female teachers stated that they don’t like teaching gymnastics and
other 35% of female teachers do not differentiate between teaching gymnastics
or other thematic unit. From the point of view of male teachers, he states that
55% of them like teaching gymnastics and 36% of them do not make
differences in popularity between individual parts of the curriculum.

The fact that outdoor activities and seasonal physical activities in the
response forms of the teachers we monitored did not exceed 8% is quite
surprising- especially in terms of the responses of teachers working in rural
schools. From the point of view of teachers from urban schools, only 2% of
them likes to teach outdoor activities and seasonal physical activities. The
differences recorded by us in terms of responses of teachers in urban and rural
schools were significant at the level of p <0.05 (x2 (4) = 12.276; p = 0.0154).
The fact that handling, preparatory and sports games are the most popular
thematic unit taught by teachers in the age group up to 30 years (64.91% of
responses), outdoor activities and seasonal activities in the age group over 50
(10.81% of responses) is quite interesting. In terms of the length of teaching
practice, manipulation, preparatory and sports games are the most popular
thematic unit taught by the teachers with teaching practice up to 1 year or 2 to
5 years, where the response rate was more than 60%. Outdoor activities and
seasonal activities are preferred especially by teachers with pedagogical
experience from 6 to 10 years. From the aspect of achieved education,
manipulation, preparation, and sports games are the most popular thematic unit
taught by teachers with master’s degree in a related teaching profession, or by
the teachers with a different level of education. The response rate in these
groups was greater than 58%. We also consider interesting the fact that basic
movement skills are the least popular in terms of teaching among teachers with
other levels of education - the answers reached a value of only 5.88%, which
was different by more than 15% compared to the teachers with different
education.
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rural school urban school
17,73%
basic movement skills 25,00%
psychomotor and health oriented 1,42%
exercises and games 3,00%
manipulation, preparation and sports 60,99%
games 52,00%
12,06%
musical movement and dance activities 18,00%
activities in nature and seasonal physical 7,80%
activities 2,00%

Figure 2 The most popular thematic unit from the part Sports activities of the movement
mode by teachers

In terms of evaluating the least popular thematic unit, our survey found
that teachers in rural schools predominantly chose the answer psychomotor and
health-oriented exercises and games (42.55% of responses), the second in least
favourite thematic unit was musical movement and dance activities - 31.91 %.
In the group of teachers working in urban schools, the least popular was musical
movement and dance activities - 34.50% and psychomotor and health-oriented
exercises and games (33.50% of answers). Dvordkova (2002) states that
psychomotor games have a variety of uses from the perspective of education.
She recommends using them especially in those cases where the purpose is to
develop the child's personality - in and out of school and especially games
(including psychomotor) bring much needed variety into pedagogical process.
Halkova (2009) states that the role of psychomotor skills in general is for
practitioners to obtain as much information as possible from three main areas -
area of their own body (perception, cognition, emotions), material area (things
and objects used in games and exercises) and third social or relational area
(empathy, communication, and cooperation). The results of Novotna-Hubinak-
Kollar (2015), who dealt with teaching units dedicated to psychomotorics,
suggest that such lessons lack dynamics and playfulness in practice, and thus
students lose interest in these activities relatively quickly. Blahutkova et al.
(2008) speak of psychomotorics as a system in physical education, which
should be fun and playful. We agree with Cheben (2006) that adequately chosen
motivation remains a central factor in building a lasting positive attitude
towards physical education and sports as well as creating a positive attitude for
students to regular physical activities. Standage, Duda & Ntoumanis, (2003)
consider the level of internal motivation to be crucial.

From the point of view of the low interest in thematic unit called
musical movement and dance activities, we agree with the opinion of
Palovicova (2006), who states that teachers are not sufficiently prepared for
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teaching during their university studies. Surprisingly, we did not record the
lowest average scores in thematic unit manipulation, preparation, and sports
games, but in activities in nature and seasonal physical activities - 4.96% of
responses for teachers working in rural areas and 9.50% for teachers working
in urban schools. In evaluating this question, we did not observe significant
differences from the aspect of teachers' residence (chi statistically insignificant;
(X2 (4) = 6.224; p = 0.183). Subsequent in-depth analysis of the results showed
that psychomotor and health-oriented exercises and games are the least popular
part of curriculum in the age group of teachers from 41 to 50 years (44.34% of
responses) and in the age group over 50 years (40.54%). On the other hand, for
the age group of teachers up to 30 years it is musical movement and dance
activities that are the least popular (42.11% of responses). We recorded similar
results from the aspect of pedagogical experience of teachers, psychomotor and
health-oriented exercises and games are the least popular among teachers with
6-10 years of experience (38.03%) and among teachers with more than 11 years
of experience (40.33% of answers). Musical movement and dance activities are
the most popular among teachers with pedagogical experience up to 1 year
(38.89%) and pedagogical experience from 2 to 5 years (36.62%). From the
point of view of the achieved education, it is psychomotor and health-oriented
exercises and games (40.91% of answers) and musical movement and dance
activities that are the most popular among teachers with bachelor’s degree in
elementary preschool pedagogy.

rural school urban school
. . 12,06%
basic movement skills 9,50%
. . 42,55%
psychomotor and health-oriented exercises 33,50%
manipulation, preparation and sports 8,51%
games 13,00%
. - 31,91%
musical movement and dance activities 34,50%
activities in nature and seasonal physical 4,96%
activities 9,50%

Figure 3 The least popular thematic unit from the part Sports activities of the movement
mode by teachers

From the point of view of teaching thematic units, we also wanted to
find out which units teachers consider to be the least demanding in terms of
teaching. We present our results in Figure 4, which shows that teachers of both
dominant groups (rural teachers - 41.84% and urban schools 43.50%) consider
part basic movement skills to be the least demanding. Kremnicky (2019a) found
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that from the point of view of women teachers only 36% do not think that
gymnastics is more difficult to teach than other thematic units, although 64%
of women teachers think that the gymnastics is one of the most demanding
thematic unit. From the point of view of male teachers, he found that 64% are
of the opinion that gymnastics is more demanding than other sections of the
physical education curriculum, and according to 27% of teachers, general
gymnastics is one of the most demanding thematic unit. According to him, the
most common reasons were the danger of a possible accident, the difficulty in
performing the demonstration, the correction of errors, lack of interest and
insufficient general readiness of students.

From the point of view of teachers of both urban (22.0%) and rural
(21.99%) schools, the second least demanding thematic unit are outdoor
activities and seasonal physical activities. We recorded the lowest % score in
thematic unit psychomotor and health-oriented exercises and games, which
were marked by less than 5% of teachers in their answer forms. In evaluating
this question, we did not observe significant differences in the answers of
teachers working in rural and urban schools (chi statistically insignificant; (y2
(4)=5.788; p=0.215).

However, a more detailed analysis of the answers pointed to the
following facts: thematic unit basic movement skills is considered to be the
least demanding by teachers with experience of 2 to 5 years and dominantly
teachers with only bachelor’s degree in the field elementary preschool
pedagogy (up to 59.09%). From the point of view of thematic unit outdoor
activities and seasonal physical activities, it is considered the easiest in terms
of teaching dominantly by teachers aged 41 to 50 (33.96% of responses), as
well as a group of teachers with more than 11 years of experience (29.28% of
responses) and teachers with master’s degree in the field of elementary
preschool pedagogy - 24.15% of answers.

rural school urban school

. . 41,84%
basic movement skills 43,50%
psychomotor and health-oriented exercises 2'58‘(%’%
manipulation, preparation and sports 18,44%
games 22,00%
. s 14,89%
musical movement and dance activities 7,50%

activities in nature and seasonal physical 21,99%
activities 22,00%

Figure 4 The least demanding thematic unit from the part Sports activities of the
movement regime by teachers
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Another question we asked our research group of teachers was which
thematic unit teachers consider to be the most demanding in terms of teaching.
Figure 5 explicitly shows that it is a thematic unit psychomotor and health-
oriented exercises and games. The frequency of responses ranged above 44%
for both groups we monitored - teachers working in both rural and urban
schools. From the point of view of the authors Novotna-Hubinak-Kollar (2015),
the biggest problem in teaching this thematic unit is that the teachers themselves
are not interested in the content, they have little to none theoretical but also
practical skills and especially experience in teaching this thematic unit and
often do not know the fundamental difference between psychomotor and
movement games. Another problem may be the fact that they differ from
ordinary games in the use of non-traditional tools and a different position of the
teacher who takes on a new role - the role of a manager (Blahutkova et al.,
2017). If it is not necessary, the teacher does not interfere in the game, only
observes, and directs the reflection. When needed, leads the students to think
with pre-prepared question to express their feelings, observations, and new
experiences. However, the author adds that it is not appropriate to compile a
lesson in physical education only from psychomotor activities without the use
of other methods leading to the development of students. It is also questionable
whether the university itself has thus prepared the teachers themselves for
teaching this subject.

As we expected, the second most demanding thematic unit taught was
musical movement and dance activities chosen both by teachers from rural
(21.99%) and urban (26.0%) area. These findings correlate with the evaluation
of previous issues. Palovi¢ova (2006) thinks that one of the reasons for this
situation may be the fact that there is absence of aids for teaching these
activities (eg. radio, music recordings, methodical materials, etc.). The works
of Truneckova (1993), Simonekova (1997), Palovicova (1998) also drew
attention to the unsatisfactory state of teaching dance and rhythmic gymnastics
in physical and sports education at schools. However, it is necessary to realize,
as stated by Orelova (2013), that musical and movement activities are typical
and natural manifestation of children's music understanding already in
kindergarten. Knopova (2010) emphasizes that musical and movement
activities develop students' imagination and creativity and significantly enable
the application of student's individuality and gives space for his creativity.

From the results presented in Figure 5, it can be concluded that we
recorded the lowest average percentage score of responses in the thematic unit
basic movement skills. In other parts of this question, the answers of teachers
working in rural and urban schools were relatively close, which was reflected
in the statistical evaluation, where we did not notice significant differences in
answers - chi statistically insignificant (32 (4) = 3.412; p = 0.491). As in the
previous questions, we also analysed the answers more deeply when evaluating
the most demanding thematic unit. We found that teachers aged 41 to 50
(50.94%), but also teachers in the age category 31 to 40 years consider thematic
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unit psychomotor and health-oriented exercises and games to be the most
demanding. In terms of the length of teaching experience, we found that the
highest response scores were recorded for teachers with experience from 2 to 5
years (49.30%) and for teachers with experience from 6 to 10 years (46.48%).
From the point of view of the achieved education, it is considered the most
demanding by teachers with only a bachelor's degree in elementary preschool
pedagogy, where the frequency of answers reached the value of up to 63.64%.
Thematic unit musical movement and dance activities is considered to be the
most demanding among teachers under the age of 30 (29.82%), teachers with
pedagogical experience of up to 1 year (38.89%), but also among teachers with
a master's degree but in a related teaching field (29.47%).

rural school urban school

: : 7,80%

basic movement skills 4,50%
—ari : 48,94%

psychomotor and health-oriented exercises 44,00%
manipulation, preparation and sports 14,18%
games 15,50%
; ) 21,99%
musical movement and dance activities 26,00%
activities in nature and seasonal physical 7,09%
activities 10,00%

Figure 5 the most demanding thematic unit taught by teachers from the sports
activities of the movement part of the curriculum

According to Spilkova (2007), changes in the teaching profession and
preparation for it have come to the forefront of pedagogical theory, research,
and educational policy on a European and global scale. Especially since the late
1980s, teacher cultivation has been seen as a crucial tool for educational reform
and school innovation. Kremnicka (2022) also states that it is no longer true
that by achieving an academic degree the education is completed, on the
contrary, acquiring masters or bachelor’s degree represents a new stage of life
clearly connected with further education. For the above reasons, in the last
question of our survey, we wanted to find out from teachers whether they would
be interested in participating in further educational training dealing with the
issue of teaching physical education for the primary school (Figure 6). We
consider the fact that up to 58.16% of teachers working in rural areas and
48.50% of teachers working in urban schools were interested in such
educational training as positive. According to Kremnicky (2019b), 56% of
teachers from the Ilava region showed a similar interest in educational training
in gymnastics teaching, but he found 100% interest among teachers working in
Banska Bystrica (Kremnicky, 2019a).
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Almost Y4 of teachers said that they have already received educational
training of a similar nature. 7.8% of teachers working in rural areas and 3.5%
of teachers working in urban schools considered this training to be ineffective.
From the point of view of statistical evaluation of the answers of teachers
working in urban and rural schools, we found significant differences in this
question at the level of p < 0.05 (y (3) =11.128; p =0.0110). From the point of
view of age, the highest interest in training was shown by teachers aged 31 to
40 (67.31%), while the lowest interest was in teachers aged over 50 (37.03%).
In terms of the length of teaching experience, teachers with experience of up to
1 year (77.78%) and up to 5 years (69.01%) showed the highest interest and, as
in the previous case, teachers with experience of more than 11 years showed
the lowest interest. In terms of achieved education, the greatest interest in this
type of training was shown by teachers with a bachelor's degree in elementary
preschool pedagogy (63.64% of responses). Especially teachers over the age of
50 (8.11%), teachers with experience over the age of 11 (7.33%) and teachers
with a master's degree in elementary pre-school pedagogy (6.28%) but also
teachers with "other" levels of education (5.88%) consider this type of
educational training to be ineffective.

rural school urban school
| have already completed educational 23,40%
training of this nature 25,50%
. 10,64%
no, if neessarry, | can study by myself 22,50%
no, | consider this type of educational 7,80%
training to be ineffective 3,50%
yes, | would like to expand my knowledge 58,16%
of the subject this way 48,50%

Figure 6 Teachers' interest in further educational training in physical education in
primary education (chi statistically significant at p <0.05; Chi = 11.128; p=10.0110)

Subsequently, we focused on finding correlations (tables 1 and 2) -
examining the dependence of the popularity or unpopularity of teaching
thematic units in relation to the complexity of their teaching. We found that in
the group of teachers working in rural schools (table 1) there is a very strong
(direct) dependence between the most demanding thematic unit and its
unpopularity and at the same time there is a very strong (indirect) dependence
between the most demanding thematic unit and the least demanding thematic
unit. There is a very strong indirect relationship between the least demanding
thematic unit and the least popular thematic unit. Subsequently, we found that
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there is an indirect moderate correlation between the least and most popular
teaching of thematic units.

Table 1 Correlation analysis of responses of teachers working in rural schools to the
opularity and difficulty of teaching various thematic units

Most Least popular Least Most
popular thematic unit demanding demanding
thematic unit thematic unit | thematic unit
Most popular |
thematic unit
Least popular - 1
thematic unit | 0.505200829
Least
demanding 0.165095608 | -0.682222913 1
thematic unit
Most
deman.dmg. 0.371303931 0.915437581 | -0.807192509 1
thematic unit

Note. + direct correlation dependence; -indirect correlation dependence; *** very
strong dependence r=0.8 to 1 (-0.8 to -1); ** moderate dependence r=0.4 to 0.8 (-0.4
to -0.8); * weak dependence r=0 to 0.4 (-0.4 to 0)

In the group of teachers working in urban schools (Table 2), we found
a very strong, indirect dependence in the relationship between the most
demanding thematic unit and the least popular thematic unit. We have also
found indirect dependence between the most demanding thematic unit and the
least demanding one. There was also indirect dependence between the least
demanding thematic unit and the least popular thematic unit.

Table 2 Correlation analysis of responses of teachers working in urban schools to the
opularity and difficulty of teaching various thematic units

Most Least popular Least Most
popular thematic unit demanding demanding
thematic unit thematic unit | thematic unit
Most popular |
thematic unit
Least popular - 1
thematic unit | 0.329465243
Least
demanding 0.339744085 | -0.842963758 1
thematic unit
Most
demar?dmg' 0.362567942 0.885191923 | -0.865578534 1
thematic unit

Note. + direct correlation dependence; -indirect correlation dependence; *** very
strong dependence r = 0.8 to 1 (-0.8 to -1); ** moderate dependence r = 0.4 to 0.8 (-0.4
to -0.8); * weak dependence r =0 to 0.4 (-0.4 to 0)
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Conclusion

It is inevitable to consider physical education in primary education as a key
factor in supporting and expanding pupils' physical activity, which is an
important subject of basic health prevention, as the entry of children into school
significantly changes the scope but also the content of physical activities. From
the results of the study by Miklankova (2009) we conclude that there is a
decrease in daily physical activity compared to children from kindergartens.
This decrease is reflected not only on weekdays but also on weekends. Authors
perceive this fact as a change in the daily routine of children, where walks and
physical activities typical for preschool children are absent in the morning,
which means that compulsory schooling ultimately reduces children's physical
activities. Partial freedom to choose the content of education allows teachers
to adapt the content of lessons from several perspectives, e.g., material, spatial,
etc. and we fully agree with the opinion of Oborny-Stefani¢iakova (2013) that
the content of physical education classes must be pleasant for primary school
students, as only in this way will it be possible for them to develop an interest
in movement and various physical education activities. This fact is significantly
influenced by the role of a teacher, who conducts such lessons, and it is
extremely important to consider the fact that this is the "golden age" of motor
skills (Laczo, 2014; Ruzbarska, 2018) or psychomotor skills, as every
movement and physical activity is always a unification (integrity) of external
bodily movement with controlling mental processes, which ultimately
represents psychomotor activity (Novak, 2016). The main results of our work
show that:

e for % teachers working in rural and urban schools, the subject physical
education is the most popular subject, in terms of the length of
pedagogical experience it is the most popular for teachers with
experience longer than 11 years;

e thematic unit handling, preparation and sports games is the most
popular among more than 50% of the interviewed teachers, especially
in the age category of teachers under 30 (more than 60% of responses),
on the other hand it is the least popular in the age group of teachers
over 50 (10 % of responses);

e teachers of urban as well as rural schools consider thematic unit basic
movement skills to be the least demanding one - more than 40% of
answers and mostly teachers with 2 to 5 years of experience - almost
60% of answers;

e Dboth urban and rural school teachers consider thematic unit
psychomotor and health-oriented exercises and games to be the most
demanding one, in terms of age teachers in the age category from 41 to
50 years (50.94%) and in terms of education achieved only by a
bachelor's degree - more than 60% of answers;
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e large portion of teachers (48.50% working in urban schools and
58.16% working in rural schools) would like to expand their
knowledge in teaching physical education in primary education. The
greatest interested in additional educational training was shown by
teachers aged 31 to 40 years (67.31%) and teachers with only a
bachelor's degree - more than 63.64% of answers;

e from the point of view of mutual correlations, we found a very strong
direct correlation dependence between the most demanding thematic
unit and the least popular thematic unit in teachers from both urban and
rural schools.

The results of our findings show that in the educational training of future
teachers focused on primary education, it will be necessary to focus more
deeply on those subjects that even teachers with longer pedagogical experience
consider to be challenging in terms of teaching. Already stated complexity of
teaching these subjects is subsequently related to the unpopularity of their
teaching, which is certainly reflected in practice on the quality of the
implementation of such lessons. We consider it extremely necessary to organize
training courses for teachers dealing with physical education focused on
primary education through methodological centres or other educational
institutions, as more than 50% of teachers are interested in such educational
activities. If we want to improve the quality of education at the primary level
of education of the subject physical education to a qualitatively higher level,
various educational courses should be implemented.
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Svojpomocné knihy v biblioterapii
Self-help Books in Bibliotherapy
Kvetoslava Kotrbova

Abstract

The paper deals with the use of self-help books in therapeutic
pedagogically oriented bibliotherapy. The text contains a list of self-help
books usable for the start of therapy or as an effective tool for
involvement of adult or child to the therapeutic process. It contains the
recommendations how a therapeutic pedagogue can effectively use the
self-help books as an element that can strenghten therapy and his tasks in
the therapeutic process as well as for other pedagogues how they can
effectively cooperate with the help of experts in solving burdensome life
situations of children, pupils or students manifesting in the school
environment.

Keywords: Self-help books. Self-improvement books. Bibliotherapy.
Therapeutic pedagogy

Uvod

V doposial’ rozpracovanej biblioterapeutickej teoérii je zauzivané
zakladné ¢lenenie literarnych diel, ktoré sa v ramci terapie uplatiiuji na lyriku,
epiku a dramu (Svoboda, 2013, s. 8)L. Ide vlastne o zikladné triedenie
literarnych druhov, ktoré zaviedol eSte v 4. storo¢i p. n. l. grécky filozof
Aristoteles (384-322 p. n. 1.), ktory sa okrem filozofie, logiky, prirodnych vied,
historie a politiky zaoberal aj tedriou literatary (Minarik a kol., 1978, s. 11).

Pod lyrikou (z gréckeho lyrika mele — verSe sprevadzané hrou na lyre)
sa rozumie literarny druh, ktory popisuje jednu zakladni myslienku, jeden silny
zaZzitok, pocit, dojem alebo naladu vyjadreni basnickymi poetickymi
vyjadrovacimi prostriedkami hlavne vo viazanej rytmizovanej forme reci (z
gréckeho poiesis, ¢o prvotne znamena viazant rec) a autora v texte zastupuje

1 SVOBODA, Pavel. 2013. Biblioterapie. 1. vyd. Olomouc: Univerzita Palackého
v Olomouci, 2013. 110 s. ISBN 978-80-244-3684-5.

2 MINARIK, Jozef; KOUTUN, Juraj; PETRUS, Pavol; TOMCIK, Milo§; KASAC,
Zdenko; MAZAK, Pavol a MAZAKOVA, Jolana. 1988. Literdrna rukovit. 4.
prepracované vyd. Bratislava. Slovenské pedagogické nakladatel'stvo, 1988. 420 s.
067-322-88 LRU
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lyricky subjekt. Epika (z gréc. epikos — dejovy, vyrozpravany a epos — slovo,
rozpravanie) je suvisly umelecky text, ktory je zaloZzeny na deji, rozpravani
pribehu, udalosti, kde je typicka ¢asova naslednost’a postupnost’ a autora v nej
zastupuje rozpravac; epika moze byt verSovana aj neverSovana a suvisly
neverSovany epicky text oznacujeme ako prozu. Drama (z gr. drad — konat,
¢init)) je literarny druh, ktorého zakladnou vlastnostou je dialogicka forma
priamej re¢i medzi postavami, text je spravidla uréeny na divadelni
dramatizaciu, kde sa okrem textu vyuzivaju aj zvukové, pohybové a iné
umelecké divadelné prostriedky (dekoracie, rekvizity, prestrihy deja
a podobne), ktoré sluzia na postivanie deja a rozpravac bud’ absentuje, alebo je
jednou z postav zahrnutych do deja. (Smieskova, 2007)3

V lieCebno-pedagogicky orientovanej biblioterapii, pri ktorej
uplatilovani sa v praxi snubi pedagogika s terapiou na ucel podpory zdravého
vyvinu, zvladania aktudlnych Zzivot zatazujucich situacii a dobrého bytia
jednotlivca, paru, rodiny, skupiny alebo komunity v§ak pripast’ame, Ze okrem
vysSie spomenutej

a) umeleckej literatiry, ktora obsahuje texty zamerané hlavne na
dosiahnutie estetického zdzitku prostrednictvom osobitych umeleckych
sémantickych obsahov

Mmozno s terapeutickym zdmerom uplatnit’ aj
b) Zanre vecnej literatury, ktord zahffia texty vytvarané bez snahy o
esteticky ucinok, pretoze ich primdrnym cielom je uchovavanie
a sprostredkovanie vecnych informacii.

Jednotlivé Zanre sa v lieCebnopedagogickej zameranej biblioterapii
uplatiluji vzdy v zavislosti od identifikovaného terapeutického ciel’a. Teda
podl’a toho, ¢i je v ramci terapeutického procesu a vztahu aktualne potrebné
viac akcentovat’ informacnti, nducnl, poznavaciu a vychovnu funkciu
literarneho textu (Pilaré¢ikova-Hyblova, 1997, s. 29-31)* na podporu zvladania
zatazujlcej zivotnej situacie. Napriklad preto, Ze aj podpora orientacie klienta
V Zivotnej situacii pomocou poskytnutia praktickych a faktickych informécit,
moze posobit’ lieCivo. Alebo naopak, ak je potrebné akcentovat’ esteticku,
identifika¢nti, katarznu, funkciu zrkadla, relaxaén@i, prestiznu a hibkovu
terapeuticku funkciu literarneho diela zazitkového charakteru (Majzlanova,
2017, s. 19°; Pilar¢ikova-Hyblova, 1997, s. 29-31) pretoze je ziaduce sa viac

3 SMIESKOVA, Martina. 2007. Literatiira. Bratislava: Fragment, 2007. 164 s. ISBN
978-80-80-8089-065-0.

4 PILARCIKOVA-HYBLOVA, Slavka. 1997. Biblioterapia. 1. vyd. Liptovsky
Mikulas: vydané vlastnym nékladom, 1997. 74 s. ISBN 80-967875-4-3

5 MAJZLANOVA, Katarina. 2017. Zdklady bilioterapie pre knihovnikov. 1. vyd.
Bansk4 Bystrica: Banskobystricky samospravny kraj Krajska kniznica Iudovita Stira,
2017.57 s. ISBN 978-80-85136-58-6
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terapeuticky venovat’ pocitovej a duSevnej stranke bytia jednotlivea a jeho
vnimania a prezivania konkrétnej situdcie.

Vyber a odporicanie konkrétneho literarneho diela, ktoré by sa mohlo
u konkrétneho klienta alebo pacienta terapeuticky uplatnit’, sa vzdy odvija od
dobrého poznania jeho aktudlnych zdravotnych, socidlnych, spiritualnych
pripadne inych so zdravym bytim suvisiacich potrieb, zaujmov a preferencii
a aktualneho problému a situacie. Rovnako je potrebné aj dobré oboznamenie
sa sjeho doterajsim vyvinom, osobnou, zdravotnou, funkénou a rodinnou
apracovnou anamnézou, doposial pouzivanymi zdrojmi zvladania,
pripadne aktudlne moznymi zdrojmi ale zatial neuplatiovanymi, atd’..
Valesova Malecova (2015, 2016, 2019) odportca pri vybere literarneho textu
zohl'adnovat' nasledujice kritéria: vyvinova primeranost (individualne a
vekové osobitosti deti, ich socidlna, intelektudlna a emociondlna vyspelost’,
rozsah pozornosti, schopnost’ porozumiet’ textu a pod.), format knihy a formu
textu, dizku textu, pouzité jazykové prostriedky, podobnost postavy
arieSeného problému s klientom, ako ispésob akym je tento problém
zobrazovany arieSeny vdanom literarnom diele. KedZe popis
liecebnopedagogickej diagnostiky presahuje zamer tohto ¢lanku, odkazujeme
Citatel’a na jej podrobnejsie Studium najma v publikaciach autorky dlhodobo sa
zaoberajlicej touto témou Marty Horfidkovej (2019,5 19997).

K prvopociatkom svojpomocnych knih je urCite dblezité zmienit,
zeroku 1845 boli vo verejnom vystipeni Skotskeho autora a vladneho
reformatora Samuela Smilesa (1812-1904) v suvislosti s poziadavkou
celkového vzdelanostného pozdvihnutia spolocnosti zaznamenané pociatky
zrodu diela tohto autora neskor vydaného pod nazvom Self-help (1859), ktoré
pomenovalo celi jednu dovtedy nijako neoznaovani oblast pomoci a
zaoberalo sa podporou samovzdelavania jednotlivcov v spolo¢nosti. Zamerom
bolo znizovanie chudoby v Komunitach prostrednictvom vzajomnej
svojpomoci. Do smrti autora v roku 1904 sa z tohto diela autora vydalo $tvrt’
miliona kopii (Wikipédia, 20228).

A aj ked’ aj v ovela starSich dielach, podl'a niektorych autorov uz v starovekom
Egypte (David, 1988)° alebo antickom Rime /vid’ napriklad Cicerove (106 p.

8 HORNAKOVA, Marta. 2019. Liecebnopedagogickd diagnostika. 2. dopln. vyd.
Bratislava: Univerzita Komenského v Bratislave, Katedra lie¢ebnej pedagogiky
Pedagogickej fakulty. 2019. 132 s. ISBN 978-80-223-4846-1.

7 HORNAKOVA, Marta. 1999. Liecebnd pedagogika. 2. dopln. vyd. Bratislava:
Univerzita Komenského v Bratislave, Katedra lieGebnej pedagogiky Pedagogickej
fakulty. 1999. 190 s. ISBN 80-8046-126-0.

8 SMILES, Samuel. 2022. [online]. In Wikipedia, the free encyklopedia. Sun Francisco:
Wikimedia Foundation, Inc. 2022. Dostupné na:
https://en.wikipedia.org/wiki/Samuel_Smiles . [cit. 2022-08-22].

°® DAVID, Rosalie Ann. 1988. Egyptian Kingdoms: Making of the Past. 1st ed. New
York: Peter Bedrick Books, 1988. 152 s. ISBN 978-0872263000.
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Kr. — 43 p. Kr.) diela O priatel'stve a O povinnostiach/, mozno najst navody na
rieSenie osobnych alebo socidlnych situacii a niektori autori dokonca pokladaju
Bibliu za prvy a najvyznamnejs$i navod na zivot (McGee, 2005, s. 5)¥, dielo
Samuela Smilesa odstartovalo rozvoj celého jedného nového literarneho
Zanru a zaroven knizného priemyselného odvetvia vo vydavani knih Zanru,
v ktorom sa aktualne rozsiahlo kombinuju faktografické prvky s prvkami
umenia, nazyvaného svojpomocné knihy (self-help books). V stcasnosti
zaznamenavame aj ich uzS§ie pomenovanie ,self-improvement books™
(sebarozvojové knihy), najmd ak ide o publikdcie uréené pre dospelych.
Dodajme len, Ze uZSi modernejs$i nazov sebarozvojové knihy sice lepsie
reflektuje skutocnost’, Ze medzi svojpomocné knihy bolo kedysi mozné zarhnut
aj knihy obsahujuce technické navody (napriklad ako si zostrojit’ policu, alebo
ako v nej efektivne usporiadat’ dokumenty a podobne), ktory sa vSak nie vzdy
hodi pouzit’ pre svojpomocné knihy urcené pre deti s pokynmi pre dospelych,
ktori im ich ¢itaju.

Knizny segment svojpomocnych sebarozvojovych knih zaznamenal
najprudsi rozvoj hlavne v 60-tych rokoch minulého storocia. V stucasnosti sa
odhaduje, Ze sa ro¢ne na svete vyda priblizne 85 tis. titulov s originalnym ISBN
charakteru sebarozvojovych knih (Tagari.com, 2022).1* Podl'a autora McGee
(2005)** sa vrokoch 1972-2000 percento vydanych svojpomocnych knih
zvysilo z 1,1 na 2,4 % z celkového poctu vydanych knih a podl'a citovaného
zdroja Tagari.com (2022)*? sa len v Spojenych §tatoch americkych v roku 2019
vydalo 1,1 miliéna svojpomocnych knih, na ktoré zakaznici minuli odhadom
priblizne 11 miliadrd americkych dolarov.

Vydanie takychto publikacii je tiez Castokrat spojené so sprievodnymi
aktivitami ako st konferencie a workshopy poskytované vydavatel'stvami alebo
autormi. V savislosti s celospolo¢enskymi opatreniami na ochranu pred
ochorenim Covid-19 v predchadzajicom obdobi tiez charakteru webinarov
a predaja on-line audioknih.

Druhy svojpomocnych knih

Pri svojpomocnych knihach v podstate ide 0 u¢ebnice uréené pre verejnost,
v ktorych sa na tucel zjednodusSenia pristupu k prisluSnym poznatkom
a ulahcenia ich osvojenia dnes uz ovela vyraznejSie ako v prvopociatkoch
V roznej miere kombinuju prvky vecnej (najmi odbornej psychologickej)
a umeleckej literatiry. V tomto rozsiahlom objeme literarnych diel mozno
rozlisit’ dve vzajomne relativne dobre odliSiteI'né podskupiny, a to:

10 McGEE, Micki. 2005. Self-help, Inc.: Makeover Culture in American Life. New
York: Oxford University press, 2005. 288 s. ISBN 9780195171242,

11 Tagari.com. 2022. How many self-help books are published a year? [online].
Tasmania: Tagari Publications, 2022. Dostupné na: https://www.tagari.com/how-
many-self-help-books-are-published-a-year/ [cit. 2022-08-22].
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1. odborné psychologické publikacie pre dospelych podavané
popularizovanou formou a

2. publikacie pre deti s navodmi pre dospelych ako s knihou
pracovat’.

K podskupine 1.

Odborné psychologické publikacie, ktoré sa prevazne tykaju
I'udského myslenia, spravania a vzt’ahov a v ktorych st informacie Citatel'ovi
podavané popularizovanou formou, teda v jednoduch§om - menej odbornom
jazyku, ¢asto v kombinacii S vlozenymi konkrétnymi pribehmi realnych alebo
typizovanych protagonistov ako prikladmi dobrej praxe alebo ilustraciami
popisovan¢ho, otazkami alebo navodmi na podporu samostudia a zmenu
prezivania alebo spravania spravidla na konci kapitol, alebo testami, ktoré je
mozné si svojpomocne vyplnit’ a ktoré maja prehibit’ sebauvedomenie, posilnit’
ucenie a sebarozvoj.

Pri tomto type ucebnic pre verejnost’ ide spravidla o literatiru uréenu pre

dospelych a dospievajtcich, ¢o tiez reflektuje vysledky prieskumov, podla

ktorych sebarozvojové knihy oslovuju hlavne vekovu skupinu citatel'ov do 45

roku veku (Tangari.com, 2022).

Ako priklady tohto typu sebarozvojovych knih'? z publikacii dostupnych

Vv slovenskom jazyku spometnime napriklad

la/ Aktualne najznamejsi svetovy bestseller z oblasti rodinného poradenstva
autora CHAPMAN, Gary. Pdt jazykov lasky. Tajomstvo lasky, ktord
pretrva. Bratislava: Porta libri, 2012. 196 s. ISBN 978-80-89067-86-2, ktory
mladym l'ud'om ale aj star§im dospelym umoziuje lepSie si porozumiet
VO vzajomnych partnerskych vztahoch aprave pomocou testov pre
partnerov v zavere knihy lepSie objasnit’ a porovnat’ vlastné vnimanie
S vnimanim partnera.

1b/ Podobnym spdsobom (popularizovana teéria + ilustrativne
priklady/pribehy z vlastnej poradenskej praxe + testy) bola napisana aj
publikacia autora HARLEY, Willard, F. Jr. Moje tuzby, tvoje tuzby. Naucte
sa napliiat potreby svojho partnera. Bratislava: Porta libri, 2012. 242 s.
ISBN 978-80-8967-73-2.

lc/ Zo starsich bestsellerov na tému partnerstva spomenime humornym
sposobom spracovanu publikaciu autora GRAY, John. Muzi su z Marsu,

12 Pozn. aut.: Povodne sa do kategdrie svojpomocnych knih zarad’ovali aj publikécie
s navodmi, akosi si nieCo svojpomocne zostrojit'” a podobne, preto na tomto mieste
tykajucom sa publikacii pre dospelych pracujeme uz len s uz§im a zaroven presnejSim
nov§im pomenovanim, ktoré sa zacina ujimat’ v poslednom obdobi ,,sebarozvojové
knihy*, ale v Casti pojednavajticej o publikaciach pre deti s navodmi pre dospelych, kde
Vv podstate nejde o sebarozvoj dospelych, ale o podporu vyvinu deti, nad’alej pouzivame
SirSie oznacenie ,,svojpomocné knihy*.
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zeny z VenuSe. Prakticka prirucka na zlepsenie partnerskych vztahov.
Bratislava: Ikar, 1996. 268 s. ISBN 80-7118-265-6, ktora sice neobsahuje
zaverecné testy pre Citatel'a ako predchadzajiice dva spomenuté priklady, ale
zato obsahuje mnozstvo modelov, komparacii a navodov na jednotlivé
kroky €o robit’ a ako konat' v konkrétnych situaciach, ktoré moézu byt
napocné pre osoby, ktoré sa dobre ukotvuju v triedeni faktov a popisoch
postupnosti.

1d/ Z este starSich, urenych pre zenské Citatel’ky, spomenme najznamejsi - tiez
vtipnym sposobom napisany bestseller od autorky ANGELIS, Barbara.
Tajemnstvi muzil, které by kazda Zena meéla zndt. Praha: Tallpress, 1992.
330 s. ISBN 80-85609-03-7 alebo naopak —

le/ VaznejSim spdsobom napisant publikaciu, taktiez urCenti pre Zenské
Citatelky — Smoznostou identifikovat vlastni zivotni situdciu v
konkrétnych zivotnych partnerskych pribehoch zozbieranych vdaka
vlastnej terapeutickej praxi s nelatkovo zavislymi — od autorky
NORWOODOVA, Robin. Zeny, které prilis miluji. Praha: Euromedia
Group - Ikar, 2004. 192 s. ISBN 80-249-0358-X.

11/ Podobne je napisana aj d’alSia publikacia urcend pre zenské Citatelky
vychadzajica zo sktisenosti autora z vlastnej rodinnej terapeutickej praxe
WRIGHT, Norman, H. Navzdy tatovo dévce. Praha: Navrat domii, 1998. 202
s. ISBN 80-85495-13-9, ktora sa zaobera vzt’ahmi dcér a otcov.

1g/ A aby sme vyvazene uviedli aj publikacie zaoberajlice sa vzt’ahmi synov
aotcov vhodné na podporu samovzdelavania, odporacame dielo
HENSLIN, Earl R. Otec a syn. Tajemstvi silného pouta mezi otcem a Synem.
Praha: Navrat domt, 2003. 156 s. ISBN 80-72550-68-3.

1h/ Medzi publikacie zaoberajuce sa dopadmi pévodnych rodinnych vzt'ahov
na vzt'ahy nasledujiice a moznostami ich terapie sa zaoberaju diela autora
BRADSHAW, John. Ndvrat domi. Jak nalézt své vnitini dité a pecovat
0 né. Praha; Gardenia Publishers, 1990. 254 s. ISBN 80-856-6622-4-8, Jak
se zbavit studu, ktery vds svazuje. Praha: Sofa, 1997. 240 s. ISBN 80-85752-
64-6, Ako sa utvara laska. Praha: Gardenia Publishers, 1995. 348 s. ISBN
80-85662-25-6 a dielo Cesta K prijeti aznvunalezeni sebe sama.
Hodkovicky: Nakladatelstvi Pragma, 1995. 356 s. ISBN 80-7205-140-7.

1i/ Pokial’ ide o vztahy na pracovisku, si napriklad k dispozicii vtipne
napisané publikacie autora MATTHEWS, Andrew. Jak vychdzet s lidmi
kK viastnimu prospéchu. Praha: Holding Medium, 1998. 134 s. ISBN 80-
86095-14-2 alebo autorov BRINKMAN, Rick a Kirschner, Rick. Ako
vychadzat s ludmi, s ktorymi si nerozumiete. Ako dostat’ to najlepsie i z toho
najhorsieho spravania ludi. Bratislava: Motyl’, 1998. 260 s. ISBN-80-
88775-68-X alebo stariie dielo slovenskej autorky TANSKA, Natasa.
Vyzndte sa v tlacenici? (Uvod do Stukolégie). Bratislava: Smena, 1991. 146
s. ISBN 80-221-0186-9.

1j/ A napokon si tu sebarozvojové publikacie zaoberajuce sa kultivaciou
vztahu Citatel’a samého k sebe ako zakladného predpokladu kvality
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auspechu v ostatnych vztahoch, ako si napriklad: KOLARIKOVA,
Lucie. Ucebnice sebeldsky. Praha: Nakladatelstvi Sebelaska, spol. sr. 0.
2015. 238 s. ISBN 978-80-270-1574-0; zo starSich vydani publikacie
autorov CAPPONI, Véraa NOVAK, Tomas. Sdm sobé psychologem. Praha:
Grada, 1992. 218 s. ISBN 80-85424-88-6 a Sam sobé dospélym, ditétem
i rodicem. Praha: Grada, 1993. 192 s. ISBN 80-7169-017-1; tieZ vzacna
publikacia dotykajuca sa spiritualnych vrstiev sebapoznania a sebarozvoja
ich nepriamym oslovovanim prostrednictvom popisanych metdod a technik
gestaltpsychoterapie a psychosyntézy autorky RAINWATER, Janette.
Vezmeéte zivot do viastnich rukou. Praha: Grada, 1993. 232 s. ISBN 80-7169-
026-0, alebo svojpomocna publikacia a s jasne oslovenym spiritudlnym
kontextom pre jednotlivcov, ktorych tato téma oslovuje, od autora
FERRINI, Paul. Bezpodminecna laska. Bratislava: Eugenika, 2017. 154 s.
ISBN 978-80-8100-147-5.

Znovsich diel spomeinime publikacie slovenskej autorky, ktora je
podobne ako vi¢Sina vySSie spomenutych autorov vyStudovanou
psychologic¢kou - KOSCOVA, Zuzana. Rozprestri kridla. Praktické tipy pre
krdsne vztahy, hojnost a zZivot plny zdzrakov. Bratislava: Green Home Projects,
2014. 158 s. ISBN 978-971791-0-6, ktora je dostupna spolu s d’alSimi jej
publikaciami a dopliiujucimi ¢lankami a autorkou vedenymi audionahravkami
hudobno-slovnych  relaxaciii  pre deti adospelych zo  stranky
Www.zuzanakoscova.sk.

K podskupine 2:

Publikacie (zvidc$a pribehy) pre deti s navodmi pre dospelych
(spravidla pre rodi¢ov) ako s knihou pracovat’ si samozrejme urené nielen
rodi¢om, ale aj starym rodi¢om, tetdm, strykom, ucitelom a vychovavatel'om,
alebo akymkol'vek inym vztaznym osobam dietat’a, ktoré¢ s dietatom, ktoré
eSte nevie Citat’, ¢itaji alebo sa on inak staraju. Esteticka zlozka vyuzitia
umeleckych komunikaénych prostriedkov na motivaciu a udrzanie zaujmu
dietat’a je v tomto type svojpomocnych knih akcentovana. Nielen co sa tyka
estetickej stranky pouzitého umeleckého jazyka ale aj pouzitych ilustracii,
formatu, vel’kosti a farby pisma, ako aj formatu, velkosti a farebnosti samotnej
publikacie.

Navod s otazkami, ako sknihou s dietatom d’alej pracovat’
a d’al$§imi podpornymi informéaciami a materialmi pre dospelych, aj ked’ tento
tvori neoddelitel'nt a ddleziti sucast’ publikacie, je v izadi. Vacsinou je tento
text umiestneny v tvodnej alebo zavereCnej Casti diela. Autormi tychto
svojpomocnych knih (vlastne podobne ako aj v skupine pre dospelych) su ¢asto
psycholégovia, pedagogovia alebo psychoterapeuti, ktori v tychto dielach
otvorene priznavajl, Zze pribehy napisali cielene na podporu zvladania toho-
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ktorého potencialneho problému diet’at’a, ktory bol vopred identifikovany
eSte pred napisanim diela, ¢i uz ide o problém so zaspavanim, podporu
hygienickych navykov, sebaovlddania, sebaakcepticie a spoluprace, alebo
napriklad so zvladanim Sikany v Skolskej triede, o moZnostiach zvladania
ktorej prostrednictvom biblioterapie (aj s poskytnutim zoznamu odporacanych
knih) podrobnejSie piSe napriklad autorka ValeSova Malecova (2021)%. Do
tejto skupiny svojpomocnych knih** mozno zaradit’ napriklad

2a/ Publikaciu $védskeho autora EHRLIN, Carl-Johan F. Zajko, ktory chce
zaspat. Rozpravkova uspavanka. Bratislava: Ikar, 2015. 36 s. ISBN 978-
80-551-4651-5, ktora v uvode obsahuje pokyny pre Citatel'a ako knihu
dietatu citat’ nahlas s vyuzitim réznych typov pisma, ktoré¢ s texte
V pouzité — tucné pismo pri texte, ktory treba zvyraznit’, kurziva pri texte,
kde treba text ¢itat’ pomaly a pokojnym hlasom a zlaté pismo v hranatych
zatvorkdch pri texte, kde je potrebné urobit’ nejaky pohyb ako napr.
kyvnut’ rukou alebo zivnut. Autor v ivodnych pokynoch pre Citatel'a
informuje, Ze pri pouZiti niektorych viet alebo slov ide o psychologicky
podlozeny zamer, pricom z informacii o autorovi v zavere knihy mozno
zistit, Ze obsah koncipoval najmi na zéklade vyuzitia jeho poznatkov
z neurolingvistického programovania. Mozno v nej vSak najst’ aj prvky
autogénneho tréningu (sustredenie pozornosti dietata na uvolfiovanie
jednotlivych Casti tela, sustredenie sa na dychanie, pocitovanie tepla, tiaze
Vv jednotlivych castiach tela, pokoja), ako aj castého sugestivneho
opakovania slova ,teraz“, slova ,,zazrak“, silne uplatiovaného v ramci
kratkej psychoterapie orientovanej na rieSenie zakladatela Steve de
Shasera.
Podobne je koncipovana, avSak svyuzitim inych dalSich
psychoterapeutickych technik, aj d’al§ia kniha autora uréena pre rovnaki
cielova skupinu itatel'ov s nazvom Slonica, ktoré chce zaspat. Overeny
sposob, ako uspavat’ deti. Bratislava: Ikar, 2016. 32 s. ISBN 978-80-551-
5185-4. Okrem uz vyssie spomenutych psychoterapeutickych technik
v nej mozno identifikovat’ aj d’alSiu hojne rozsirenu techniku pocitania
schodov, pouzivani pri uvadzani do lahkého tranzu alebo bdelych
spankovych stavov pocinajiac od 5 po 0 (najnizsi schod), sustredenie sa na
dychanie, urychl'ovanie ¢asu potrebného na usnutie (napr. sugestivnou
vetou ,,zaspali dvakrat rychlejsie ako obvykle®, s. 17). V tejto 0 rok neskor

13 VALESOVA MALECOVA, Barbara. 2021. Moznosti biblioterapie v prevencii
Sikanovania na zdkladnej Skole. S. 119-136. In Studia Scientifica Facultatis
Paedagogicae, ¢. 3, jun 2021, rocnik 50. Ruzomberok: Katolicka univerzita. 222 s.
ISSN 1336-2232.

14 Pozn. aut.: Na tomto mieste sme uprednostnili $ir§ie pomenovanie svojpomocné
knihy, kedZe nejde ovpravom slova zmysle sebarozvoj, ale orozvoj dietata
s podporou rodi¢a alebo in¢ho dospelého.
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vydanej publikacii autor k pokynom pre Citatel'ov pridal aj struény popis
podmienok, ktoré musia byt pri splnené pri ¢Citani (vid ,,Faktory
uspesnosti na s. 29) ako aj informaciu o moznosti pouzitia audioknihy, ak
dieta nercaguje dobre na cCitanie knihy dospelym. Poslednd podobne
koncipovana publikdcia autora, vhodna pre deti s technickym
preferenciami v zdujmoch ktoré potrebujii pomdct’ so zaspavanim, ma
nazov Traktor, ktory chce zaspat. Bratislava: Ikar, 2017. 32 s. ISBN 978-
80-551-5698-7.

2b/ Trilégia slovenskej autorky KUBASAKOVA, Zuzana. Skriatok v pyzamku

2c/

a iné rozpravky. Bratislava: TAKTIK vydavatelstvo, 2018. 84 s. ISBN
978-80-8180-125-9, Vila zo satocky a iné rozpravky. Bratislava: TAKTIK
vydavatel'stvo, 2018. 100 s. ISBN 978-80-8180-127-3 a Skriatok, Vila
a Hviezdicka. Bratislava: TAKTIK vydavatel'stvo, 2020. 124 s. ISBN 978-
80-8180-180-8 zaoberajuca sa podporou hygienickych navykov (O
neposlusnom zubku, Ujo Zachodik, ai.), sebaovladania (O unavenom
hlasku, Pani Zlost, O chlebikovej Anicke, Pomdc, ja sa nudim, ap.),
sebaakceptacie (O zazracnych okuliaroch), spoluprace (O oteckovi, ktory
vSetko poplietol, Hojdalienka, Trojlistok priatel'stva, ai.) u deti
predskolského pripadne mladSieho Skolského veku obsahuje namety na
spolo¢né aktivity s det'mi po precitani pribehu (ako akési zostru¢nené
metodiky) umiestnené na konci kazdého pribehu ako aj vysvetlenie rad,
ktoré su v pribehu obsiahnuté. Niektoré pribehy v poslednej Casti trilogie
obsahuju kratke rytmizované basne na ul'ahcenie zapamaétania nauceného.
Tieto pribehy - napriklad v porovnani s publikaciami predchadzajiiceho
autora, ktoré sa maju Citat’ pred zaspavanim — je preto dietat'u vhodné Citat’
skor v aktivnej Casti dia.

Séria bohato ilustrovanych pribehov pre deti o pocitoch vydanych
samostatne knizne od d’al$ej autorky pdsobiacej na Slovensku ZELYK,
Iryna. Pribeh o dvoch jasterickdch a slnku. Neobycajna kniha o detskych
pocitoch. Bratislava: Female Force, 2018. 56 s. ISBN 978-80-973083-2-2,
Libim Ta. Knizka o jedinecnej rodicovskej ldaske. Bratislava: Female
Force, 2019. 56 s. ISBN 978-80-973083-5-3, Kto je rychlejsi. Pribeh
0 ldske k sebe samému. Bratislava: Female Force, 2019. 56 s. ISBN 978-
80-973083-1-5, Ja a panko Hnev. Pozoruhodna kniha o tom, ako oviadnut
svoj hnev. Bratislava: Female Force, 2020. 56 s. ISBN 978-80-99971-01-
2 aAhoj strach! Kniha o tom, ako pochopit’ a zviddnut svoj strach.
Bratislava: Female Force, 2021. 56 s. ISBN 978-80-99971-04-3 okrem
samotného pribehu a odporicani na pouzivanie knihy obsahuje aj
odporucania pre rodifov ako reagovat’ na emécie dietata po
preditani. Dalej ako pribeh premietnut’ do hrania spolo¢ného divadielka,
navody na dopliovanie viet a hry s detmi, okruhy otazok, ktoré¢ mozu
pomdct’ alebo zdiel'anie vlastnych rodi¢ovskych skusenosti autorky, ktoré
ju viedli k napisaniu tychto knih. Autorka k publikdciam neskor vydala aj
kartovt hru pre rodinu Emociondlna zéhrada. Hra 0 pocitoch, ktord spdja
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rodinu. Bratislava: Female Force, 2020. 8-588007-277554 ako aj
zédznamnik na zapisovanie spomienok rodicov diet'at’a Si pre mna zazrak.
Female Force, 2021. 56 s. ISBN 978-80-99971-06-7, ktoré st sprevadzané
audiouspavankami dostupnymi zo stranky autorky https://www.
irynazelyk.com/uspavanky.

2d/ Obdobnou kombinaciou pribehov s nametmi pre rodi¢ov — vV tomto pripade

2e/

2f/

2g/

nametmi na rozhovory sdetmi po preitani kazdého pribehu
a odportac¢aniami pre rodi¢ov ¢o d’alej po preéitani celej knihy - je aj kniha
d’alsej autorky pdsobiacej na Slovensku RAY, Michaela. Som skvelé dieta.
7 pilierov detského sebavedomia. Sala: TOP1 knihy, 2021. 68 s. ISBN
978-80-89976-05-8, ktora je sprevadzana internetovou strankou
www.zdravesebavedomie.sk.

Trochu iného charakteru su svojpomocné knihy vydané v rokoch 2021-
2022 pod nazvami Moj ucitel’ strach, Moj ucitel’ hnev a Moj ucitel’ smutok
ur¢ené najma pre deti mladsieho Skolského veku a pre ich rodicov (vydané
elektronicky vo formate pdf bez uvedené¢ho ISBN), ktoré samotna autorka
Jana KubiCkova na internetovej stranke svojho projektu Tisic tvari radosti
https://tisictvariradosti.cz/emocni-ucebnice/ predstavuje ako emocné
ucebnice. Publikacie obsahuji bohaty subor textov s obrazkami a
pracovnych listov, ku ktorym je pridanych mnoZstvo pracovnych Kariet,
plagatov, obrazov, samolepiek a inych pomécok pre rodicov a ucitel'ov
na podporu ucenia deti, ktoré sprevadzaju spoznavanim a zvladanim
vlastnych emécii a vztahov.

Uplne iného charakteru je publikacia autorky BREZINOVA, Ivona.
Lentilka pre dedka Edka. Bratislava: Perfekt, 2015. 88 s. ISBN 978-80-
8046-729-6, ktora obsahuje navody pre deti mladsieho $kolského veku
ako sa spravat kstar§im pribuznym so zacinajucou demenciou
inkorporované priamo do konkrétneho pribehu knihy.

Prevazne ilustrovana publikacia s minimom textu od autorky ELAND,
Eva. Ked’ zaklope smutok. Bratislava: EJ Publishing, 2021. 32 s. ISBN
978-80-99954-06-0 je naproti tomu svojpomocnou knihou obsahujiucou
priame sugestivne inStrukcie adresované autorom diela priamo dietatu
uvadzané v 2. os. j. €., ktoré moze rodi¢ dietatu precitat’ alebo ak uz vie

.....

spracovanie svojho smutku.

2h/ A napokon eSte spomefime svojpomocnt publikaciu, ktora podobne ako

publikacia uvedena pod bodom 2f. vysla na Slovensku vd’aka iniciativam
liecebnej pedagogicky a byvalej hlavnej odbornicky MZ SR pre odbor
liecebnd pedagogika a byvalej riaditelky Centra MEMORY, n. o.
v Bratislave PaedDr. Marie Cunderlikovej, ktora sice nie je uréena pre
rodi¢ov s det'mi, ale osoby s ofakavanou predpokladanou porovnatel'nou
potrebou miery starostlivosti. Ide o osoby s identifikovanym rizikom
zalinajucej demencie a pomdcku od autorky MARTAKOVA, Vada.
Prijemny cas pre seba... Pracovny zosit ¢. 9. Bratislava: Centrum
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MEMORY, n. 0., 2020. 136 s. ISBN 978-80-971716-8-1. Publikacia
obsahuje mnozstvo 1loh charakteru slovnych a vetnych hier,
dopliiovaciek, prirad’ovaciek, vyrad’ovaciek, skladaciek, hadaniek
a podobne uréenych na tréning paméti, ktoré st sti¢ast'ou dnes uz 9 dielne;j
série svojpomocnych publikacii, ktoré su verejnosti dostupné zo stranky
www.centrummemory.sk. Pribuzni moézu seniora vich pouzivani
priebezne podporovat’, ¢im potencialne povzbudzuju ich Gc¢inok.

Vyznam rozvoja suvisiacich odbornych podpornych sluzieb

Viacsine svojpomocnej literatury urCite nemozno upriet potencial
poskytovania nového uhla pohladu so zapojenim najmid racionalnej
a postojovej zlozky osobnosti ¢itatel’a prostrednictvom rozsirovania vedomosti
atym lepSieho vhl'adu do problematiky a lepsej faktografickej alebo vecnej
orientacie. Pri v sucasnosti sa stale tesnejSom prepajani vecnych odbornych
informacii s umeleckymi prostriedkami v svojpomocnych knihach nepochybne
aj so zapojenim emocionalnej zlozky Citatel’a. Pri beletrizovanej forme pre deti
formou pribehov tiez s vysokym potencidlom oslovenia aj vol'ovej a konativnej
zlozky, ako aj hlbsich vrstiev osobnosti dietat’a ovplyviiujucich spravanie.

Napriek mnoho razy rozsiahlej reklame, ktora sprevadza vydanie tej
ktorej svojpomocnej knihy a Casto sl'ubuje vyrieSenie osobného, vztahového
alebo emocionalneho problému hned’ po precitani, oficialne dostupné data
o vysledkovych ukazovateloch zdravia akvalite Zivota obyvatelstva
v niektorych krajinach skoér poukazuju na nieCo iné a Vv realite nedochadza
k vyrieSeniu problému hned’ po preéitani, alebo - ak chceme byt ustretovejsi,
nie vzdy.

Okrem toho, Ze prehnanou sprievodnou reklamou moZno osobu
priviest k nerealistickym ocakavaniam. Citatel si moze dezinterpretovat
¢itané, neladit’ s textom, projektovat’ don nieco, o v iom ani nie je napisané,
alebo na vlastn osobnu situaciu chybne aplikovat’ predkladané materialy a tak
sa vyhnit’ osobnej zodpovednosti za rieSenie vlastnej zivotnej situacie (Giblin,
1989 in Pardeck a Pardeckova, 1998, s. 21).1® Tiez mozno niekedy evidovat’
zbytocné preanalyzovavanie tej istej zalezitosti znova a znova bez nachadzania
akéhokol'vek rieSenia, neproduktivne rozpravanie otej istej veci bez
nadobudania potrebného vhl'adu, porozumenia a nachadzania vychodiska vo
vlastnej zivotnej realite, ako aj nakupovanie d’alSich a d’al$ich podobnych knih,
¢o moze suvisiet’ s rozvojom novej nelatkovej zavislosti.

15 PARDECK, John T., PARDECK, Jean A. 1998. Children in Foster Care: A Guide
to Bibliotherapy. 1st ed. Westport: Greenwood Press, USA 1998. 103 s. ISBN:
031330775X
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Plati, Ze ked’ davame dietat'u alebo dospelému precitat’ knihu o jeho
probléme, to eSte neznamena, ze mu to ten problém vyriesi. Navyse, aj ked’ sa
situacia Citatel'a moze javit ako taka ista ako je popisovana v knihe, v
skutoCnosti nikdy nie je rovnaka. Je vysoko individuadlne podmienena
dovtedaj$im vyvinom, vztahmi, osobnym ako aj rozliénym rodinnym ako aj
kultirnym pozadim. Takze aj ked’ sa niektoré problémy a situdcie podobaju,
nikdy nie st rovnaké, minimalne v dosledku inej casopriestorovej reality
konkrétnej osoby ana to naviazanych stvislosti. Dobrym prikladom su
kazuistiky 2 dievcat v mladSom Skolskom veku popisané autorom BABKA, V.
(2021),*® ktorym sa terapeuticky venoval s vyuzitim pribehov v stvislosti
s rieSenim ich strachu z navstevy zubného lekara.

Napriek verejne deklarovanym celosvetovo Sirenym milibnom
svojpomocnych knih (napriklad len z publikcie autorky BYRNE, Rhonda.
Tajomstvo. 2006. Bratislava: Euromedia Group, 2008. 220 s. ISBN 978-80-
249-1008-6, sa malo celosvetovo vydat 19 milionov kopii celkove v 46
prekladoch), data o ich skutoc¢nej efektivite pri vyrieSeni konkrétneho problému
a zmene prezivania a spravania Citatel'ov su uz horsie dostupné a ak s vobec
reportované, tak na ovela menSich vzorkach, ako bol deklarovany pocet
distribuovanych knih. Napriklad uz raz vysSie spomenuty autor Ehrlin, C. J.
Vv citovanej publikacii Slonica, ktoré chce zaspat' (2016) na neocislovanej strane
33 diela uvadza vysledky vlastného prieskumu realizovaného na vzorke 87
rodic¢ov a 126 deti vo veku od 3 mesiacov do 8 rokov. Podl'a neho sa zaspavanie
s pomocou knihy Zajko, ktory chce zaspat’ zrychlilo zhruba u 55 % deti z tych,
ktoré mali problémy so zaspavanim a U 67 % z tych, ¢o mali vel'ké problémy
so zaspavanim. Odhliadnuc od absencie popisu metodiky zberu dat, atd’.,
z uvedenych informacii vyplyva, ze zhruba druha polovica deti a rodicov, by
okrem samotnej knihy a navodu na jej Citanie potrebovala eSte iny druh
podpory.

Pardeck a Pardeckova (1998, s. 20) uvadzaju, Ze vaésina odbornikov sa
zhoduje v tom, ze ¢itany material moZe byt tspeSne pouZity na
nastartovanie terapie alebo ako efektivny zdroj vtiahnutia klienta do
terapeutického procesu. Dieta alebo dospely mézu byt v rieSeni problému
uspesni, ak st sprevadzani na to §kolenym odbornikom. Méze sa to realizovat’
v podobe individualneho alebo rodinného poradenstva, alebo tam kde je to
vhodné vramci skupinovej terapie v r1éznych odborne vedenych
svojpomocnych a sebarozvojovych skupinach alebo programoch. Mnohym
z vy§8ie spomenutych problémov s uplatiiovanim sebarozvojovych knih sa
mozno vyhnut, ak je pritomny odbornik, ktory starostlivo monitoruje a suc¢asne
podporuje proces zmeny (Zaccaria a Moses, 1968, ibid) a iba tak mozno klienta

18 BABKA, Vladimir. 2021. Slovo ako nastroj v terapii. Diplomova praca. Bratislava:
Univerzita Komenského v Bratislave, Pedagogicka fakulta, Katedra liecebnej
pedagogiky. Veduca diplomovej prace Kvetoslava Kotrbova.
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uspesne previest vsSetkymi Stadiami terapeutického procesu, ktorymi su
identifikicia, projekcia, katarzia, vhlad aintegricia novej kvality
a kompetencii do zivotnej reality klienta. Pricom pod klientom mozZno
v niektorych situaciach rozumiet’ aj cela rodinu.

Pardeck a Pardeckova (1998, s. 20) tiez uvadzaji zaujimavé vysledky
prieskumov d’al§ich autorov (Starker, 1988, 1992, Rubin 1978), podl'a ktorych
terapeuti, ktori pouzivaji kognitivno-behavioralne terapeutické paradigmy
ovela radSej pouzivaju v liecbe svojpomocné knihy a terapeuti, ktori su
orientovani psychodynamicky inklinuju k pouzitiu svojpomocnych knih mene;j.
Psychodynamicky orientovani terapeuti ale naopak velmi dobre
Vv terapeutickom procese uplatiuji beletriu. Pod terapeutmi rozumeju lekarov,
psycholégov, medicinsky Skolenych pedagogov, sestry a socidlnych
pracovnikov s absolvovanymi vycvikmi pre psychoterapeutov a z biblioterapie.

Jednym z najdoélezitejSich aspektov pouzitia vecnej literatury, teda aj
svojpomocnych knih, v terapii je diskusia. Umoziiuje dat’ klientovi maximalnu
prilezitost’ vyjadrit’ pocity a rozli¢né emocie o prezentovanom probléme. Tento
proces tiez vytvara doveru medzi odbornikom a klientom, priCom ddvera,
reSpekt a empatia su kritické aspekty kazdej tispesne;j terapie. Aj ked’ mnohé zo
svojpomocnych knih podnecuju k diskusii, problémom byva, Ze osoba sa
mnohokrat napriek dobre mienenému zameru autora akoby to¢i v kruhu
doterajsich vlastnych skusenosti a vzorcov spravania, pretoze jej chyba odstup,
nadhl’ad a iny profesionalne skusenostny uhol pohl'adu na problém, ktory ma
odbornik. Odbornik facilituje, prisposobuje Citanie ako aj proces jeho
sprevadzania Specifickym klientovym potrebam. Prostrednictvom vlastnych
vedomosti o obsahu knihy a zaroven vlastnych odbornych profesionalnych
skasenosti pomaha posilnovat’ biblioterapeuticky proces vytvaranim ,,klientovi
na telo Sitych™ otazok alebo tém. Terapeut by mal byt zru¢ny v aktivnom
pocuvani. Je dolezité, aby bol empaticky, pretoze len empaticky vzt’ah medzi
odbornikom a klientom vybudovany na dévere a srde¢nosti je napomocny,
pretoze najdolezitejsim faktorom (okrem dobrého poznania problému) na jeho
vyrieSenie je jeho spractivanie S podporou osoby, ktorej doveruje.

Pokial ide o deti, je vhodné ako v praci s diet'atom tak aj s rodicmi (alebo inym
dolezitymi vztaznymi osobami dietata) reSpektovat’ prirodzene vyvinovo
obmedzenu slovnll zasobu a verbalne vyjadrovacie schopnosti, ako aj iné
kapacity dietata suvisiace svekom arozumovymi a emocionalnymi
schopnost’ami. Preto by sa po pre€itani pribehu mali uprednostiiovat’ skor
neverbalne kreativne formy spracovania témy a zazitkov.

Tvorivé vyuzitie svojpomocnych knih a beletrie poskytuje klinickym
pracovnikom novy pristup k pomoci u klientov zapasiacich s emocionalnymi
problémami rovnako dobre ako aj v pripadoch suvisiacich s osobnostnym
rastom a rozvojom, pricom odbornik méze pouzit’ jednu alebo viacero aktivit,
ktoré zahrnaju zdielanie zazitkov, umelecké aktivity, hru alebo hranie roli
individualne, alebo tam, kde je to vhodné v ramci skupiny.
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Dynamické zmeny v spolocnosti prina$aji so sebou napor na ucitel'a i na ziaka.
Casty je vyskyt situacii, ktoré si vyzaduju uréiti flexibilitu, vedomosti,
pripravenost’ na ich rieSenie a zvladanie. Mnohé deti ziju v dysfunkénych
rodinach alebo vinych stazenych podmienkach, ¢im byva negativne
ovplyvnena aj ich emocionalna zlozka osobnosti ako aj ich prejav a
prospievanie v Skole. A aj ked’ aj pedagdg bez terapeutického vzdelania
prirodzene moéze vtomto c¢lanku vysSie spominané svojpomocné alebo
akékol'vek iné literarne diela uspesne zakomponovat do nim vedeného
vychovno-vzdelavacieho procesu na podporu rozvoja prislusnych vedomosti,
zrucnosti a postojov deti, ziakov alebo mladistvych, je dolezité si uvedomit’, ze
Vv oblasti rieSenia aktualne sa vyskytujucich zat'azujlcich situacii a problémov
deti a ziakov moéze len uCinne preventivne spolupdsobit, aby sa napriklad
problém d’alej neprehlboval.

Napriklad tym, ze si situaciu alebo problém vcas vSimne, signalizuje ho
kolegom s prislusnym terapeutickym vzdelanim a v spolupraci s nimi a s ich
podporou zakomponuje ich odporucania do nim vedeného vychovno-
vzdelavacieho procesu. Je dolezité, aby takéto podporné osoby v ramci timu
Skoly mal k dispozicii vtedy, ked’ ich potrebuje, aby ich odportiéania a rady
mohol v zaujme svojich Ziakov ¢o najskor a ¢o najlepsie uplatnit’.

Zaver

Ulohou liecebného pedagdga pocas biblioterapie je byt bezpeénou
osobou pre zdiel'anie obsahu - zazitkov, pocitov, problémov, vhl'adov a inych
skusenosti, ktoré sa vynaraju pri Citani. Prikladom vzt'ahu bezpodmiene¢ného
prijatia posilitujuceho to, ¢o je v osobe dobré, v§imajtceho si a osvetl'ujuceho
pozitivne vlastnosti a schopnosti daného ¢loveka. Sprievodcom v prehlbovani
sebarozvoja  asebapoznania.  Katalyzatorom/podpornou  osobou  pri
dodato¢nom spracovani obsahov, ktoré zostali nespracované alebo
nepovSimnuté. Pomocnikom pri  formulovani cielov  osobnostného
rozvoja/terapeutickych cielov, definovani priorit, Skalovani ich vyznamu (na
zaCiatku, pocas a po uskutoneni zmeny), identifikdcii a tvorbe vhodnych
zvladacich stratégii. Inicidtorom rozSirovania poznania a kalibracie zmeny,
podporovatelom pozitivneho preramcovania, formuldcie nového pohladu
a perspektivy, sprostredkovatelom nadeje. Rovnako ako aj sprievodcom
terapeutickej zmeny ako aj ukotvenia novo nadobudnutych poznatkov,
skasenosti a integracie kompetencii d’alej do praktického zivota. Majic na
pamiti uvedené skutocnosti, méZe lieCebny pedagéog efektivne uplatiiovat’
svojpomocné knihy ako prvok posiliiujici terapeutickych proces. Ulohou
lieCebného pedagoga, ktory je sucast'ou podporného timu skoly, je tiez
poskytovanie takejto potrebnej podpory, informécii vratane potrebného
vzdelavania, rad a odporucani, pripadne sprevaddzania a podpory pocas
implementacie zmeny pripadne v spolupraci s d’als$imi  odbornymi
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zamestnancami $koly, nielen konkrétnym detom, ziakom a Studentom Skoly
a ich rodicom, ale pedagégom tejto Skoly.
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Vyuziti literarnich textu pri prevenci Sikany
v predsSkolnim vzdélavani

The Use of Literary Texts in the Prevention of Bullying
in Preschool Education

Lucie Péchotova, Eva Kozeluhova

Abstract

Bullying is a problem that already occurs in kindergartens. It is very
important that preschool teachers are able to recognize its manifestations,
intervene appropriately and also pay attention to its prevention. The
article introduces the possibility of using a literary text as a prevention of
bullying in kindergartens. It brings the results of the implementation of
the educational programme. As a part of the investigation, the frequency
of occurrence of manifestations of negative behavior in children of
preschool age was monitored. After the implementation of the
educational programme, there was a significant decrease in elements of
negative behavior in the monitored children compared to the control

group.
Keywords: Children’s literature. Bullying. Preschool education. Prevention.
Uvod

Se Sikanou se za dobu $kolni dochazky podle zahrani¢nich
vyzkumu setka az 25 % déti, s leh¢imi formami dokonce 68 %?. V Ceské
republice se udava, ze zkusenost s ni ma asi 40 % $kolakd?, jde tedy o
problematiku, které je tfeba vénovat znacnou pozornost. Problematika
Sikany, a¢ Casto spojovana az s vy$§imi vzdéldvacimi stupni, se tykd i

1FONTANA, D. 2014. Psychologie ve $kolni praxi: pfirucka pro ucitele. Praha: Portal.
ISBN 9788026207412.

2 KOLAR, M. 2011. Sikana v matefské kole: diferencialni diagnostika—jak rozlisit
Sikanovani od Skadleni. Poradce feditelky — strategie fizeni skoly.
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predskolniho ve&ku®4>. V tomto obdobi jsou projevy agresivniho

chovani pro vnéjsSiho pozorovatele snaze rozpoznatelné nez v pozdéjSim
véku, kdy jsou agresorem dovednéji skryvané®. Proto je predskolni vék
vhodnym obdobim pro prevenci Sikany a pro cileny rozvoj prosocidlnich
dovednosti déti a podporu jejich socidlniho a emocniho rozvoje. Je
zodpovédnosti Skoly a kazdého ucitele, aby bylo Sikan¢ v maximalni
mozné mife branéno a aby byla poskytovana G€innd pomoc piipadnym
obétem. Nakolik je v ¢eskych mateiskych skolach Sikana, respektive jeji
pocinajici faze, zastoupena, neni znamo, nebyla dosud provedena zadna
relevantni Setfeni. Je ale zajimavé, ze napi. pfi Setfeni zaméfeném na
vnimani problémového chovani déti vSichni dotazovani ucitelé
matefskych Skol odpovédéli, ze se vjejich tfid¢ Sikana nikdy
nevyskytla’. Je proto otazkou, nakolik dokazou predskolni pedagogové
Sikanu rozpoznat a adekvatné na ni reagovat.

Pro porozuméni Sikané a jeji prevenci je dulezité si uvédomit,
jaké chovéani lze povazovat za Sikanu. Sikanou chapeme umyslné a
vétSinou opakované fyzické nebo psychické obtézujici chovani vici jiné
osob¢ za pouziti agrese ¢i manipulace. Jejim cilem je ziskani moci nad
druhym  jedincem. Projevuje se ublizovanim, vysméchem,
zastraSovanim. Sikanu byva obtizné rozpoznat, nékdy je agrese
vysvétlovana pomoci agresivniho pudu® & byva zaménovana za nevinné
détské skadleni®. Toto $kadleni, teasing, Sikanu zdanlivé pfipomina, na
prvni pohled od Sikany nemusi byt rozpoznatelné'®. Rozhodujici pro

3 KOVACOVA, B. 2019. Agresia ohrozujiica socialne vztahy v predskolskom veku.
Ruzomberok: Verbum. 119 s. ISBN 978-80-561-0714-0

4 REPO, L., a SAHANIEMI, N. 2015. Prevention of bullying in early educational
settings: pedagogical and organisational factors related to bullying, European Early
Childhood Education Research Journal, 23:4, 461-475,
https://doi.org/10.1080/1350293X.2015.1087150

5 KIRVES, L., a SAJANIEMI, N. 2012. Bullying in early educational settings, Early
Child Development and Care, 182:3-4, 383-400,
https://doi.org/10.1080/03004430.2011.646724

6§ MALECOVA VALESOVA, B. et al. 2021. Moznosti biblioterapie v prevencii
Sikanovania na zakladnej skole. Ruzomberok: Verbum. ISBN 978-80-561-0714-0

7 ZALIBEROVA, M. 2022. Vyuziti biblioterapie pii feSeni problémového chovani déti.
Bakalatska prace. Zapadoceska univerzita v Plzni: Pedagogicka fakulta

8 CERMAK, 1. 1998. Lidsk4 agrese a jeji souvislosti. Zd’ar nad Sazavou: Fakta. ISBN
80-902614-1-8.

9RICAN, P. 1995. Agresivita a Sikana mezi détmi: jak dat détem ve kole pocit bezpei.
Praha: Portal. ISBN 80-7178-049-9.

10 MARTINEK, Z. 2008. Agrese a agresivita u déti a mladeZe. Praha: Narodni institut
pro dalsi vzdélavani. ISBN 978-80-86956-29-9.
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urceni, zda jde o Sikanu, je vnimani situace obéma aktéry — teasing totiz
nema porazeného a bavi oba zucCastnéné. Naopak pro Sikanu je
charakteristickd asymetrie socialni interakce, kdy jeden tucastnik je
v dominantni pozici vii¢i druhému!. Agresorem i §ikanovanym se miize
stat v podstaté kdokoli, byt existuji ur€ité charakterové rysy a dispozice
jak u agresortl, tak u obéti. Vagnerova'? napi. udava jako rizikové faktory
na stran¢ ob¢ti jinakost, vyjimecnost, nadani ditéte, zdravotni, t€lesné ¢i
psychické znevyhodnéni, Socialn¢ znevyhodnéné prostiedi, Socialni
neobratnost, emoc¢ni nevyrovnanost, pfislusnost k sociokulturni a
menSinové skupiné, rasovou odliSnost, projevy nabozenskych a
kulturnich postojt, adaptaci na nové prostiedi nebo novou skupinu ¢i
nevhodnou snahu o socilni interakci za pomoci provokace. Setieni
ukazuji, ze Sikana se vyskytuje Castéji ve tfidach s vys$sim poctem déti se
specialnimi vzdélavacimi potfebami'® a je proto nezbytné, aby tyto déti
byly skute¢nou soucasti skupiny a nebyly nijak vyclenovany.

V predskolnich zafizenich se nejcastéji objevuji tzv. prvky
Sikany, které mohou piechazet do prvni az tieti faze Sikany. U déti
v predskolnim véku se tedy mizeme setkat s ostrakizaci, coz je
vy€lenéni ze skupiny, ignorovanim, pomlouvanim, hlasitymi narazkami
na konto obétil*, Ke zhorSeni ostrakismu mize piispét i uditel,
viditelnym vyvySovanim nebo naopak upozorfiovanim na nedostatky
déti. V zatézovych situacich muze dochazet ke zhorSeni projevi
ostrakizace a jedinec za¢ina agresorim slouzit k vylepSeni nalady, nebo
vybiti jejich stresu. Zacind se objevovat drobna fyzické agrese a neutralni
skupina stojici mezi obéti a agresorem se za¢ne vyc€letiovat k jedné ze
dvou stran (2. faze Sikany). V dalsi fazi, ktera je jiz v matefskych skolach
ziidkava, se dovytvari tfidni hierarchie a Sikanovani se stava
systematickym.

Studie prokazaly, Ze pohlavi na Sikanu nema vliv a Ze ptedskolni
déti voli pifimé fyzické a verbalni metody agrese a také formy agrese

L LOVASOVA, L. 2006. Sikana. Praha: Vzdélavaci institut ochrany déti, 28 s. ISBN
80-86991-65-2

12 VAGNEROVA, K. 2011. Minimalizace §ikany: praktické rady pro rodi¢e. Praha:
Portal. ISBN 978-80-7367-912-5

18 REPO, L., a SAHANIEMI, N. 2015. Prevention of bullying in early educational
settings: pedagogical and organisational factors related to bullying, European Early
Childhood Education Research Journal, 23:4, 461-475.

14 SVOBODA, J. 2014. Agrese a agresivita v ptedikolnim a mladsim $kolnim véku.
Praha: Portal, 168 s. ISBN 978-80-262-0603-3.
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latentni, ktera ob&t vyrazn& poskozuje®. Mezi latentni formy agrese
fadime pomluvy, popichovani, socidlni manipulaci a znevazujici
komentafe na adresu obé&ti ¢&i jeho vlastnictvil®. Pfi Sikanovani
Vv predskolnim véku vSak zpravidla chybi dlouhodobost a systemati¢nost.
Déti predskolniho véku si Sikanu nespojuji s opakovatelnosti, je pro né
zasadni nepfijemny pocit pii jednani agresora. Proto mohou vnimat
Sikanu i1 tam, kde nebyla umyslem. Jiz spravné chapou pojem ,,0bét™,
Sikanu chapou spise jako agresi.!” Také velice dobie vnimaji, zda jsou v
kolektivu oblibené ¢i nikoli, a zda jsou/nejsou soucasti skupiny?®.
Vyloudeni z her a kolektivu se také nejvice obavaji.*®

Klicovym faktorem pii feSeni a predchazeni Sikany je
erudovanost pedagoga, ktery dokdze prvky Sikany podchytit vcas.
Ptemira pravidel, trestt ¢i pfisnych dasledkti nezédouciho chovani dle
zjisténi nevede ke sniZeni vyskytu prvki Sikany v matefské skole, nebot’
détem nepoméhaji osvojit si zadouci chovani. Reenim je uéit déti, jak
situace feSit alternativnim zplsobem. Zaroveil je nezbytné, aby celd
skupina byla vedena k harmonickému souziti a bylo vytvaieno pozitivni
téidni klima. K tomu je vhodné vyuZivat prosocialnich a kooperativnich
¢innosti, prvkl dramatické vychovy a prace s détskou literaturou.
StéZejni je také vzor chovani, ktery pedagog détem poskytuje.

Vyuziti prace s literarnim textem pfi prevenci Sikany

Vyuziti ptibéht pii vychové a vzdélavani je staré jako lidstvo
samo. Jejich prostiednictvim dochazi k uceni, k osvojovani hodnot a
postojil. Vyuziti literarnich textl je zdkladem biblioterapie, kterou
definujeme jako metodu psychoterapie, vyuzivajici lécebné nebo
podpiirné ucinky cetby, jako zpusob komunikace, v niz se tistény text
stava terapeutickym prostiedkem.?® Toto pivodné tzké zacileni, kdy

15 KOVACOVA, B. 2020. Prejavy skrytého agresivneho spravania sa v skupinach deti
predskolského veku. Ruzomberok: Verbum, 2019. ISBN 978-80-561-0714-0

18 KOVACOVA, B.(ibidem)

7 VLACHOU, M., BOTSOGLOU K. a ANDREOU, E. 2013. Assessment
Bully/Victim Problems in Preschool Children: A Multimethod Approach , Journal of
Criminology. https://doi.org/10.1155/2013/301658

18 KIRVES, L., a SAJANIEMI, N. 2012. Bullying in early educational settings, Early
Child Development and Care, 182:3-4, 383-400.

S HELGELAND, A.a LUND, I. 2017. Children’s voices on bullying in kindergarten.
Early Childhood Education Journal, 45.1: 133-141. https://doi.org/10.1007/s10643-
016-0784-z

20 HARTL, P., HARTLOVA, H. 2004. Psychologicky slovnik. Praha: Portal. ISBN:
80-7178-303-X
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byla biblioterapie vyuzivana pouze jako 1éCba ¢i jeji podpora u
diagnostikovanych pacientli, se postupné rozsifilo, diky cemuz
biblioterapie muize dnes byt vyuzivdna kromé psychologh a
psychoterapeutii také sociology, etopedy a pedagogy. Posledné
jmenovani zdmérn€ vyuzivaji piibéhy a pohadky k uceni déti. Predskolni
veék je obdobim, kdy se dité jiz dokaze ztotoznit s hlavnim hrdinou a
porozumét mySlence ptibéhu. Piibéhy mu poméhaji porozumét jevim,
se kterymi se setkava. Proto je vhodné, aby ucitel ptibéhy vyuzival pii
feseni neviednich &i naro¢nych situaci. Kapska a Mironéikova?! uvadgji
jako mozné cile biblioterapeutického programu formovani systému
mravnich norem, rozvoj a porozuméni emocim, uvédomeéni si a rozvoj
prozitku a budovani moralnich hodnot. Podobné Siroce chape
biblioterapii napf. ValeSovd Malecova?® a Kovacova®, které ji
doporucuji vyuZivat ve vzdélavani, a to 1 u déti predskolniho véku. U této
veékové kategorie se doporucuje zamértovat se vice na vhodné (zadouci)
chovani, ze kterého si budou moci déti vzit ptriklad a napodobit je
v praktickém Zivoté?*. Je vSak k odborné diskusi, zda v predskolnim
vzdélavani jde skutecné o biblioterapii, ¢i zda je vhodné&j$i hovofit spise
o vyuziti prvkl biblioterapie ¢i o praci s ptibéhem. Navrhované kroky
pfi vyuziti biblioterapie, jak je autorky uvadéji®®, kterymi jsou motivace
ke Cteni, spole¢né predcitani, diskuse o ptibé¢hu a kreativni podplrné
¢innosti, se totiz shoduji s obecnymi doporuc¢enimi pro praci s literarnim
textem?527. Biblioterapie ve smyslu 1é¢by miize byt provadéna pouze
odborniky-terapeuty, mezi které fadime psychoterapeuty, psychology ¢i
psychiatry. Ucitel, ani specidlni pedagog, nemize byt za terapeuta
povazovan, avSak mlze se podilet na primarni prevenci. Hlediskem pro
rozliSeni, zda mlZeme hovofit o biblioterapii v rdmci prevence (¢i

LK APSKAJA A., MIRONCIK, T. 2008. Podarki fej. Razvivajusaja skazkoterapija dlja
detej. Re¢. ISBN: 5-9268-0444-2.

22 VALESOVA MALECOVA, B. et al, 2021. Moznosti biblioterapie v prevencii
Sikanovania na zékladnej Skole. Ruzomberok: Verbum. ISBN 978-80-561-0714-0

2 KOVACOVA, B., VALESOVA MALECOVA, B. 2018. Biblioterapia v ranom a
predskolskom veku. Bratislava: Univerzita Komenského. ISBN 978-80-223-4487-6

24 KOVACOVA, B., VALESOVA MALECOVA, B. (ibidem)

% VALESOVA MALECOVA, B., REJIMANOVA, K. 2017. Praca s pribehom
v obodbi predskolského veku (1.). Pfedskolska vychova 2017/2018 72 (2) ISSN 0032-
7220

% KOZELUHOVA, E. 2021. Ctenaiské strategie v matei'ské $kole a u neétenaiti. Praha:
Portal. ISBN: ISBN 978-80-262-1858-6.

27 HOMOLOVA, K. 2013. Détsky a dospivajici étenaf. Opava: Slezska univerzita v
Opavé. ISBN 978-80-7248-952-7.
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vyuziti jejich prvkl) je kromé dodrzeni zasad pifi praci s literarnim
textem zameér ucitele a zvoleny literarni text, ktery je cilené vybran na
urcité téma/problém, tykajici se zivota déti a pomahajici jim formovat
systém mravnich norem a hodnot, ptipadné fesit obtiznou zivotni situaci.

Metody Seti‘eni

Cilem Setieni, které¢ bylo realizovano v ramci bakalarské prace,
bylo ovétit moznost vyuziti prace s literarnim textem pfi prevenci Sikany
v matetské skole. V souladu s cilem byly stanoveny vyzkumné otazky:
VO 1: Jak se zménilo chovani déti k jejich spoluzaktm ve tiide?

VO 2: Jakym zplUsobem déti fesi konfliktni situace po absolvovani
tematického celku?

Pro zodpovézeni vyzkumnych otédzek byl zvolen smiSeny design
Setieni. Hlavnim zdrojem dat se stalo polostrukturované pozorovani
S vyuzitim  pozorovacitho archu vlastni konstrukce, analyza
polostrukturovanych rozhovorti s ucitelkami a videonahravek prace
vyzkumnika. Pro realizaci Setfeni byla vybrdna dvoutiidni matetska
Skola. V obou ttidach byl shodny pocet déti a rozlozeni dle pohlavi,
v obou tiidach byly déti z podobného sociokulturniho zazemi. Do Zluté
ttidy dochazely déti ve véku 4-6 let a Slo o tfidu novou, slozenou z déti
pivodné ze dvou jinych tiid a déti poprvé nastupujicich do matetské
Skoly, kolektiv se tedy znal teprve kratce. Do Hnédé¢ tiidy dochazely déti
ve véku 5-7 let a znaly se jiz z piedchozi dochazky do MS. V obou
tfidach pracovaly ugitelky s pozadovanym vzdélanim a praxi. Ve Zluté
tfidé méla ucitelka stiedni pedagogické vzdélavani a praxi 50 let, druha
vysokoskolské bakalatské vzdélani a praxi S let. V Hnédé tfidé mély obé
ucitelky vysokoskolské bakalatské vzdélani a praxi 16 a 3 roky. V obou
ttidach piisobili také asistenti pedagoga.

Nejprve byly vedeny polostrukturované rozhovory s ucitelkami
déti, zaméfené na jejich hodnoceni Grovné tfidniho klimatu a vyskyt
prvkt Sikany. Rozhovory byly nahravany, piepsany a ndasledné
analyzovany pomoci otevieného kodovani pomoci metody tuzka-papir.
Poté bylo v kazdé tiid€ po dobu dvou tydnii provedeno béhem dopoledne
pozorovani déti s vyuzitim pozorovaciho archu. Do néj vyzkumnik
zaznamenaval Cetnost vyskytu prvka ostrakizace v jednotlivych tfidach.
Sledované kategorie jsou uvedeny v Tab.1.
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Tabulka 1: Sledované analytické kategorie

Kategorie Indikator Piiklad
Fyzické Dit¢ zdmérné fyzicky Bouchani, strkani, kousani,
napadani nékomu ptisobi bolest Stipani, tahani za vlasy,
kopéni
Manipulace Dité se zamérné snazi Ditéti se nechce uklizet
ovlivnit chovani druhého ve  hracky, slibi kamaradovi
sviij prospéch odménu, kdyz to uklidi za
n¢j. Slib nedodrzi
Naschvaly, Dité zamérné déla néco, 0 Dité da maketu pavouka na
zlomyslnost, ¢em vi, ze druhému vadi  obleceni ditéti, o kterém vi,
popichovani ze se boji pavoukl
Niceni hry, Zameérné boteni ¢i ni¢eni Dité zamérné pokresli
stavby dila, narusovani hry obrazek jiného ditéte
PoniZovani  Zamérné verbalni napadani  Dit¢ se druhému vysmiva,
druhého, druhého ditéte, které Ze nosi bryle
zranujici v dasledku toho citi stud
komentare
Vyé¢lenovani Vytazeni ditéte ze Déti zakazuji druhému, aby
spolecnych aktivit ¢i her si u stolu pro malovani §lo
také samo kreslit
VyhroZovani Zastrasovani druhého, Dité vyhrozuje jinému, ze

manipulace pohrtizkou

kdyz mu nedé svou hracku,
nebude s nim kamaradit

Navrzeny tematicky celek jsme se rozhodly realizovat ve Zluté
tfidé, Hnéda tfida byla zvolena jako kontrolni skupina. Divodem byl
vyssi vyskyt projevil teasingu a prvki ostrakizace ve Zluté tfidé. Také
jsme predpokladaly, ze v Hnédé tfid¢ je vzhledem k vySSimu
primérnému véku deti vyssi jejich uroven socidlniho a kognitivniho
vyvoje. Piipadné zlepSeni u déti ve Zluté skuping, vzhledem k jejich
niz8i vyvojové trovni, by 1épe prokazalo vhodnost vyuziti biblioterapie
Vv pfedSkolnim veéku. V prubehu realizace byly pofizovany reflektivni
poznamky. Nésledné byl ve Zluté t¥idé osobou vyzkumnika realizovan
navrzeny tematicky celek, zaméfeny na rozvoj socidlnich a emoc¢nich
vztahl, ktery vyuzival prvkl biblioterapie. Jeho zadkladem se staly
autorské pohadky, kniha J. Hora¢ka Modry tuc¢nak?®, S. Gemmela Jako

28 HORACEK, Petr. Modry tuénak. Prelozil Martina WACLAWICOVA. V Praze:
Albatros, 2019. ISBN 978-80-00-05664-7.
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ty!? a E. Staré A pak se to stalo!®C. Cilem péti na sebe navazujicich lekci
byla podpora rozvoje pocitu sounalezitosti se skupinou, rozvoj emo¢niho
citéni, zmirnéni emocniho stresu, posileni divéry sam v sebe i v druhé,
snizeni projevu slovni agrese, ziskani povédomi o ptic¢inach a disledcich
svého chovéani, spoluprace v tymu, podpora a vyrovnani se s vlastnim
hnévem a zmirnéni agresivity. Prubéh prace byl nata¢en na videozaznam
a nasledné analyzovan; byly sledovany projevy déti a jejich vzdélavaci
vysledky. Po realizaci tematického celku byl v obou tifidach proveden
posttest Vv podobé dvoutydennich pozorovani déti v dopolednich
hodinach, s vyuzitim pozorovaciho archu. Byla sledovdna ctenost
vyskytu jednotlivych kategorii. Vysledky pretestu a posttestu byly
komparovany, byl porovnan celkovy soucet vSech projevi
ostrakizujictho chovani mezi détmi, které bylo v daném obdobi
pozorovano. Déle byl veden rozhovor s uéitelkami ze Zluté tiidy, ktery
byl nahrén, pfepsan a analyzovan.

Vysledky

Jak se zménilo chovani déti k jejich spoluzakiim ve tridé? (VO 1)

Vysledek posttestu ukéazal vyrazné zlepSeni chovani déti
v experimentalni Zluté skuping (Tab. 2). Mira &etnosti projevi
ostrakizace poklesla natolik, Ze vyvojové hledisko hovofici ve prospéch
kontrolni skupiny pfestalo byt signifikantni. Ve Zluté t¥idé bylo
evidovano méné prvkl ostrakizace nez ve tfidé Hnédé, ktera byla
socidln¢ vyspélejsi. Nejvyraznéjsi pokles nastal u zjevnych fyzickych
projevll agrese, at’ jiz v podobé fyzického napadnuti, tak v nepiimé
agresi — zamétené na vytvory ditéte (niceni vytvord a bofeni staveb). U
projevu latentni agrese byl pokles méné patrny. Domnivame se, Ze to
miiZe byt zpisobeno tim, Ze déti tuto formu agrese za agresi nepovazuji’!
a je proto ze strany ucitele nezbytna dlouhodoba a systematicka prace
s ptib&hy, které by détem ukazovaly charakteristiky ptatelstvi a ucily je,
jaké normy jsou v chovani v socialni skupin¢ vhodné a které jiz ne.

29 GEMMEL, Stefan. Jako ty!. Ilustroval Marie-José SACRE. Praha: Thovt, c2005.
ISBN 80-903653-1-0.

% STARA, Ester, 2020. A pak se to stalo!. 2. vydani. Ilustroval Martina
MATLOVICOVA. V Praze: Albatros. ISBN 978-80-00-06018-7.

3L KOVACOVA, B. 2020. Prejavy skrytého agresivneho spravania sa v skupinach deti
predskolského veku. Ruzomberok: Verbum, 2019. ISBN 978-80-561-0714-0
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Tabulka 2: Cetnost vyskytu prvki ostrakizace v experimentalni (Zlutd tiida) a
kontrolni skupiné (Hnéda trida)

Kategorie Pretest Posttest Pretest Posttest
Hnéds tfida Hnéda tiida  Zluta tiida  Zluta t¥ida

Fyzické 7 7 14 5

napadani

Manipulace 4 11 1 0

Naschvaly, 11 4 10 6

zlomyslnost,

popichovani

Niceni hry, 2 4 12 4

stavby

Ponizovani 22 14 7 4

druhého,

zranujici

komentare

Vycleiovani 0 5 8 6

VyhroZovani 0 0 4 0

Celkem 46 35 56 25

Z rozhovoru s ucitelkou a z pozorovani vyplynulo, Zze hlavnim
problémem se ptfed realizaci tematického celku jevila vzdjemna
nespoluprace déti a vyc€lenovani. Déti mezi sebou tvofily mensi
skupinky, které se navzdjem stranily. Ve tfid¢ bylo zaznamenano né¢kolik
prubojnych divek a jedno dité stranici se ostatnich. U jednoho chlapce
bylo pozorovano vyrazné agresivni chovani vici ostatnim détem,
pticemz cile jeho utokli byly vybirany nahodile. Tento chlapec ostatni
strkal, hazel po nich véci, cakal jim vodu ¢i pisek do o¢i. Déti neumély
podobné situace fesit a zadaly si dopomoc ucitelky. DéEti se spontanné
neomlouvaly, omluvu musela vyzadovat uditelka. Pani ucitelky se
snazily mit déti, které pasobi ostatnim problémy, stale na o¢ich. VSem
détem casto opakovaly pravidla, ktera si spolecné s détmi vytvotily na
zacatku Skolniho roku, a pfti konfliktu s détmi vzniklé situace probiraly.
Ptesto se ucitelkam nezdalo, Ze by se situace zlepSovala. Ucitelka se
vyjadtila, ze ji udivuje, zZe déti dokazou byt tak moc zlé a vymyslet takové
zlomyslnosti.

V pribéhu realizace dochéazelo k postupnému zlepsovani déti ve
schopnosti vnimat a popisovat své emoce a pocity. Byly zatazovany
kooperativni aktivity, diskuse nad piibéhy a hledani paralel v jejich
zivotech. Pro déti bylo téma zajimavé a po pocatecni nejistoté se do
¢innosti ochotné zapojovaly a téma samostatn¢ rozvijely. Diskuse se
stavaly hlubs§imi, déti postupné dokazaly navrhovat alternativni feSeni
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(napf. co délat, kdyz mi nékdo nadava). Obsah jednotlivych piibéht byl
pozorovan v jejich volné hte, k pribéhtiim se chtély vracet. Po realizaci
bylo ucitelkou i vyzkumnikem pozorovano, ze se déti zacaly chovat k
sob¢ navzajem ohleduplnéji. Ucitelka to komentovala: / pro nas to bylo
velkym prinosem a doslo k castecné zmené chovani deti. Zacaly se vic
kamaradit a V. (autista) zacaly vice chapat, dévcata si prestala zavidet
hezci sukynku, sponky, dokonce umeély pochvalit kamaradku. Vyrazné se
to projevilo na chovani k dilim druhym (stavby a vytvory), které jiz
umyslné nenicily ze Spatné nalady a ze vzteku. Zlepsila se také tolerance
a ohleduplnost k détem se specialnimi vzdélavacimi potfebami ¢i détem
mlads$im. Néektere deéti zacaly pomahat mladsim kamaradum, treba pri
sebeobsluze, uklidu hracek, zaregistrovala ucitelka. Poklesla mira
vysméchu a déti byly méné vycleniovany ostatnimi détmi (napf. pfi
rozdelovani do dvojic na vychazku), byly zapojovany do spole¢nych her.
Nékteré z déti prestaly mit obtize v kolektivu a ziskaly nova pratelstvi,
protoZe je ostatni pfijaly mezi sebe. Tyto déti prestaly mit diky pfijeti do
skupiny potiebu se zviditelfiovat a upoutavat na sebe pozornost, a tak
utichlo 1 opakujici se obtézujici chovani vic¢i druhym, které vedlo ke
vzdjemnym konfliktim. Tim, ze se skupina stmelila, uklidnily se i
rozepte, rvacky, naschvaly, zlomyslnosti. Nové prvky ostrakizace se
neobjevily.

Jakym zpisobem déti reSi konfliktni situace po absolvovani
tematického celku? (VO 2)

Konflikty byly ve skupiné zaznamenavany i po ukonceni prace
s tematickym celkem. Vzhledem k véku déti je pfirozené, Ze se stale
vyskytuji snahy konflikt fesit Zalovanim a dozadovanim se pomoci
ucitelt. Jiz se ale objevily 1 prvni snahy o samostatné feSeni konfliktu a
snaha jej fesit jinak — domluvou a spolupraci. Bylo také pozorovano, Ze
se zacala vyskytovat spontanni omluva druhému ditéti, aniZ by k ni
ucitelka musela vybizet. Také doSlo pfi konfliktni situaci k zastani
jednoho ditéte druhym. Vzhledem k tomu, Ze tematicky celek probihal
na tfidé pouze kratkou dobu po dobu jednoho tydne, povazujeme tento
vysledek za pokrok. Ucitelka vSak dodala, zZe vzhledem k vysledkiim se
rozhodly s kolegyni obcas se zamerovat na podobna témata.
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Zavér

Setfeni potvrdilo, Ze v predskolnim vzdélavani se Sikana
vyskytuje, a potvrdily se tak zahrani¢ni zkuSenosti®’*. Aby se
v matetfskych Skolach ostrakizace vyskytovala v co nejmensi mozné
mife, je nutné vénovat mnoho Casu a velké Usili prevenci — rozvoji
empatie a prosocidlniho chovani. Pfestoze ma nase prace znacné limity,
sledovani déti, coz mohlo vysledky zkreslit, domnivame se, ze se cil
Setfeni podafilo naplnit. Ukéazalo se, ze cilené zaméfeni na rozvoj
emocnich a socialnich vztahii s vyuzitim préace s literdrnimi texty muaze
byt vhodnym nastrojem prevence Sikany. U ptedskolnich déti dokaze
ptibéh spolu s vhodnymi metodami prace s pfibéhem podporovat socio-
kulturné pfijatelné chovani. Prace s détmi je efektivni, jsou-li vyuzivany
ptibéhy s obsahem dotykajicim se dané problematiky. Vybrana kniha
musi byt obsahové i jazykove blizka détem predskolni véku, dilezita je
zejména postava literarniho hrdiny, se kterou se déti mohou snadno
identifikovat®*. Jak podotyka Valesova Malecova® téma &i zobrazované
problémy mohou byt jak potencialni (dité se s nimi mize v budoucnosti
setkat), tak aktudlni. Zaroven zapletka ptibéhu by meéla umoznovat
détem tvoriveé hledat feSeni situace.

Socialni a emo¢ni rozvoj déti v predskolnim véku by mél byt
jednou z priorit ptedskolniho vzdélavani. Je proto vhodné, aby
vzdélavaci obsah a metody byly voleny se zietelem k rozvoji této oblasti.
Pomoci miize také organizace vzdélavani — vyuZzivani kooperativnich
¢innosti a dramatické vychovy. Ucitelé se také shoduji, Ze pozitivni efekt
na socialni a emoc¢ni rozvoj déti ma vékové heterogenni usporadani
t#id®. Naopak prekdzkou miZe byt osoba pedagoga, ktery neni

%2 REPO, L., a SAHANIEMI, N. 2015. Prevention of bullying in early educational
settings: pedagogical and organisational factors related to bullying, European Early
Childhood Education Research Journal, 23:4, 461-475.

33 HELGELAND, A.a LUND, I. 2017. Children’s voices on bullying in kindergarten.
Early Childhood Education Journal, 45.1: 133-141.

¥ KOZELUHOVA, E. 2021. Ctenéiské strategie v mateiské skole a u ne¢tenait. Praha:
Portal. ISBN: ISBN 978-80-262-1858-6.

% MALECOVA VALESOVA, B. et al, 2021. Moznosti biblioterapie v prevencii
Sikanovania na zakladnej skole. Ruzomberok: Verbum. ISBN 978-80-561-0714-0

% ROCHOVSKA, 1., HULOVA, Z., KLEIN, V., a GASPAROVA, M. (2019). The
Opinions Of Pre-Primary Education Teachers On The Advantages And Disadvantages
Of Heterogeneous Age Groups. Problems of Education in the 21st Century, 77(3).
https://doi.org/10.33225/pec/19.77.424
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dostate¢né prosocialné vybaven®’. Vyznamnou roli hraje také Groveit
vzdélani pedagogti, nebot’ ucitelé s niz§im stupném vzdélani vyznamné
Casté&ji méné identifikuji prvky Sikany nez uditelé s vys$sim vzdélani®e. Je
proto tieba v pregradudlni ptipravé budoucich ucitellt matetskych skol
nadale akcentovat rozvoj jejich kompetenci, které umozni funkcni
podporu détem v této oblasti a véasnou identifikaci pocatkt Sikany. Také
povazujeme za dilezité, aby prace s piibéhem pro rozvoj socidlnich
vztahli nebyla pouze jednorazovou zélezitosti ve vzdé¢lavacich
programech matefskych Skol, ale aby byly zatazovany pribézné a
opakovangé.
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Klimatické vzdélavani na prvnim stupni: vztah
Zakovského sebehodnoceni, environmentalnich postojii,
znalosti a proenvironmentalniho chovani

Climate Change Education at the Primary School:
the Relationship Between Pupils' Self-assessment,
Environmental Attitudes, Knowledge
and Pro-environmental Behaviour

Roman Kroufek, Karel Nepras

Abstract

This paper presents the results of a quantitatively designed pedagogical
research conducted in the winter of 2021/2022 among students (n = 144)
in the fifth grade of primary schools in the Czech Republic. The
questionnaire survey investigated climate knowledge, environmental
values and attitudes, and pro-environmental behaviour. The results
showed significant differences in the dimensions of willingness to act
and appreciation of nature, in which girls scored higher than boys. The
self-assessment questions captured significant differences in climate
change knowledge between children from different participating schools.
The regression model showed a significant influence of the dimensions
of nature appreciation and willingness to act on pro-environmental
behaviour. Analysis of the self-assessment questions revealed a
significant relationship between students’ self-assesed knowledge of and
interest in nature and climate and the dimensions of appreciation of
nature, willingness to act, and pro-environmental behaviour.

Keywords: Climate change education. Climate change knowledge.
Environmental attitudes. Pro-environmental behaviour. Primary
education.

Uvod

Mezi kli¢ové vyzvy nasi doby patii mimo jiné ¢lovékem zpisobena
zména klimatu. Pokud vezmeme globalni environmentalni rizika vcetné rizika
klimatické zmény véazné€, nezbyva nez se zabyvat uCinnymi opatfenimi,
S jejichz pomoci budeme jako lidstvo schopni nevyhnutelnym dasledktim celit
a odvratitelné scénare jesté transformovat. Mezi kliCové mitigacni strategie
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patfi vtomto smyslu vzdélavani (Iliopoulou, 2018; Seikkula-Leino et al.,
2021).

Klimatické vzdélavani predstavuje vyhranény a do jist¢ miry
osamostatiiyjici se proud v ramci environmentalniho vzdélavani. V minulosti
bylo vnasem prostiedi dané téma spojené¢ ptedev§sim s vyukou v ramci
geografie a nachazelo se na podobné trovni s fadou dal$ich environmentalnich
témat. V poslednich letech s ohledem na probihajici vefejnou diskusi a realné
dopady klimatické zmény na fadu aspektti fungovani lidské civilizace vnimany
vyznam tématu rychle vzrista

Budovani porozuméni tématu klimatické zmény narazi v nizS§im
Skolnim véku na omezené kognitivni schopnosti déti. Jesté na druhém stupni
zakladni Skoly maji z4ci znalosti o klimatu netplné a s nespravnymi prvky
(Chang & Pascua, 2015). Zaci maji uréité zakladni znalosti o zméné klimatu a
energii, ale dopady vyuzivani energie na zivotni prostiedi zlstavaji nejasné
(Pearce et al., 2020). AZ na stfedni Skole se postupné vice projevuje pozitivni
vliv skolniho vzdélavani ve vyssi mife porozuméni komplexni problematiky
pri¢in a disledkd zmény klimatu a zdkladnim principim sklenikového efektu
(Jurek et al., 2022). Pfitom podle Shepardsona et al. (2009) je porozuméni
principu sklenikového efektu nezbytné k dosazeni ucinného porozumeéni
globalnimu oteplovani a jeho souvislostmi se zménou klimatu. Zaroven také
plati, ze budovani vztahu k problematice zmény klimatu je vazano na znalosti
o klimatické zméné (Stevenson et al., 2014).

Jak tedy naznacuji uvadéné souvislosti, u¢inna edukace v klimatickém
vzdélavani nemlze byt v primarnim vzdélavani stavéna na detailnim
porozumeni principu, pfi¢in a dasledki zmény klimatu. Je tieba hledat efektivni
nepiimé cesty. Jako prediktory chovani ke zmirmnéni klimatické zmény
vystupuji kromé& znalosti o klimatu (Busch et al., 2019; Ratinen & Uusiautti,
2020) také osobni normy a hodnoty (Karpudewan, 2019), motivace (Mohamed
Ali Khan et al., 2020) a vétsi ochotu k jednéni ve prospéch opatteni ke zmirnéni
klimatické zméné zvysuje i zajem o obecna environmentalni témata a vnimany
vyznam opatteni ke zmirnéni klimatické zmény (Hermans & Korhonen, 2017).
Tady se otevira prostor pro edukaci v primarnim vzdélavani.

Je dolozeno, ze vyznamny vliv na formovani akceptace clovékem
zpusobeného globalniho oteplovani maji vyucujici, protoze vira vyucujicich, ze
ke klimatické zméné dochazi patfi spolu se znalostmi studentl o klimatické
zmeéne k nejsiln€jSim prediktordm viry studenti, ze ke klimatické zmeéné
dochazi a ze se jedna o Clovékem zpusobené globalni oteplovani. V dal$im
sledu pak maji na formovani postoji spojenych s klimatem vliv frekvence
diskusi s prateli a rodinou (Stevenson et al., 2016; Valdez et al., 2017). Na
vyucujicich v rdmeci Skolniho vzdélavani stoji loha vybéru vhodnych metod a
forem vyuky. Zatimco velka ¢ast konkrétnich vyukovych programu a pfistup
spojena s tématem klimatické zmény byva zaméfena spiSe na star$i zaky,
obecné ucinné principy fungujici v klimatickém vzdélavani a potazmo
v environmentalnim vzdélavani jako celku je dobré vzit v potaz. Existujici
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studie spojené s vyzkumem klimatického vzdélavani potvrzuji vyznam
interaktivniho uceni ve srovnani s kratkodobymi intervencemi (Reis &
Ballinger, 2018), demokratického uceni ve Skole 1 mimo skolu (Deisenrieder et
al., 2020), konstruktivistickych pojeti (Keller et al., 2019) a také participativné
zalozenych projektu (Cutter-Mackenzie & Rousell, 2018; Trott, 2019).

Vyzkum na poli klimatického vzd€lavani je v oblasti primarniho
Skolstvi zatim spiSe opomijenou oblasti (Nepras et al., 2022). Zaméfili jsme se
proto na zodpovézeni nasledujicich vyzkumnych otazek: (i) Jaké vztahy je
mozné na urovni primarniho vzdéldvani identifikovat mezi dimenzemi
environmentalnich hodnot a postojli, proenvironmentalniho chovani a
vyukovymi strategiemi v environmentalnim vzdélavani? (ii) Jaky existuje na
urovni primarniho vzdélavani vztah mezi zidkovskymi sebehodnocenimi
znalosti a zajmu o ptirodu a klima na jedné strané a sledovanymi dimenzemi na
stran¢ druhé?

Metodika

Vyzkum byl s ohledem na vétsi pocet sledovanych dimenzi designovan
jako kvantitativni. Byl realizovan formou dotaznikového Setfeni a nasledné
statistické analyzy ziskanych dat. Sbér dat probihal Ceské republice v zimnim
obdobi 2021/2022. Participanty vyzkumu byli podle vyse specifikovanych cili
74ci a zakyné 5. roéniku 1. stupné zakladni §koly. Zakovsky dotaznik vyplnilo
celkem 144 respondentt ze 7 zékladnich §kol v Ceské republice. Primérny vék
respondentd byl 10,83 roku (c = 0,55), soubor byl celkoveé vyrovnany, mirné
ptevazovali chlapci (51,4 %) nad divkami.

Pro ucely vyzkumu byl sestaven dotaznik sestaveny s vyuzitim
existujicich ovéfenych nastroji, které byly z¢asti upraveny na zaklade
realizovaného pilotniho vyzkumu.

Dotaznik je ¢lenén na dveé vstupni sekce a pét hlavnich sekei. V uvodni
sekci jsou zjistovany pohlavi, vek, rocnik vzdélavani a nazev Skoly.
V navazujici sekci v ramci Ctyt otazek zaci sebehodnoti sviij vztah k piirodé a
znalosti o klimatické zméné. Dalsi sekce jiz maji charakter dil¢ich vyzkumnych
nastrojui a jsou vénovany védomostem o klimatu, environmentalnim hodnotam
a postojiim, proenvironmentalnimu chovani, postojim ke klimatické zmén¢ a
vyukovym strategiim vyuzivanym pii environmentalnim vzdélavani.

Polozky nastroje zkoumajiciho v€domosti o klimatu jsou formulovany
originaln€. Zc&asti se jedna o parafraze otazek souvisejicich s klimatickou
gramotnosti vychazejici z Testu ekologickych a environmentalnich znalosti,
ktery je souéasti Metodiky environmentalni gramotnosti (Cin¢era & Kroufek,
2021). Nastroj zahrnuje celkem Sest polozek s moznymi odpovéd'mi ano — ne
—nevim.

Nastroj sledujici environmentalni hodnoty a postoje vychazi
z Bognerova originalniho nastroje 2-MEV (Bogner, 2018). Prevzat byl ve verzi
dle Metodiky environmentalni gramotnosti (Cintera & Kroufek, 2021).
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Zahrnuje téi dimenze — ochrana pfirody, vyuZivani pfirody, ocefiovani piirody
a dil¢i Skalu odhodlani k jednani. Nastroj byl oproti originalnim zdrojim
redukovan a ve vyuzité podob¢ zahrnuje celkem 14 polozek.

Proenvironmentalni chovani je zjistovano s vyuzitim vybranych
polozek pievzatych z Metodiky environmentalni gramotnosti (Cindera &
Kroufek, 2021). Vyuzita podoba nastroje obsahuje celkem 4 polozky.

Nastroj sledujici postoje ke klimatické zméné vychazi z Climate
change attitude survey (Christensen & Knezek, 2015). Originaln¢ zahrnuje dvé
dimenze — Beliefs a Intentions s celkovymi 15 polozkami. Po pilotnim testovani
byla potvrzena nizka reliabilita celého nastroje ve sledované skupiné
participantd a pro findlni testovani tak byla vyuZita pouze jedind konkrétni
polozka.

K polozkdm poslednich tfi jmenovanych $kal se respondenti vyjadiuji
na pétistupiiové Likertové Skale: souhlasim — spiSe souhlasim — nejsem si
jisty/a, jak se rozhodnout — spiSe nesouhlasim — nesouhlasim.

Vyzkumné néastroje byly i s ohledem na pietrvavajici organizacni
bariéry souvisejici s Sifenim nemoci COVID-19 distribuovany vyhradné
Vv online verzi sestavené v prostiedi Google Forms. .

Projekt byl schvalen Etickou komisi Pedagogické fakulty Univerzity J.
E. Purkyné v Usti nad Labem pod jednacim &islem 2/2021/01. .

Pro statistickou analyzu byly soubory dat pfipraveny v programu MS
Excel. Netiplné a nestandardni zaznamy byly ze souboru odstranény. Statisticka
analyza souboru dat byla provedena pomoci programu IBM SPSS Statistics 28.

Ze ziskanych dat byly sestaveny zakladni popisné kvantitativni
charakteristiky vysledkd jednotlivych polozek, dimenzi a nastroji. Nasledné
byla vypocitana reliabilita (Cronbachovo o) vyuZzivanych vyzkumnych néstroj
a dil¢ich dimenzi: védomosti o klimatu (a0 = 0,29), ochrana ptirody (a0 = 0,59),
odhodlani k jednani (o = 0,67), vyuZzivani ptirody (o = 0,43), ocenéni ptirody
(o = 0,74), proenvironmentalni chovani (o = 0,63). Vysledky ukazaly
akceptovatelnou miru reliability u nastroji odhodlani k jednani, ocenéni
pifirody a proenvironmentalni chovani. Dale byly sledovany tyto dimenze, ke
kterym byly pro dal$i analyzy pfifazeny vysledky védomostniho testu.
Statistickd vyznamnost pfi porovnavéni dvou skupin byla kontrolovana
s vyuzitim t-testu. K ovéfeni velikosti u¢inku bylo vypoéteno Cohenovo d.
K porovnani vice nez dvou skupin byla vyuzita analyza rozptylu (ANOVA).
V navazujici fazi statistické analyzy dat byla sestavena korela¢ni matice
(Pearsontiv korelacni koeficient) mezi podrobnéji popisovanymi dimenzemi a
polozkami. Nasledné byl vytvoren regresni model vicenasobné linearni regrese
se zavislou proménnou proenvironmentalni chovani podrobnéji popsany ve
vysledkové Casti.
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Vysledky

Z vysledkt sebehodnoticich otazek je patrny vyssi deklarovany zéjem
o pfirodovédnd témata. Naopak povédomi o tématu klimatické zmény je ve
sledované vékové kategorii jesté nizke.

Nastroj sledujici znalosti zakti o klimatické zméné neni mozné
s ohledem na nizkou reliabilitu hodnotit vcelku, pfesto je mozné zachytit dobie
korelujici vysledky v métitku jednotlivych skol mezi vysledky sebehodnoticich
otazek vénovanych klimatické zméné a celkovym vyslednym skore ze
znalostniho testu.

Zaci deklaruji pomérné vysokou miru odhodlani k jednani (3,93) a o
néco niz§i miru ocenéni ptirody (3,66). Pritom plati, Ze vyznamnéjsich rozdila
dosahuji vysledky za jednotlivé Skoly u dimenze odhodlani k jednani.

Vysledky proenvironmentalniho chovani jsou napii¢ Skolami dosti
vyrovnané. Existuji ovSem vyznamné rozdily v prumérnych vysledcich
konkrétnich polozek vyzkumného néstroje. Zatimco polozky vénované
jednoduchym kratkodobym tikonim dosahuji vysokych hodnot (tfidéni papiru,
zhasinani svétla), u polozek spojenych s ¢asové naro¢néjsi ¢innosti jsou
hodnoty nizké (sledovani ptirodovédnych potadd, ucast na ochranaiskych
akcich).

Celkové vysledky sledovanych dimenzi relevantnich z hlediska miry
reliability a dil¢ich polozek z dalSich ¢asti dotazniku jsou patrné z tabulky 1.

;jﬁbr;tjlélif:élhodnoty (M) a smérodatné odchylky (SD) popisovanych dimenzi a polozek.
Sebehodnoceni M SD
Myslim, Ze toho vim o pfirodé docela hodné. 3,56 0,94
Bavi m¢ dozvidat se nové véci o piirod¢. 4,03 1,15
O klimatické zmén¢ uz jsem drive slysel/a. 3,27 1,42
Myslim, Ze toho o klimatické zméné vim docela hodné. 2,52 1,15
Sledované dimenze M SD
Znalosti 2,77 138
Odhodlani k jednani 3,93 0,76
Ocenéni ptirody 3,66 1,01
Proenvironmentalni chovani 3,43 0,88
Postoje ke klima'tické zmeénge: "Clové}(em zpusobena klimaticka 34 197
zména ma negativni dopad na naSe Zivoty." ' '

Ve srovnani chlapct a divek vystupuji statisticky signifikantni rozdily
ve Skalach odhodlani k jednani a ocenéni prirody. Oba pfipady jsou spojené
s vys$im dosaZenym skore divek ve srovnani s chlapci. Signifikantniho rozdilu
dosahuje srovnani také u samostatné otazky zamétené na klimatické postoje.
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Tento rozdil vyzniva ve prospéch chlapci, ktefi dosahli v dané polozce vyssiho
primérného skore nez divky. Podrobnéjsi srovnani téchto ukazatelti vcetné
doprovodnych statistickych charakteristik souboru dat poskytuje tabulka 2.

Tabulka 2
Srovnani popisovanych dimenzi a polozek dle pohlavi.
t | Masty | SD | Mo | SD | ©ONNO%

Znalosti -0,12| 2,76 1,28 2,78 1,48 -0,02
Odhodlani k jednani 1,67*| 3,99| 0,92 3,74| 0,87 0,28
Ocenéni ptirody 2,17*| 3,85| 1,01 3,49| 0,98 0,36
Proenvironmentalni chovani -0,33 3,4| 0,94 3,45| 0,83 -0,06
Clovékem zptisobena
klimatickd zména ma negativni 2 15,; 3,17 | 1,24 3,62 1,27 -0,36
dopad na naSe Zivoty. '

* Signifikance na hladin€ vyznamnosti p <0,05.
Cohenovo d je interpretovano nasledovné: maly efekt (d = 0,2), stiedni efekt (d =
0,5), velky efekt (d = 0,8).

Zachycené korelacni vztahy mezi popisovanymi dimenzemi a
polozkami podrobnéji ptiblizuje tabulka 3. Patrna je celd fada zachycenych
korelacnich vztahli. Za zminku stoji nizké az stfedné silné korelace mezi
sebehodnoticimi otdzkami o piirod¢ a klimatické zméné a dimenzemi ocenéni
ptirody, odhodlani k jednani a proenvironmentéalniho chovani. Zajimavé jsou
dale podstatné az silné korelace mezi ocenénim ptirody, odhodlanim k jednani
a proenvironmentalnim chovanim.

Tabulka 3
Korelacni matice popisovanych dimenzi a polozek.

1 2 3 4 5 6 7

Myslim, Ze toho vim
1 o pr¥irodé docela
hodné.

Bavi mé dozvidat se

s o | 0,497
nové véci o prirode.

O klimatické zméné
3 uz jsem diive 0,12 -0,03
slySel/a.

Myslim, Ze toho o
4  klimatické zméné 0,28** 0,06 0,56**
vim docela hodné.

5 Znalosti 0,29** 0,22** 0,21* 0,20*
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6 Ocenéni piirody 0,39** 0,44** 0,20* 0,34**|0,22**

o Dt 0,36%* 041** 017*

**
k jednani 0,34

0,17* 0,76**

8 Proenvironmentdlni 0,37%% 0,34%% 021%* (24%*

- 0,12 0,563** 0,54**
chovani

Clovékem
zpusobend

9 klimatickd zména
md negativni dopad
na nase Zivoty.

0,14 0,15 0,24** 0,06 |0,22** 0,11 01 0,29**

* Signifikance na hladiné vyznamnosti p <0,05. ** Signifikance na hladiné
vyznamnosti p <0,01.

V navaznosti na vysledky korelacni matice byl vypracovan regresni
model pro zavislou proménnou proenvironmentalni chovani s prediktory
v dimenzich ocenéni ptirody, odhodlani k jednani a znalosti. Vysledky ukézaly,
ze prvni dvé jmenované dimenze maji na proenvironmentalni chovani
signifikantni vliv (Tabulka 4).

Tabulka 4
Regresni model vysvetlujici efekt vybranych prediktorii na proenvironmentalni
chovani (R = 0,32).

prediktor P t p

ocenéni pfirody 0,279 2,582 0,011
odhodlani k jednéni 0,328 3,065 0,003
znalosti -0,01 -0,133 0,894

R? — podil rozptylu zavislé proménné vysvétleny nezavislou proménnou.
B — mira zaporné (-) nebo kladné (+) zmény vysledné proménné na kazdou jednotku
zmény prediktoru.

Vzajemny vztah zakovskych sebehodnoceni a sledovanych dimenzi je
zachycen ve vystupech analyzy rozptylu v nize pfipojenych grafech (Grafy 1,
2, 3). Ze vsech grafii vyplyva pozitivni zavislost miry sebehodnoceni a
vyslednych skére v uvadénych dimenzich. Cim vy$si jsou Zakovské
sebehodnoceni znalosti o pfirod€, tim vyssi jsou skére v dimenzich ocenéni
ptirody, odhodlani k jednani a proenvironmentalniho chovani (Graf 1). Velmi
obdobné vysledky se objevuji také u sebehodnoceni zajmu o nové informace o
ptirod¢ a u sebehodnoceni miry znalosti o klimatické zméné (Graf 2, Graf 3).
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Graf 1
Vztah mezi vybranymi prediktory a odpovédmi na sebehodnotici otazku ,, Myslim, Ze
toho vim o pfirodé docela hodné. *

Myslim, Ze toho vim o pfirode docela hodné.

4,24

4,5 4,11 4,09 ™
4 > 3,66 3,64 3,76
349 : 3,28 i
3,5 286 3,13 3,11 293 g
3
2,25
2,5 >
2
1,5
1
0,5
0
Ocenéni prirody Odhodlani k jednani Proenvironmentalni
(F=6,96, p<0,001) (F=5,76.p<0,001) chovani
(F=6,26, p<0,001)
nesouhlasim 1 ¢asteCné nesouhlasim B neumim se rozhodnout
M ¢astecné souhlasim M souhlasim
Graf 2

Vztah mezi vybranymi prediktory a odpovédmi na sebehodnotici otazku ,, Bavi mé
dozvidat se nové veci o prirode.

Bavi mé dozvidat se nové véci o prirodé.

4,5 4,02 4,17

4 3,73 357 3,74

3,26 3,21 331

3,5 3 2o 3 3,12

3 , 2,83

2,46

2,5

2
1,5

1
0,5

0

Ocenéni prirody Odhodlani k jednani Proenvironmentalni
(F=9,92, p<0,001) (F=7,64.p<0,001) chovani

(F=5,03, p<0,001)

nesouhlasim 1 ¢asteCné nesouhlasim M neumim se rozhodnout

B ¢astecné souhlasim B souhlasim
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Graf 3
Vztah mezi vybranymi prediktory a odpovédmi na sebehodnotici otazku ,, Myslim, Ze
toho o klimatické zménée vim docela hodné.

Myslim, Ze toho o klimatické zméné vim docela

hodné.
5
sos 4,44 4,29 444
4 3,77 4 3,76 3,97 3,98 3,91
3,57 EWE]
3,18 ' 3,28 3,25 3,36
3
2
1
0
Ocenéni prirody Odhodlani k jednani Proenvironmentalni chovani
(F=4,17, p = 0,002) (F=3,32, p=0,002) (F=2,49, p=0,011)
nesouhlasim Castecné nesouhlasim neumim se rozhodnout
M ¢astecné souhlasim B souhlasim
Diskuse

V rznorodych kontextech spojenych s vyzkumem environmentalnich
postojt, hodnot, chovani i dalSich dimenzi vystupuji signifikantni rozdily, pti
kterych divky dosahuji vyssich vysledkti ve srovnani s chlapci (Cincera &
Krajhanzl, 2013; Galli et al., 2013; aj.). S obdobnymi vysledky se setkavame i
pfimo v klimatickém vzdélavani (Dijkstra & Goedhart, 2012; Hermans &
Korhonen, 2017; Stevenson et al., 2014; Stevenson et al. 2016). Nas vyzkum
potvrdil zminovany rozdil ve prospéch divek na Skalach odhodléani k jednani a
ocenéni ptirody. S ohledem na to, Ze se jednalo zaroveint o dimenze s dobrou
mirou reliability, je mozné dané vysledky interpretovat jako validni doloZeni
jevu i vnami popisovaném kontextu primarniho vzdélavani. V samostatné
polozce sledujici ndzor na negativni dopady klimatické zmény na nase zivoty
ovsem pon¢kud v rozporu s predchozimi vysledky nase vysledky ukazaly vyssi
skore u chlapct.

Regresni model dolozil vliv dimenzi ocenéni piirody a odhodlani
kjednani na proenvironmentalni chovani. Podobnych vysledkd v jinych
kontextech dosahuji také dalsi autofi, naptiklad mezi dospélymi na americkém
venkové (Takahashi & Selfa, 2014) nebo ve Spanélsku (Casalé & Escario,
2018). Vliv znalosti o klimatické zméné na proenvironmentalni chovani v nasi
studii prokazan nebyl, ale Svobodova a Chval (2022) pozitivni zavislost
proenvironmentalniho  chovani a  environmentalnich  postoji  na
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environmentalni gramotnosti dolozili. Na§ ndstroj sledujici znalosti o
klimatické zméné se potykal s nizkou mirou reliability, neni tedy vylouceno, ze
pii opakovaném vyzkumu, ktery by tento problém eliminoval, by bylo mozné
urCité  vysledky  zachytit.  Podrobnéjsi  vhled do  vysledku
dimenze proenvironmentalniho chovani dale ukazal, Ze existuji vyznamné
rozdily ve vysledcich konkrétnich polozek dotazniku. V polozkach spojenych
s kratkodobymi ukony (ve prospéch zivotniho prostfedi tfidéni papiru,
zhasinani svétla) dosahovali Zzaci vysokého skore, zatimco u cCasové
narocnéjSich Cinnosti (sledovani pfirodovédnych pofadd, ucast na
ochranaiskych akcich) byly hodnoty nizké. To je v souladu s vysledky Boyese
a kol. (2009), ktefi u déti v primarnim vzdélavani v Australii sledovali ochotu
Kk proenvironmentalni akei.

Zajimavy thel pohledu na problematiku poskytly vysledky
sebehodnoticich otazek, které¢ prokazaly vyznamny pozitivni vztah mezi
vnimanou urovni znalosti o pfirodé, zajmu o informace o pfirod€ a znalosti
pojmu klimaticka zména a mezi dimenzemi proenvironmentalniho chovani,
ocenéni prirody a odhodlani k jednani. V tomto pfipadé se jednad o pomerné
originalni a v daném kontextu malo prozkoumany jev, ktery by zasluhoval dalsi
pozornost. Vysledky totiz ukazuji, ze vhodné volené sebehodnotici formulace
mohou napomoci ke snadnému zmapovani zvolenych charakteristik tykajicich
se znalosti, postojit nebo chovani. Sebehodnoceni navic mize ptedstavovat u
zakd nizSich roc¢nikll zakladni Skoly srozumitelnéjsi metodu ve srovnani
S testovymi sadami zamétfenymi na objektivni metriku sledovanych dimenzi.
Zavér

Vyzkum ukéazal vyuzitelnost pouzivanych dil¢ich vyzkumnych
nastrojii sledujicich ocenéni ptirody, odhodlani k jednani a proenvironmentalni
chovani na trovni 5. ro¢niku zakladnich skol. S vyuzitim regresniho modelu
byl na trovni primarniho vzdélavani identifikovan vyznamny pozitivni vliv
dimenzi ocenéni piirody a odhodlani k jednani na proenvironmentalni chovani.
Dale se podaftilo vysledovat pozitivni vztah mezi zakovskymi sebehodnocenimi
miry znalosti a zajmu o informace o prirodé a klimatu a vySe jmenovanymi
dimenzemi environmentalnich postojti a chovani. V kontextu nasSich zjisténi by
byl vhodny dal$i vyzkum zameéfeny na vypracovani vyzkumného nastroje
sledujiciho stav a formovani znalosti o klimatu a klimatické zméné v prostiedi
primarni Skoly. Zaroven by dal§i pozornost zasluhoval vyzkum moznosti
vyuziti jednoduchého sebehodnoceni zakt k ptiblizné charakteristice zdkovské
skupiny v konkrétnich sledovanych dimenzich.
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Aspekt motivace v ramci profesni piipravy v kontextu
pomahajici profese

Aspect of Motivation in Vocational Training
in the Context of the Helping Profession

Lukas Starek, Jarmila Klugerova

Abstract

The central motive of this post is motivation. The article focuses on the
aspect of motivation from the students' point of view. Students who have
decided on their future profession in the context of the helping
profession. The research probe was built on a questionnaire survey of
students of the Univerzita Jana amose Komenského Praha s.r.o. who
study at the Department of Special Education. We received a total of 501
answers, from which we created a socio-demographic structure of
students and then focused on motivation for choosing a profession and
motivation for choosing a professional practice.

Keywords: Helping profession. Motivation. Practice. Student. Undergraduate
preparation.

Vymezeni a vhled do problematiky pomahajici profese

Termin pomadhajici profese definuje skupinu povolani, jenz jsou
zalozené na profesni pomoci druhym lidem. Typicky mezi né patii
zdravotnické, pedagogické, psychologické a terapeutické profese, profese
zaméfené na socialni pomoc nebo duchovni sluzby.

»Pomahajici profese predstavuji systém, na jehoz jedné strané stoji
pomahajici - zdravotni sestra, ucitel, socialni pracovnik, psycholog, a na strané
druhé ten, komu ma byt pomozZeno - pacient, 7k, klient, uzivatel. (Géringova,
2011, s. 21)

Vybiralova (2018, online) vymezuje pomahajici profese jako .,...
vSeobecné oznaceni pro profese zaméfené na pomoc druhym. Pojem zahrnuje
1ékatské obory, psychologii, pedagogiku a socialni praci. Mezi pracovniky
pusobici v pomahajicich profesich lze kromé pracovnikii vykonavajicich tyto
obory dale tadit zdravotni sestry, pracovniky v socialnich sluzbach, ucitele,
manzelské a rodinné poradce, fyzioterapeuty apod. Nekteré cinnosti
vykonavané profesionalnimi pracovniky zajistuji v nékterych ptipadech také
dobrovolni pracovnici (dobrovolnici).*
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V  Psychologickém slovniku (Hartl, Hartlova, 2000) najdeme
pomahajici profese pod heslem Helping professions. Patii sem ,,veSkeré
profese, jejichz teorie, vyzkum a praxe se zaméiuji na pomoc druhym,
identifikaci a feseni jejich problémil, a na ziskavani novych poznatki o ¢loveéku
a jeho podminkach k Zivotu, tak aby pomoc mohla byt ucinné&jsi. (Hartl,
Hartlova, 2000, str. 185) Jako ptiklady pomahajicich profesi jsou zde uvadény
1ékatstvi, psychiatrie, klinicka psychologie a dalsi specializované obory jako
pedagogicka psychologie, socialni prace a dale obory specialni pedagogiky.
(Hartl, Hartlova, 2000)

,»VEtsina povolani ur¢itym zptsobem slouzi blahu a prospéchu lidi.
Cinnost 1ékait, duchovnich, uéiteldi, psychoterapeuti a socialnich pracovnikt
vSak zahrnuje specialni piimé vykony pomoci, urCené piedevsim lidem
nestastnym, nemocnym nebo tém, ktefi ztratili orientaci.* (Guggenbiihl-Craig,
2007,s.7)

»Pomahajici profese jsou mnohem vice sluzbou a poslanim nez rutinni
praci. Jen velmi obtizné si proto tuto ¢innost dokdzeme predstavit pfi absenci
etickych souvislosti. (Jankovsky, 2003, s. 15)

Z vyse uvedenych obecnych definic je patrné, Ze pojem pomahajici
profese v sobé jiz nese podstatu vykonu uréité pracovni pozice, kterd se dle
specifik orientuje na pomoc ¢i podporu dané cilové skupiné osob bez ohledu na
vek, pohlavi ¢i jind osobnostni specifika.

Koptiva (2016) poklada za pomahajici profese takové, jejichz hlavnim
poslanim je pomoc lidem. Uvadi 1€kate, zdravotni sestry, pedagogy, socidlni
pracovniky, pe¢ovatelky a psychology. Zaroven konstatuje, Z¢ ,,... na rozdil od
jinych povolani je v pomahajicich profesich klicovy vztah mezi pomahajicim
profesiondlem a jeho klientem, nebot’ pacient potiebuje vétit svému lékati a
citit zajem zdravotni sestry, zak si chce vazit svého ucitele a klient by rad
diveroval socidlnimu pracovnikovi.“ (Kopfiva, 2016, s. 14) Pomahajici
pracovnik se Casto setkava s klienty v nouzi a zdvislém postaveni. Ti potfebujici
vice nez pouhou sluSnost: pfijeti, porozuméni, pocit, ze pomahajicimu
pracovniku nejsou na obtiz. Kopfiva (2016) rozdéluje pomahajici pracovniky
na neangazované a angazovan¢. Neangazovani pracovnici nemaji zajem o
klienta. Angazovani pracovnici zijem o klienta naopak maji a mnohdy
vykonavaji svou praci proto, Zze pomahani povazuji za smysluplné. Pomoc
konkrétnim lidem s feSenim jejich problémt jim pfindsi uspokojeni.
U angazovanych pomahajicich pracovnikli se mohou projevit dvé nezadouci
tendence, a to nadbytec¢na kontrola nad klienty a ob&tovani se pro klienty.

Hodnoty a odbornost jsou zavislé na osobni a profesni etice. Do
profesni etiky pomahajicich profesi patii predev§im to, Ze odpovédné
upozoriiuji na moralni nesoulad, kdyZ jsou s nim konfrontovani. Profesni postoj
je spoluzalozen na profesnim kodexu, ktery je soucasti profesniho standardu.
Profesni postoje jsou souhrnem pohledii na chovani ¢loveéka a spolecnosti.
Z toho vyplyva zachovani urcitych norem a hodnot, které jsou spojeny
s vykonem povolani. Dilezitym prvkem profesniho postoje zustava pozadavek,
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aby pracovnik byl schopen vlastniho jednani, které bude kriticky testovano ve
vztahu k vykonu povoldni. Obecné platny profesni postoj timto ziskava
individualni zabarveni. Profesni postoj je dulezity v kazdé situaci a okamziku
péce. Ruzné situace pii vykonu péce kladou rtizné naroky na kompetence, které
maji souvislost s profesnim postojem. Miize se také stat, Ze samotné okoli
jednéni ohrani¢i. Poméhajici profese se stale Cast&ji ocitaji v situacich, v nichz
hraji roli etické otazky. (Starek, 2021)

Profese, jez jsou udavany hodnotovym charakterem, vyzaduji krome
odbornosti a dovednosti také vztah k vykonu profese. Hodnotovy charakter
profese pak vyzaduje eticky pfistup. ,,Nemusime pochybovat, Zze vztah ke
klientovi je v pomahajicich profesich podstatnou slozkou povolani.“ (Kopftiva,
2016, s. 15)

S ohledem na zaméfeni tohoto pfispévku je nutno upozornit i na pravni
problematiku ,, ... novodobé tendence v déjinach demokratickych a pravnich
statli predstavuji pozadavky na aktivni ucast obCanli na vytvareni prostfedi
pravni stability a pravni jistoty zejména ve vztahu k ochrané lidskych prav a
svobod. Jsou vytvareny velmi komplikované soustavy pravnich pravidel majici
garantovat plny a neruSeny vykon lidskych prav a svobod a na druhé strané i
plnéni pravnich povinnosti.* (Visek, Kroupa, 2020, s. 174) stejné tak i na aspekt
hodnoceni samotnych pracovniki, jenz je jednim z motivujicich aspektli nejen
v pomahajicich profesi. Hodnoceni zaméstnancii je zaméstnavatel povinen
dodrzovat zasadu rovného zachazeni a zakazu diskriminace. Podle platné ¢eské
legislativy je povinen zajistit rovné zachazeni se vSemi zaméstnanci, pokud jde
o0 jejich pracovni podminky, odménu za praci a dal$i odmény v penézich a v
naturaliich (v penézni hodnot¢), odborném (profesnim) skoleni a ptilezitostech
pro kariérni postup (propagace). Vysledna forma vySe uvedené formulace
zakonného ustanoveni, Ize mit za to, Ze i1 pfi vedeni zaméstnance hodnoceni,
zameéstnavatel nesmi diskriminovat jednotlivé zameéstnance nebo stanovit
diskriminaéni kritéria. (Zpévak, Kohout, Visek, Fiala, 2016)

Vyzkum

V ramci vyzkumného cile jsme zjistovali motivaci u studentli pro
vykon samotné profese na Univerzité¢ Jana Amose Komenského s.r.o., kteti
studuji studijni program Specidlni pedagogika nebo studijni program
Resocializa¢ni a penitenciarni pedagogika. Dil¢im vyzkumnym cilem bylo
zjisténi sociodemografické charakteristiky studentd a dale jejich motivace
V ramci vybéru zafizeni/instituce pro vykon odborné praxe.

Jako metodu vyzkumného Setfeni jsme pouzili dotaznik. Jedna se o
¢asto vyuzivanou techniku i v pedagogické, sociologické a psychologické
oblasti. Dotaznik, to je pfedevsim ziskavani informaci, stanovisek a smysleni o
dané problematice. Dle Chrasky (2016) je dotaznik zpiisobem pisemného
kladeni otazek a ziskavani pisemnych odpovédi. Jedna se o soustavu predem
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ptipravenych a peclivé formulovanych otazek, které jsou promyslené sefazeny
a na které dotazovana osoba — respondent odpovida pisemné.

Dtivodem, proc jsme pro nas vyzkum zvolili jako jednu z vyzkumnych
metod dotaznik, byla snaha ziskat velky soubor rozmanitych respondent.
Respondentem byly studenti Univerzity Jana Amose Komenského Praha s.r.o.
a to konkrétné Katedry specialni pedagogiky, kteti studuji bakalaiské studijni
programy Specialni pedagogika nebo Resocializaéni a penitenciarni
pedagogika, at’ prezencni ¢i kombinovanou formou studia. Dotaznik byl tvoten
otevienymi 1 uzavienymi otdzkami. Probéhlo pilotni ovéfeni dotazniku,
z kterého vyplynula drobna uprava formulace otazek. Dotazniky byly sbirany
online pres sluzbu Microsoft forms béhem listopadu 2020 az Gnora 2021.
Celkem bylo osloveno 628 studentti. Navratnost byla 501 dotaznikd, tedy skoro
80 %, coz povazujeme za velky tspéch.

Vyzkumné zjisténi
Charakteristickd struktura studentit

Dotaznik vyplnilo celkem 501 studentd, z ¢ehoz bylo 41 muzi (8 %) a
459 zZen (92 %). Vékova pyramida v grafu 1 zobrazuje vekové rozloZeni
respondentll. Pouze tfetina studentti 1.-3. ro¢niku je ve véku do 26 let. Zbylé
dvé tietiny jsou starsi, 6 % studentl je ve véku 42 let. Témér 5 % studentt je
vice nez 50 let. Primérny vék studentt je 33 let, z cehoz primérny i medidnovy
vek je vyssi v piipadé studentii obord specialni pedagogika. Vékovy median,
ktery rozd€luje populaci student piesné na dveé poloviny, je v piipadé¢ studentl
Specialni pedagogiky dokonce o 6 let vyS§i nez v pripadé studentl
Resocializa¢ni a penitenciarni pedagogiky (34 vs. 24 let).

Graf 1. Struktura respondentti podle véku a pohlavi
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Jak je tedy nejen z grafu patrné, studium neni oproti jinym obortim ¢i
Skolam atraktivni pouze pro mladé studenty po stiedni Skole, ale spise pro
sttedni pracujici ro¢niky, které si pravdépodobné potiebuji zejména doplnit
vzdélani v ramci zaméstnani. Toto tvrzeni podporuje i tabulka 2 - Struktura
respondentt podle motivace ke studiu a motivace k vybéru dané profese.

Stejné tak struktura respondent podle vzdélani ukazuje, ze pétina
studentt: jiz vystudovala n¢jakou formu navazujiciho vzdélani na sttedoskolské
vzdélani (fj. minimalné stfedoskolskou nastavbu ¢i vyssi odborné vzdélani).
Nejvetsi podil (59 %) studentti ma vSak vystudovanou stiedni odbornou skolu.

Drtiva vétSina respondentd studuje obor Specialni pedagogika (92 %),
pouze 8 % respondentli studuje Resocializacni a penitenciarni pedagogika. Tato
skute¢nost je vdzana na historicky aspekt, kdy na Univerzit¢ Jana Amose
Komenského Praha s.r.o. byl studijni program Specidlni pedagogika od jejiho
pocatku, kdezto studijni program Resocializa¢ni a penitenciarni pedagogika je
od roku 2019. Polovina respondentt studuje 1. ro¢nik, vice nez Ctvrtina 2.
ro¢nik a 22 % studuje 3. ro¢nik studia.

Tab. 1. Struktura respondentti podle vzdé€lani, oboru a rocniku

Nejvyssi ukoncené vzdélani Abs. %
Stfedni odborné vzdelani 293 58,5
Stredni vSeobecné vzdélani 100 20,0
Vyssi odborna Skola i stiedosSkolska nastavba 87 17,4
Prvni stupeii vysokogkolského vzdélani (Bc.) 10 2,0
Uplné vysokoskolské vzdélani (Mgr., Ing. atd.) 11 2,2
Ukonéené postgradualni studium (Ph.D.) 0 0.0
Obor

Specialni pedagogika 461 92,0
Resocializa¢ni a penitenciarni pedagogika 40 8,0
Roc¢nik

l. 258 51,5
Il. 133 26,5
1. 110 22,0

Motivace ke studiu a k vybéru dané profese

V dotazniku byla zjistovana predev§im motivace ke studiu a k vybéru
dané profese. Jak zobrazuje tabulka 2, téméft polovina respondentt jako hlavni
motivaci zvolila zvySeni kvalifikace, téméf tietina pak ziskani ¢i rozsifeni

vvvvvv

motivaci, vybralo utvafeni profesni identity. Zvyseni financniho ohodnoceni
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zvolilo pouze 5 respondentt (1 %), lepsi uplatnéni na trhu prace zvolili jako
motivaci pouze 2 respondenti, tj. ani ne 0,5 % studentd.

Velmi zajimavé je také zjiStovani motivace k vyberu dané profese (tab.
2 druha ¢ast). Jednotlivé kategorie motivace jsou v tomto pfipadé rovnomérnéji
rozdélené nez u motivaci ke studiu jako takovému. Nejvétsi  skupina
respondentl (34 %) zvolila tento obor, aby mohla pomahat a podporovat
cilovou skupinu, a témer Ctvrtina studentd vnima tyto obory jako odborné
zajimavé. Pro 18 % studentl je hlavni motivaci nutnost doplnéni potfebného
vzdélani pro vykon soucasné profese. Osobni zkusenost s cilovou skupinou
z rodiny ¢i blizkého okoli ma také 18 % studentd.

Tab. 2. Struktura respondentii podle motivace ke studiu a motivace k vybéru dané
profese

Motivace ke studiu Abs. %
zvyseni kvalifikace 244 | 48,7
ziskani, ev. rozsifeni znalosti a orientace v oboru 1541 30,7
podnét k dalsimu vzd€lavani 39| 78
utvareni profesni identity 32| 64
rozvoj osobnich vlastnosti v oblasti celozivotniho vzdélavani 21| 42
zvyS$eni finanéniho ohodnoceni 5| 1,0
navazani novych kontaktti v oboru 21 04
lepsi uplatnéni na trhu préace 2| 04
motivace osobni - ¢len rodiny s postizenim 2| 04
Motivace k vybéru dané profese

motivace pomahat a podporovat cilovou skupinu oboru SP/SPD 169 | 33,7
odborné zajimava prace, které se chci vénovat 1191238
potiebuji splnit potfebnou uroven vzdélani pro vykon dané profese 91118,2
osobni zkusenosti s cilovou skupinou z rodiny ¢i blizkého okoli 891178
predchozi zkuSenosti v ramci dobrovolnictvi ¢i charitativni ¢innosti 18] 36
jedna se o obor, ve kterém najdu vzdy pracovni uplatnéni 12| 24
prestiz dané profese 3] 06
pusobeni masmédii 0] 00

Jednou z dalSich vyzkumnych otazek bylo hodnoceni osobnostnich
pfedpokladt studenta danych oborl. Témeér polovina studenti vnimé jako
7zadna jina osobnostni charakteristika ani schopnost zdaleka nedosahuje
takovych hodnot. Druha nejdulezitéjsi je socialni vnimavost, pro kterou
hlasovalo 29 % a tfeti je schopnost fesit problémové situace a konflikty (24 %).

143



Starek, L., Klugerova, J.:
Aspekt motivace v ramci profesni pripravy v kontextu pomahajici profese

Dulezita je vsak také zodpovédnost, komunikativnost, dislednost ¢i tymova
spoluprace.
Graf 2. Hodnoceni osobnostnich pfedpokladti studenta danych oborti

5o PQOBT RESRNDENTY,, 5

o

Empaticky

Schopnost fesit problémové situace...
Komunikativni
Dusledny

Tvorivy

Jind vlastnost

V ramci hlavniho cile tykajiciho se motivace ke studiu byla stanovena
nasledujici hypotéza:

HO: Motivace ke studiu je statisticky zavisla na veku studentii.
HA: Motivace ke studiu neni statisticky zavisla na véku studentii.

Podle vysledki se pro studium na VS rozhodla téméf polovina studentt
z divodu zvyseni kvalifikace, pfipadné z divodu ziskani, event. rozsifeni
znalosti v oboru. Pfi bliz§im zkoumani motivace ke studiu najdeme
ocekavatelné urCité¢ rozdily mezi vékovymi skupinami (graf 3). Nejmladsi
studenti byli viceméné jedini, kdo byl ke studiu motivovan zvySenim
finan¢niho hodnoceni, lep$im uplatnénim na trhu prace ¢i navazanim novych
kontaktd v oboru. Naopak motivaci osobni me¢li spiSe starSi studenti. Dvé
veékové skupiny, které se vymykaji primeérnému rozloZeni motivaci napti¢
vSemi studenty, jsou studenti ve véku 25-29 let a ti nejstarsi ve véku 50 a vice
let. Zatimco ve vE€kové skupiné 25-29 let vyrazné pievazuje zvyseni kvalifikace
jakoZto dominantni motivace ke studiu (65 % studentli), v nejstarsi vékové
skuping je to pouze 30 % z nich. Naopak ziskani / roz$ifeni znalosti v oboru
mezi studenty ve veéku 25-29 let silné zaostava za primérem pro vSechny
vékové skupiny (pouze 22 % studentli ve veéku 25-29 let se rozhodlo pro

studium z divodu ziskani / rozsiteni znalosti v oboru), kdezto mezi nejstar$imi
studenty se v daném vzorku studenti jednalo o 44 % z nich.
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Graf 3: Struktura respondentii podle motivace ke studiu a véku (v %)

50+
45-49 52% 40% 9294.%)
40-44 53% 29% 2%
>§5-39
30-34 48% 28% 7% 3%
25-29
19-24 39% 34% 5%

B ZvysSeni kvalifikace
W Ziskani, ev. rozsiteni znalosti a orientace v oboru
M Podnét k dalSimu vzdélavani
Utvareni profesni identity
M Rozvoj osobnich vlastnosti v oblasti celoZivotniho vzdélavani
B Zvyseni financniho ohodnoceni
H Navazani novych kontaktl v oboru
M Lepsi uplatnéni na trhu prace

Graf 4. Struktura respondentti podle motivace k vybéru dané profese a véku (v %)

50+ 17 % 26% 22% 4% 26% 4%
45-49 31 % 29% 13% 2% 25%
40-44
>§5-39
30-34
25-29 26% 1% 24% 39
19-24 46% 10% 22% 5% 11% 4%

B motivace pomahat a podporovat cilovou skupinu daného oboru
M osobni zkusenosti s cilovou skupinou z rodiny ¢i blizkého okoli
M pUsobeni masmédii
prestiz dané profese
B odborné zajimava prace, které se chci vénovat
B predchozi zkusenosti v ramci dobrovolnictvi ¢i charitativni ¢innosti
W potiebuji spInit potfebnou Uroven vzdélani pro vykon dané profese
M jedna se o obor ve kterém najdu vzdy pracovni uplatnéni

Stejné jako u predchozi Casti i zde jsou vidét urcité rozdily podle
sledovanych vékovych skupin. Jako dva kontrasty proti sob¢ stoji nejmladsi a
nejstar$i vékova skupina (graf 4). Nejmladsi studenti jako hlavni motivaci
vnimali téméf z poloviny piipadii snahu poméhat a podporovat cilovou skupinu
oboru specialni pedagogiky a pouze v 10 % ptipadii se tak rozhodli z divodu
néjaké osobni zkuSenosti s cilovou skupinou z rodiny nebo okoli. Naopak
nejstarsi studenti tento divod udavali dokonce z 26 % a dalSich 26 % z nich se
pro studium daného oboru rozhodlo kvili nutnosti splnit potifebnou troven
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vzdélani pro vykon jejich profese. Motivaci pomahat a podporovat cilovou
skupinu daného oboru uvadeélo jen 17 % nejstarSich studentd.

Ptestoze z grafli je patrné, Ze se motivace ke studiu i ke studiu dané
profese mezi nékterymi vékovymi kategoriemi lisi, presvédCit se musime
testovanim hypotéz. Zde byla jako metoda analyzy z diivodu nenormalniho
rozdéleni obou proménnych zvolena analyza kontingen¢nich tabulek. Jelikoz
vSak ob&é proménné, ve€k i motivace ke studiu obsahuji pfili§ mnoho
proménnych pro nizky pocet respondentd, byly nejdiive ob&é proménné
transformovany do novych proménnych s niz§im poctem kategorii (viz tab. 3 a
4).

Chi-kvadrat byl na zakladé¢ téchto hodnot vypocten jako 36,43 a
hodnota testované statistiky jako 0,002, coz je hodnota mensi nez 0,01, proto
na 99 % hladin¢ vyznamnosti miZzeme zamitnout nulovou hypotézu o
nezavislosti proménnych motivace ke studiu a vek respondenta. Mizeme tedy
tvrdit, Ze existuje statistickd zavislost motivace ke studiu a véku respondenta.

Tab. 3. Kontingen¢ni tabulka zavislosti motivace ke studiu a véku

IMotivace ke studiu Vék
Celkem
do 24 let| 25-33 34-42 43+
Pocet 54 69 73 48 244
Zvyseni kvalifikace
% 39,1% | 59,5% | 51,4% | 45,7% | 48,7%
Ziskani, ev. roz§ifeni Pocet 47 28 38 41 154
znalosti a orientace v
% 34,1% | 24,1% | 26,8% | 39,0% | 30,7%
oboru
Podnét k dalsimu Pocet 7 10 18 4 39
vzd€lavani % 5,1% 8,6% 12, 7% 3,8% 7,8%
Utvareni profesni Pocet 16 4 7 5 32
identity % 116% | 34% | 49% | 48% | 64%
Rozvoj osobnich Pocet 7 3 5 6 21
vlastnosti v oblasti
.. “ir g % 5,1% 2,6% 3,5% 5,7% 4,2%
celoziv. vzdélavani
Pocet 7 2 1 1 11
Jind motivace
% 5,1% 1,7% 0,7% 1,0% 2,2%
Pocet 138 116 142 105 501
Celkem
% 100,0% | 100,0% | 100,0% | 100,0% | 100,0%
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U testovani zavislosti mezi motivaci ke studiu daného oboru a véku je
rozlozeni hodnot kombinaci velmi podobné, coz nés vede ke stejnému zavéru.
Chi-kvadrat je zde spocten jako 39,21 a hodnota testované statistiky 0,00, coz
je mensi nez 0,01, proto mizeme opét zamitnout nulovou hypotézu
0 nezavislosti zkoumanych proménnych. Muzeme tedy tvrdit, Ze existuje
statisticka zavislost mezi motivaci ke studiu dané¢ho oboru a véku respondenta.

Tab. 4. Kontingenc¢ni tabulka zavislosti motivace ke studiu daného oboru a
veku

Motivace ke studiu daného Vékova skupina Celkem
oboru do24 | 25-33 | 34-42 | 43+

let
Motivace pomahata  poget| 63 34 43 29 | 169
podporovat cilovou
skupinu oboru % 45,7% | 29,3% | 30,3% | 27,6% | 33,7%
Osobni zkusenosti Pocet 14 20 22 33 89

s cilovou skupinou
Z rodiny Ci blizkého % 10,1% | 17,2% | 15,5% | 31,4% | 17,8%
okoli

Odborngé zajimava Pocet] 31 29 40 19 119
prace, které se chci

. % 22,5% | 25,0% | 28,2% | 18,1% | 23,8%
venovat

Potieba splnit Pocet] 15 25 30 21 91
potfebnou troven
vzdélani pro vykon % 10,9% | 21,6% | 21,1% | 20,0% | 18,2%
dané profese

Pocet] 15 8 7 3 33
% 109% | 69% [ 49% | 29% | 6,6%
Pocet| 138 116 142 105 501
% 100,0% | 100,0% | 100,0% [ 100,0% | 100,0%

Jind motivace

Celkem

Motivace k vybéru zaiizeni pro praxi

Pro drtivou vétsinu studentl zodpovidajicich tento dotaznik je praxe
dilezita, pouze 5 % studentl praxi nepovazuje za dileZitou.
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Graf 5. Vnimani dtlezitosti praxe respondenty

Pii vybéru jednotlivych zafizeni pro praxi respondenti hodnotili
nékolik faktorl a pfitazovali jim dilezitost. Jednalo se o vlastni pracovisté jako
takové, dopravni dostupnost do zatfizeni, osobni vazby na zafizeni a odbornou
uroven zafizeni. Jak je z tabulky 5 a z grafu 6 jasné patrné, nejvic rozhodujici
faktor byla pravé odborna troven zatizeni, ktera ziskala primérnou znamku
4,35, a median hodnot se rovnal 5. Jako zcela rozhodujici faktor ji povazovalo
283 studentd, tj. 56 % studentt. Druhy nejdulezitéjsi faktor bylo vlastni
pracoviste, nasledovano dopravni dostupnosti a osobnimi vazbami. Mlizeme si
v8ak v§imnout, ze vS§echny hodnocené faktory byly studenty primérné vnimany
jako dulezité, o cemz vypovida jak jejich primérnd znamka, tak vypocteny
median ktery 1épe popisuje rozmisténi hodnot.

Graf 6. Vnimani jednotlivych faktorti pfi vybéru zatfizeni pro jednotlivy druh
praxe (1 = neni vitbec dulezité; 5 = rozhodujici faktor)

ml m2 m3 m4 =5
ODBORNA UROVEN
0,
ZARIZENT II
VLASTNi PRACOVISTE
DOPRAVNI
0, 0, )
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Tab. 5. Vnimani jednotlivych faktort pfi vybéru zatizeni pro jednotlivy druh praxe (1
= neni vlibec duilezité; 5 = rozhodujici faktor)

Motivace k vybéru

zafFizeni pro jednotlivy 1 2 3 4 5| Primérna | Median
druh praxe znamka

Vlastni pracovisté 74 28 83 85 231 3,74 4
Dopravni dostupnost 63 61 140 112 125 3,35 3
Osobni vazby 80 71 155 98 97 3,12 3
Odborna uroven zafizeni 7 12 64 135 283 4,35 5

Velka vétSina studentt si volila pro praxi zatizeni v oblasti vzdélavani
a instituci pro déti (89 %), 18 % oblast socidlnich sluzeb a vzhledem i
k nizkému poctu studentli penitenciarni pedagogiky i podil studentd s praxi
patrné, nejvic rozhodujici faktor pfi vybéru mista praxe byla pro 56 % studentt
odborna tirovei zafizeni. A témét 74 % pracujicich studentl praxe vykonava ¢i
vykonavalo v zafizeni, ve kterém pracuji. MiZzeme si tedy polozit otazku, zda
je motivace vybéru zafizeni rozdilna pro pracujici a nepracujici studenty.
Stanoveny byly proto nasledujici hypotézy:

HO: Neexistuje vztah mezi motivaci vybéru zarizeni a tim, zda student
pracuje ci nikoli.

HA: Existuje vztah mezi motivaci vybéru zarizeni a tim, zda student pracuje
Ci nikoli.

Pro kazdy faktor byla vytvofena samostatna kontingencni tabulka (tab.
6-9) a vypocteny chi-kvadrat a hodnota testované statistiky.

Tab. 6. Kontingenc¢ni tabulka zavislosti dulezitosti faktoru vlastni pracovisté na
ekonomické aktivité studenta (1 = neni viibec dulezité; 5 = rozhodujici faktor)

Pracujici / DiileZitost faktoru - vlastni pracovisté Celkem
nepracujici studenti | 1 2 3 4 5
Pracujici Pocet 61 24 68 77 228 458

% 133% | 52% | 14,8% | 16,8% |49,8% 100,0%
Nepracujici Pocet 13 4 15 8 3 43

% 30,2% | 9,3% | 34,9% | 18,6% | 7,0% 100,0%
Celkem Pocet 74 28 83 85 231 501

% 14,8% | 56% | 16,6% [ 17,0% |46,1% 100,0%

Chi-kvadrat: 34,00
Hodnota testované statistiky: 0,000 (< 0,01)

Tab. 7. Kontingencni tabulka zavislosti dulezitosti faktoru dopravni dostupnost na
ekonomické aktivité studenta (1 = neni viibec dulezité; 5 = rozhodujici faktor)
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Diilezitost faktoru - dopravni
Pracujici / nepracujici studenti | dostupnost Celkem
1 2 3 4 5
Pracujici Pocet 61 55 128 97 117 458
% 13,3%12,0% | 27,9% | 21,2% | 25,5% | 100,0%
Nepracujici Pocet 2 6 12 15 8 43
% 4,7% |14,0% | 27,9% [ 34,9% | 18,6% | 100,0%
Celkem Pocet 63 61 140 | 112 | 125 501
% 12,6%|12,2% | 27,9% | 22,4% | 25,0% | 100,0%

Chi-kvadrat: 6,53
Hodnota testované statistiky: 0,163 (> 0,05)

Tab. 8. Kontingencni tabulka zavislosti dilezitosti faktoru osobni vazby na ekonomické
aktivité studenta (1 = neni vubec dtlezité; 5 = rozhodujici faktor)

Pracujici / | DileZitost faktoru — osobni vazby Celkem
nepracujici studenti | 1 2 3 4 5
Pracujici Pocet 76 60 140 89 93 458
% 16,6% | 13,1% | 30,6% | 19,4% | 20,3% | 100,0%
.., Pocet 4 11 15 9 4 43
Nepracujicl o, 9,3% | 26,6% | 34,9% | 209% | 93% | 100,0%
Pocet 80 71 155 98 97 501
Celkem
% 16,0% | 14,2% | 30,9% | 19,6% | 19,4% | 100,0%

Chi-kvadrat: 8,37
Hodnota testované statistiky: 0,079 (> 0,05)

Tab. 9. Kontingen¢ni tabulka zavislosti dilezitosti faktoru odborna uroven zafizeni na
ekonomické aktivité studenta (1 = neni viibec dulezité; 5 = rozhodujici faktor)

Dulezitost faktoru - odborna
Pracujici / nepracujici studenti | Groven Celkem
1 |2 3 4 5
S Pocet 6 | 10 | 55 | 119 | 268 | 458
racujiel % 1,3% | 2,2% | 12,0% | 26,0% | 58,5% | 100,0%
o Pocet 1| 2 9 16 | 15 43
Nepracujici % 2.3% | 4,7% | 20,9% | 37,2% | 34,9% | 100,0%
Pocet 7 |12 | 64 | 135 | 283 | 501
Celkem
% 1,4% | 2,4% | 12,8% | 26,9% | 56,5% | 100,0%

Chi-kvadrat: 9,46
Hodnota testované statistiky: 0,050 (= 0,05)

Pouze u faktoru vlastni pracovis§t¢ muizeme zamitnout nulovou

hypotézu, coz znamena, ze zde byla zjiSténa statisticky vyznamna zavislost
miry dualezitosti faktoru vlastni pracovisté na ekonomické aktivité studenta.
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Z tabulky 6 dokonce mizeme vycist, ze pro téméf 50 % pracujicich studentt je
vlastni pracoviste pti vybéru zatizeni pro praxi klicové.

Na hranici statistické vyznamnosti je zamitnuti hypotézy o nezavislosti
faktoru odborna troven zafizeni a ekonomické aktivity studenta. Hypotézu
muzeme zamitnout, avSak statistickd vyznamnost neni zdaleka tak silné jako u
faktoru vlastni pracovisté.

Zadny statisticky vyznamny rozdil nebyl prokazan u faktoru dopravni
dostupnost, kde byla hodnota testované statistiky vyrazné vyssi i nez 0,1.
Miuzeme tedy tvrdit, Ze rozhodovani o vyberu zafizeni je stejné pro vSechny
studenty bez ohledu na to, zda pracuji ¢i nikoli.

Stejné zavery by byly zjistény také pomoci analyzy rozptylu ANOVA.
Statisticky rozdil mezi skupinou pracujicich a pouze studujicich studenti byl
zjistén pouze pro faktor vlastni pracoviste a odborna uroven zatizeni. Pro zbylé
dva faktory nebyl zjistén zadny rozdil.

Zavérem

V tomto ptispévku jsme reflektovali podstatu motivace a to konkrétné
u studentli studijnich programti Specialni pedagogiky a Resocializacni a
penitenciarni pedagogiky na Univerzité¢ Jana Amose Komenského Praha s.r.0..
Tématu motivace jsme se vénovali optikou sociodemografické struktury, kde
jsme se zamétovali na obecné ukazatele samotnych studentd — jako je napt. vék,
pohlavi, dosazené vzdélani atd. A dale jsme se zajimali o motivaci ke studii
s k vykonu povolani. V ramci kazdé profesni ptipravy je stéZejni odborna
praxe, i v této oblasti jsme hledali motiva¢ni kli¢ studentt.

Pomahajici profese maji zna¢nou pfitazlivost — atraktivitu na trhu
prace, ktera muze zapticinit, Ze je pracovnik ochoten vykonavat tuto naro¢nou
praci i pfi niz§im finanénim ohodnoceni, nez jaké se mu nabizi v nékterych
jinych profesich. Pomahajici profese kladou na pracovniky specifické naroky
jako je naptiklad psychicka zdatnost, odbornost, schopnost komunika¢nich
dovednosti, diveéryhodnost, ndklonnost (vlidnost, ochota, laska), trpélivost a
vciténi. Pro ispésné naplnéni profese v kontextu pomahajici profese musi byt
¢lovék vybaven nejen osobnostné, ale i vychova a sebe-vychova, zde hraje
nezanedbatelnou roli. Studenti jsou motivovani pfedevsim pocitem smysluplné
prace a moznosti stat se odbornikem v daném oboru. Velka cast studentl
popisovala svoji motivaci jako proces, ktery ma izkou provazbu na profesni

vvvvvv

stabilnéjsi.

Tento ¢lanek je dil¢im vystupem interniho vyzkumného projektu
Univerzity Jana Amose Komenského Praha s.r.0. s nazvem ,,Vyzkumna
analyza strategie feSeni a realizace pedagogické praxe na Katedie specialni
pedagogiky* realizovaného v letech 2020 a 2021.
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Moznosti prevencie v kontexte vyskytu
socialnopatologickych javov v stredoSkolskom prostredi

Possibilities of Prevention in the Context of the
Occurrence of Sociopathological Phenomena in the
Secondary School Environment

Lenka Pasternakova, Gabriela Gabrhelova

Abstract

Aggression, bullying, or reducing human dignity by insulting and
humiliating others is a deplorable act that should be punished by society.
It is unacceptable behavior in building interpersonal relationships.
Anyone who has met a bullied individual and recognized their trauma
and suffering will surely agree with us that there is no doubt about the
seriousness of this issue. In our article, we deal with the most frequently
occurring sociopathological phenomenon in schools, specifically in
secondary schools, so we deal with bullying in more detail.

Keywords: Prevention. Social pathology. Teacher. Pupil. Educational
process. Secondary school.

The ongoing changes in our social system have not yet brought the
much-anticipated changes and solutions in the school system. Most schools
have not become a zone where teachers and students go with pleasant feelings.
They are often exposed to various stressful situations that burden them and
threaten their health, such as bullying. Pupils are more and more often under
the pressure of family and close surroundings, and they fear their failure more
and more.

They are afraid to express their opinion freely and immediately, they
underestimate themselves, they show feelings of fear and tension. On the
contrary, the goal of new approaches, which also include experiential methods,
is to increase pupils' empathy, their ability to share their feelings and
experiences with other members of the collective and with the teacher. They try
to lead students to active problem solving, to mutual communication and the
ability to argue in discussions. They teach children cooperation, willingness to
help, to take responsibility for their actions, behavior and attitudes. This is the
way to raise self-confident individuals who are not subject to the pressure of
the environment and who can realistically evaluate conflicting situations arising
in their lives. Each of us has probably encountered bullying. Whether it was in
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the role of the bully, the bullied or was just an observer of the bullying. The
world of bullying is hidden, it is a complex and complex phenomenon, the main
feature of which is its complex dynamics of causes. The high proportion of
unconscious factors that influence group dynamics and thus encourage
individual individuals to behave in a given way does not allow to find the
degree of specific culpability of the participants in this process. A typical sign
of bullying is the above-mentioned complex dynamics of causes, knowing and
understanding them is not always easy. When assessing the reality of what is
and what is not bullying, it is necessary to always keep in mind, above all, how
the observed manifestations affect the person in question, i.e. the person to
whom they are intended, but also the observers of this activity. In order to use
the term bullying, we must have an aggressor, a victim of bullying, and above
all, an environment in which the bullying takes place (Lengyelfalusy, 2016).
Naturally, we are offered the environment of schools, school groups
and classes, where unhealthy relationships arise and where weak and strong
personalities are clearly differentiated. This environment is ideal for the
emergence of bullying. In this process, teachers play an important role, and
especially class teachers, who have well mapped out relationships in their class
and can identify specific threatening situations. A solution, and especially a
preventive solution, which does not lead to the emergence of bullying, or to its
minimization in the classroom, is an important task of our educational system.
During school attendance, a significant percentage of students will
encounter bullying or cyberbullying directly or indirectly. Cyberbullying
during the last period, when students spent a large part of the day on the Internet
and various applications, has increased significantly. Therefore, we consider it
important in this work to present an effective prevention program together with
a certain strategy for avoiding these phenomena and informing students about
their negative impacts (Porub¢anova, 2022; Laj¢in, Porub¢anova, 2021).
Effective strategies include:

e Focusing attention on new and incoming pupils - statistically Bullying
and cyberbullying in schools most often occur with pupils who enter the lowest
grade at school or who join during their studies. It is proven that when a student
starts school, he expands his social space and at the same time his social skills.
This increases his demands for social adaptability, and it is precisely this that
carries with it the risks of possible social failures according to the Ministry of
Education, Culture, Sports, Science and Technology of the Slovak Republic
(2021). It is recommended that that student be assigned a friend - a guide who
will explain and help the given student with everything necessary.

e Application of the intervention program - occurs if the teacher suspects
bullying or cyberbullying in schools, it is recommended that an intervention
program be carried out in the given class group. In cases of bullying, according
to Netzelman (2016), schools proceed according to individual school rules. The
school psychologist, prevention coordinator, teacher or school management is
recommended to establish cooperation with the Center for Pedagogical-
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Psychological Counseling and Prevention. An intervention program in schools
can also be carried out directly by a school psychologist who is an employee of
the school.

According to the methodological guidelines issued by CVTI Jankova
(2020), the prevention of bullying and cyberbullying should be an integral part
of the educational process. The guideline does not only apply to primary
schools, but also to secondary schools, where the prevention of bullying and
cyberbullying should be represented within individual teaching subjects and
cross-cutting topics.

Pupils should receive adequate information about what bullying is,
cyberbullying about its forms as well as various dangerous consequences. It is
also included in this guideline that issues of prevention and solutions to bullying
should be elaborated in detail in the school's internal regulation. Preventive
activities should be built against the background of a positive school climate.
In schools, prosocial behavior and student relationships should be fully
supported, but also the provision of an increased number of supervision by
teaching staff in places where exactly bullying occurs. As part of primary
prevention, it is important that students are familiar with the term bullying and
cyberbullying, as well as its signs, manifestations, consequences and solution
options, as well as the facilities and competent persons they can turn to in case
of problems related to bullying.

According to Netzelman (2016), in the case of serious harm caused by
bullying or cyberbullying and suspected of committing a crime or
misdemeanor, the school principal is obliged to report the incident to the
relevant police department. In this case, the school also has another obligation,
namely to inform the office of social and legal protection about the facts of
bullying.

In the classroom, where the teacher and school psychologist anticipate
the occurrence of bullying, they mainly focus on supporting the development
of abilities and skills focused on soft skills, self-esteem and respect for others,
mutual communication, critical thinking, cooperation, empathy, coping with
stressful situations and non-violent conflict resolution with a focus on for well-
being. Applying the intervention in this form can be achieved, for example, in
the following ways according to the Ministry of Education, Science, Research
and Sport in the Slovak Republic (2006):

* use games and exercises in the classroom that require student cooperation,

« include in the educational process group work in school, but also outside it,

* discuss with students, listen to their opinions, discuss and solve class issues
together in classroom lessons or lessons, where possible,

» teach students to relax and manage stressful situations by reducing tension
and using coping strategies.

e Increasing pupils' self-confidence - recently, according to surveys, which
we discuss in the previous chapters shows that many students in schools
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with reduced self-confidence and feelings of inferiority are precisely those
who prove to be victims of bullying and cyberbullying.

Increasing self-confidence can be achieved by many means, such as
praise for extracurricular activities, auxiliary work in the classroom (boards,
classroom decoration...), compliance with school rules, etc. School
management, teachers and the school psychologist should try to create a school
climate where as many students as possible have enough self-confidence and
self-confidence, thereby reducing the potential risk of bullying and
cyberbullying.

Based on the analysis of the interview answers we obtained from the
respondents - classroom teachers participating in the research, we categorized
certain areas that evaluate the occurrence of bullying in their classroom and
their approach to its solution.

1. How often do you deal with bullying in the classroom and what kind
of bullying among students is it mostly (physical - hitting, destroying things,
psychological - insults, humiliation)?

Control group

Respondent 1

"At our school, bullying also happens in my class. | will report it to the
management immediately. | follow the school rules. | interview the parents and
the aggressor. We also deal with it in classroom lessons."

Respondent 2

"Bullying is the order of the day in the classroom. The stronger students bully
and hurt the older ones. They hurt them, swear at them, grab them by the
throat."”

The respondents of the control group stated that bullying in their classes
is on the daily agenda and they deal with it according to the procedure
established in the school rules. They involve all participating components in the
solution, i.e. management, pupils and their parents. One of the respondents said
that he also solves the problem in class.

Experimental group

Respondent 1

"We deal with bullying on an ongoing basis. | try to talk to the students during
class hours, during breaks. It mostly goes through the psychological type of
bullying, such as insults, humiliation and ridicule."

Respondent 2

"l haven't dealt with any psychological or physical bullying in my class for a
long time, maybe because the students are already a well-coordinated team. In
other classes, I daily encounter insults and destruction of things. | deal with it
either by warning and then apologizing to each other. In more serious cases
violations with the class teacher and entry in the class book."
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The respondents of the experimental group provided more information.
They deal with bullying continuously and actively. Mostly directly with
students either in the classroom or in the corridors. Of course, they regularly
communicate about the problem in class. In their classes, if bullying occurs, it
is more of a psychological form. One respondent even states that he has not
solved such a problem for a long time.

2. Has it happened that you have dealt with bullying via a mobile
phone or the Internet?

Control group

Respondent 1

""Students wrote to each other through various social networks and cursed each
other. They did it in the evening. My parents called me to deal with it. At school,
we collect cell phones in a box during classes."

Respondent 2

"It didn't happen because mobile phones are banned. Bullying happens directly
here.”

Bullying in the online space was recorded by the teachers of the control
group, mainly
outside of class and at school. Parents were notified. Cell phones are prohibited
at school.

Experimental group

Respondent 1

"Not yet. Mostly it's verbal abuse outright."

Respondent 2

"Yes, | solved the problem when a student took a photo of a classmate in the
class and he complained to me that she sent it on Instagram to the group. We
then solved it in class. The student had to delete the photo and then we discussed
it as a team. The situation she didn't repeat it again."

In the experimental group, this problem appeared with the publication
of the photo, she solved it together with the students in class, and this situation
did not repeat itself.

3.Where do pupils most often carry out bullying and who is the initiator
more often (boys, girls, groups of pupils)?

Control group

Respondent 1

"It is most often done by students — boys to bays. It happens in the corridor and
it is psychological bullying (insults, insults)."

Respondent 2
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"Bullying is most often carried out by students during breaks and after classes.
It is mostly groups of students."

According to the respondents of the control group, bullying most often
takes place in the corridors during breaks and mostly involves boys.

Control group

Respondent 1

"l am alerted by the victim, but also by the other students. | try to act
immediately."

Respondent 2

"Pupils most often point out bullying."

According to the respondents of the control group, the initiative to solve
bullying is most often raised by pupils.

Experimental group

Respondent 1

"Bullying takes place mostly in the classroom and depends on the composition
of the class. In my case, it is boys, because there are many of them. They are
very proactive, competitive, fearless and do not like to lose."

Respondent 2

"It happens more often with boys, but recently it happens that | also encounter
bullying with girls. Especially if there is a preponderance of girls in the class."

The respondents of the experimental group are more likely to notice
bullying directly in the classrooms and more often among boys than among
girls, even though they have already recorded the first cases here as well.

3. Who most often gives the impression that students are bullying each
other (classmates, parents, one of the teachers...)?

Control group

Respondent 1
"l am alerted by the victim, but also by the other students. I try to act
immediately." Respondent 2
"Pupils most often point out bullying."

According to the respondents of the control group, the initiative to
solve bullying is most often raised by pupils.

Experimental group

Respondent 1

"The initiative to deal with bullying will most often come from classmates who
cannot accept defeat or failure.”

Respondent 2
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"The instigation most often comes from classmates. Sometimes when the
problem can be very widespread and the teacher or parents have to be involved
in solving the bullying. But it also happens that the student is also incited to
bully by the family environment, where, for example, a sibling or parent bullies
him. He then begins to show similar behavior at school and bullies his
classmates."”

According to the respondents of the experimental group, students are
the first to point out bullying. If the problem is not solved and this phenomenon
continues to spread, teachers and parents intervene with the reporting
obligation. They also inform if the bullying spreads from the family
environment. We consider it important to remind that, despite all the energy
and effort that the school spends on preventing socially pathological
phenomena, it cannot perform miracles. It is necessary to ask yourself the
guestion - where does the aggression and violence in children come from? If
we want to find the answer, we have to go back to the beginning, to the
environment in which the child grows up - to the family. The result of
educational activities in the family environment may be that some children do
not carry a clear value system with them into their lives and do not know how
to distinguish good from evil. When a child moves from such a family
environment to school, problems with his behavior usually begin.

The school then becomes a substitute educational element, which tries
to return the child back to the rules of social reality and thus integrate him into
the class collective without the emergence of conflict situations. It follows from
the above that the most important prevention of pathological phenomena in
general is upbringing in a stimulating family environment, because only it can
lay the foundations for the proper development of the child in all directions.
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Vztahova vizba diet’at’a a jej dosledky pre vychovno-
vzdelavaci proces v Skole

Attachment of the Child and its Implications
for the Educational Process in School

Vladimira Zemancikova

Abstract

The paper provides a theoretical insight into the topic of attachment and
its impact on the educational process. The quality of attachment is
presented here as a potential factor of school success, as a risk factor in
the development of problem behavior and deficit social competencies of
a pupil with a less favorable type of attachment. The paper concludes by
outlining the possibilities of the teacher, particularly the class teacher, in
supporting pupils with a less favorable type of attachment.

Keywords: Attachment. School achievement. Problem behavior.

Uvod

Podtitul monografie Vzt'ahova vézba - Ku koretiom lasky a tizkosti
(Hasto, 2005) — trefne vyjadruje dalekosiahle dosledky naplnenia ¢i
nenaplnenia zakladnej psychickej potreby dietata, ktorou je emocionalne
bezpecny vztah s dospelym. Na tomto mieste nazrieme na dosledky tohto
vzt'ahu pre edukacny proces. Autorom tedrie vztahovej vazby je J. Bowlby,
ktory dospel vroku 1958 k zakladnym postulatom svojej tedrie - tzv.
attachment theory, tato sa odliSovala od dovtedajsich nazorov na vyvin vztahov
medzi matkou a dietat'om (Hasto, 2005). Vychodiskovou premisou Bowlbyho
teorie je, ze dieta sa rodi s inStinktivnou potrebou naviazat sa na osobu matky
a wytvorit’ s iou puto. Ide o neviditel'né emocionalne puto, ktoré Specificky
spaja dve osoby v Case a priestore. Dieta si v priebehu prvého roka Zzivota
vyvinie takato Specificku vdzbu na tzv. hlavni osobu pre vztahovu vézbu
(Brisch, 2010). Povodna Bowlbyho teoria hovorila o osobe matky, neskor sa
vSak v odbornych kruhoch zacal preferovat’ pojem vzt'ahova osoba, pretoze
osobou pre naviazanie emociondlneho puta nemusi byt len matka, ale
i akakol'vek ina osoba, ktora adekvatne odpoveda na signaly dietata. Dieta
preziva pevné trvanie tohto vztahu ako zdroj istoty, bezpecia, pokoja a pohody.

J. Bowlby v tomto kontexte hovoril o dostupnosti vztahovej figlry,
pricom pod dostupnostou rozumel jej dosiahnutelnost’ a vnimavost’ sucasne.
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,»lisice opakovanych pozitivnych interakcii s najbliz§im opatrovatel'om
pomaly buduje v dietati zakladny Zivotny pocit bezpecia, sebadovery, istoty,
pokoja a vztahu k druhym l'udom.” (Formanek, Vrtbovska, 2006, s.6). Na
zdklade mnohych interakcii s matkou alebo inou primdrnou vztahovou osobou,
sa postupne u dietata vytvaraju tzv. vmutorné pracovné modely. lde 0
skusenosti s druhym a so sebou vo vzt'ahu a interakcii, tieto su reprezentované
Vv pamiti ako vnutorné¢ pracovné modely, ich koreii je vSak vedomiu
nepristupny, kedze ide o zazitky zprvych 3 rokoch zivota (nevyzrety
hippokampus) (Bowlby, 1995, Le Doux, 2003 in Hasto, 2006). Vnutorné
pracovné modely (oCakavania vo vzt'ahoch, utvaranie spravania s ohladom
k minulym skusenostiam vo vztahoch, predvidanie spravania druhého...),
ovplyviiuji utvaranie vztahov aj v dospelosti (upravené podl'a Hasto, 2005;
Brisch, 2010). Tieto pracovné modely, t.j. oCakavania smerované k druhym sa
stavaju ustrednym aspektom osobnosti a vychodiskom ako c¢lovek bude
reagovat’ na ohrozujuce situdcie a interpretovat’ reakcie opatrujicej osoby
(Kobak, Madsen, 2008). Prvy, kI'ai¢ovy a najdodlezitejsi vzt'ah v zivote kazdého
Cloveka je teda vztah k vztahovej osobe. Od kvality tohto vztahu je zavisly
charakter a pevnost vsetkych ostatnych vztahov v Zivote cloveka, vratane
vzt'ahov dietat’a k ucitelom ¢i spoluziakom. Vysledky vyskumov sa zhoduju
V tom, ze existuje vztah medzi bezpecnou vztahovou vézbou dieta-matka a
harmonickej$imi interakciami s vrstovnikmi, spoluziakmi, s vy$§im uznanim
zo strany vrstovnikov (Berlin, Cassidy, & Appleyard, 2008). A teda, ak sa nie¢o
Vv suvislosti so vztahovou védzbou ,,nepodari®, ma to nepriaznivé dosahy i do
dalsich vztahov. Prikladom naruSenej vzt'ahovej vdzby je dieta vyrastajici
Vv Gstavnom zariadeni bez dostato¢nej prilezitosti bezpe¢ne sa priputat’ na svoju
vzt'ahovli osobu. Toto dieta ma zvycajne vytvoreny Specificky vztah
k dospelym. KI'ai¢ovym slovom k pochopeniu tohto vztahu je nedovera, ktora
sa neraz prejavuje nedostatkom reSpektu voéi dospelym. Okrem vnuatorného
presvedcenia diet'at’a, Ze nie je dost’ dobré a hodné lasky a Ze dospelym sa neda
verit, dieta oCakava, Ze dospeli ho budi aj nad’alej zranovat. Z hl'adiska
Skolskej edukacnej praxe je potrebné si uvedomit, Ze takéto presvedcenia si
ziak spravidla prendSa aj do vztahu s ucitelom (upravené podla Sladekova &
Ockasova, 2019).

Vztahova vizba a jej prejavy v spravani Ziaka v Skole

Typolégiu vztahovej vdzby vypracovala M. Ainsworhova (1985),
Bowlbyho uzka spolupracovnicka. Ainsworthova klasifikovala tri typy
vztahovej vizby, a to bezpecné priputanie, neisto-vyhybavé a neisto-
ambivalentné priputanie. M. Mainova a J. Solomova (1990) neskor doplnili
tato triddu o dezorganizovanu vztahovi vizbu . Na uvedenu klasifikaciu
nazrieme z perspektivy moznej skusenosti ucitel'a so ziakmi s roznym typom
pripttania. ZjednoduSene mozno uvodom konStatovat’, Ze nepriaznivy typ
vztahovej vézby sa spaja s deficitnymi socidlnymi kompetenciami ziaka,
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zasahuje tak kvalitu vztahov utvaranych v Skole asucasne je vysoko
rizikovym faktorom pre vznik problémové spravania sa ziaka (Allen, Aber, &
Leadbeater, 1990; Brisch, 2011; Wang, 2021).

Ziaci s bezpecnym pripuitanim patria do skupiny Ziakov s pozitivnou
skusenost’'ou rodi¢ovskej starostlivosti, su presvedceni, Ze v ¢ase ohrozenia sa
mozu na rodi¢ov spolahnit’, rodicia predstavuju ich bezpecnu zakladitu. Tuto
dobrt sktisenost’ si prenasaju aj do d’alSich vzt'ahov. A tak Ziaci S bezpeénou
vizbou st v triednom kolektive CastejSie veseli, kooperativni, lepSie zvladaju
konstruktivne riesit’ konflikty, st schopni prispdsobit’ sa a v kolektive st
zvyCajne oblubeni. Empirické zistenia podporuju tedriu, ze bezpecné
priputanie sa spaja so sociabilitou, rozvinutymi socialnymi kompetenciami
a efektivnou emocnou regulaciou (DeKlyen, & Greenberg, 2008; Bohlin,
Hagekull, & Rydell, 2002).

Neisto-vyhybavo priputani Ziaci na zéklade svojej predoslej skasenosti
ocakavaju od svojich rodi¢ov skor odmietanie, takze sa pokiiSaju zriect’ sa ich
naklonnosti, ¢i pomoci. Podl'a Brischa (2011) su utiahnuti, chca byt sami
amenej ziadaji pomoc. V detstve presli Castou skusenostou odmietania —
v dosledku ¢oho sa modzu stat’ hostilnymi az s tendenciou k asocialnemu
spravaniu. V Skole preto neraz patria do kategorie ,,problémovych® Ziakov.
Neisté priputanie sa vyrazne CastejsSie spaja so zlymi vzt'ahmi s rovesnikmi,
hnevom a zlou schopnostou sebakontroly uz pocas predSkolského obdobia,
¢o pokracuje aj v neskorsom obdobi (Bretherton, 1985; Richters & Waters,
1991; Weinfield, Sroufe, Egeland & Carlson, 2008, podla DeKlyen &
Greenberg, 2008). Hnev byva casto pritomny ako reakcia na narusenie
vzt'ahovej vazby. Stupiiujici sa hnev byva tiez pozorovany, ked” dieta zaziva
dlhodobé odlucenie od jeho opatrujucich osob. Prikladom méze byt ziak
vyrastajuci v nahradnej ustavnej starostlivosti, ktorého nielen hnev, ale i strach
a smutok su prezivané ako reakcia na naruSenie vzt'ahovej viazby. Pri¢om treba
vziat’ do uvahy, ze obzvlast’ schopnost’ regulacie negativnych emocii ako je
uzkost’, strach a smutok zohravaju podstatn tilohu pri vzniku r6znych foriem
patologie pocas celého zivota (Carlson & Sroufe, 1995; Chaplin & Coule, 2005;
Fonagy et.al., 1995; lzard, Youngstorm, Fine, Mostow & Trentacosta, 2006,
podla Deklyen, Greenberg, 2008). Ku konkrétnym prejavom ziaka s narusenou
vzt'ahovou vizbou (ktorym moze byt typicky dieta umiestnené v nahradnej
ustavnej starostlivosti, ale idieta vyrastajici v prevazne nepriatel'skom
rodinnom prostredi bez rodiCovskej jemnocitnej starostlivosti) patria
destruktivnost’ vo¢i spoluziakom, veciam, sebe samému, impulzivnost,
kradezZe, predvadzanie sa pred druhymi, nereSpektovanie autority a iné.

Ziaci s neisto-ambivalentnym priputanim su tzkostni a zavisli od
svojej vztahovej osoby. Maju skusenost’ neistoty v tom, kedy sa na vztahovu
osobu mézu spol'ahntt’ a kedy nie. Z toho dévodu sa boja odli¢enia, neraz su
sklesli a prezivaju strach bez zjavnej pri¢iny. Tieto deti byvajii v neskorSom
veku napété, s nizkou frustracnou toleranciou, niekedy pasivne a bezmocné
(Hasto, 2005). Konflitky neraz rieSia verbalnou agresiou. Kym ziaci
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s vyhybavym attachmentom maju tendenciu izolovat’ sa od rovesnikov, Ziaci s
ambivalentnou vézbou tizia mat’ kamaratov, ale pri nadvézovani vztahov su
vahavi (Shahar-Maharik & Oppenheim, 2016).

Poslednou kategoriou su Ziaci s dezorganizovanou vztahovou vizbou —
uvedeny typ priputania vznikd v situécii, ak sa kliCovy opatrovatel’ sprava
dlhodobo zmitene a naladovo, nepredvidatelne, pricom v pozadi mdze byt
nedostato¢ne spracovana jeho vlastna trauma (Kirschke & Hormann, 2014).
U deti s dezorganizovanou vizbou sa rychlo striedaju afiliativne a vyhybavé
prejavy. Tieto deti ¢asto ddvaju najavo svoj zmétok bizarnym spravanim ako
napriklad stereotypie alebo strnulost vyrazu. Kym v detstve je
dezorganizovany typ vidzby uzko spojeny s internalizovanymi formami
problémového spravania, v adolescencii mdze vyrazne prispiet’ ku vzniku
psychickych portch (Carlson, 1998).

Pre porovnanie typov vzt'ahovej véizby a ich dosledkov do fungovania
Ziaka v Skolskom prostredi uvadzame vyskum D. Granta a O. Mayselessa
(2001). Vysledky preukéazali, ze ziaci stredného Skolského veku s bezpecnym
pripitanim vykazovali lepSiu adapticiu na Skolu, vykazovali lepsie
emocionalne a socialne prisposobenie, vyznacovali sa menSim vyskytom
problémového spravania (prostrednictvom reflexie ucitel'ov), suCasne pomocou
sociometrie bolo potvrdené, ze zastavaju priaznivej$iu poziciu v skupine
rovesnikov. Najhorsie vysledky vo vyssie sledovanych oblastiach boli naopak
zaznamenané u deti s vyhybavou a dezorganizovanou vizbou.

Socidlne zruénosti ziakov s neistou alebo dezorganizovanou
vzt'ahovou vizbou su deficitné. Deti v rezidencialnej starostlivosti s neistou,
dezorganizovanou vizbou ¢i s poruchou vztahovej viazby (nediferencovana
poruchy vztahovej véizby - deti bez vztahovej osoby a porucha vztahovej
vizby s blokddou pripttavacieho spravania - deti traumatizované vlastnou
osobou vztahovou osobou, (Brisch, 2011) maji tazkosti so socialnou
reciprocitou, uvedené ma vplyv na ich schopnost rozumiet, empaticky a
vhodne interagovat’ v socialnych situdciach, udrziavat’ pozitivne interakcie
S vyuzitim prosocidlnych schopnosti, akymi su na¢tivanie, pockanie, zdielanie,
Kooperativna vymena laskavosti. Uvedené deficity moézu viest k rozvoju
maladaptivnych spdsobov spravania sa vo vztahu k ostatnym (spoluziakom,
vrstovnikom, ucitelom), a to za ucelom kontroly prostredia a vztahov.
O $pecifikach prace s detmi odlac¢enymi od svojich rodi¢ov v stavislosti s ich
deficitnymi socialnymi kompetenciami nam referovali svoje skuasenosti
muzikoterapeuti pracujuci s tymito detmi (¢o bolo predmetom vyskumu
publikovanom na inom mieste). Poukazali na to, Ze detom v Ustavnej
starostlivosti (s narusenou vztahovou vézbou) trva velmi dlho v porovnani
s intaktnou populaciou deti, kym zacnl reSpektovat’ skupinové pravidla,
vnimat' aj potreby azaujmy druhych, riesit konflikty bez agresivneho
sebapresadovania sa (Zemancikova, 2021). Uvedené prejavy mozno rovnako
zjavne oCakavat i Vv triednom kolektive.
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Skolska uispe$nost’ Ziaka v zavislosti od vzt'ahovej viizby

Nepriazniva vztahova vizba sa nielenze negativne odraza do
deficitnych socidlnych kompetencii a zvySeného vyskytu problémového
spravania sa tychto ziakov, ale utrpia fiou aj ich S$tudijné vysledky (Wang,
2021; West, Kerns, 2013; Moss, & St-Laurent, 2001; Bohlin, Hagekull, &
Rydell, 2000; Tusekile Sande, 2020;). Bezpecné priputanie ovplyviuje Skolskui
uspesnost Ziakov. Pricom uvedené plati pre bezpecny vztah ziakov k rodiCom,
ako aj k ucitelom. Bezpecna naklonnost' sa spaja s lepS§imi znamkami a
vysledkami dosahovanymi v §tandardizovanych testoch v porovnani s neistou
viazbou (Bergin, & Bergin, 2009). Pamétové schopnosti, u¢ebné vykony,
reCovy vyvin, vytrvalost’ nie su u deti s nepriaznivym typom priputania az tak
dobre rozvinuté, ako u deti s bezpe¢nostou vztahovou vidzbou (Brisch, 2011),
okrem toho ¢asto mozno pozorovat’ i niz§iu motivaciu k vzdelavaniu. Uz po
nastupe do Skoly maju deti s neistou vazbou tendenciu mat’ oslabené verbalne,
matematické schopnosti a citanie s porozumenim, sucasne sa vyznacuju
mensou zvedavost'ou po poznani (Granot & Mayseless 2001; Pianta & Harbers,
1996). Pricom tento nepriaznivy dosah neistej vztahovej véizby na Studijné
vysledky pokracuje az do obdobia vysokoskolského stidia (Kurland & Siegel,
2020).

Korene tazkosti so vzdelavanim vsak siahaju d’aleko pred obdobie
nastupu dietat’a do Skoly. Rozdiely mézeme pozorovat’ uz u batoliat. Batol'ata
Sneistym priputanim v porovnani s batolatami s bezpeCnym priptitanim
dokazu udrzat’ len kratSiu pozornost,, dosahuju horsie vysledky v kognitivnych
ulohach (Frankel & Bates 1990; Main,1983; Moss & St-Laurent, 2001), pocas
spoloéného Citania s matkou sa knihe venuji menej a celkovo ich
predcitatel'ské kompetencie su oslabené (Bus et al. 1997; Bus &Van
IJzendoorn, 1988). Vysvetlenie nachadzame u Brischa (2011), podla ktorého
su dojcata od prirody velmi zvedavé, autor ich trefne oznacil za malych
svetovych badatelov, ktorych zaujem o exploraciu okolia je neukojitelny.
Avsak, ak u dietat’a absentuje skusenost’ s bezpe¢nou vztahovou vézbou, jeho
schopnost’ prebadania sveta je vyrazne limitovana a niekedy az nemozna.
Ked'ze deti prezivaju strach, pretoze u nich absentuje pocit istoty a bezpecia, je
ich zvedavost’ potlac¢ena (Brisch, 2011). Naopak bezpecnd vztahovd vizba
k materskej osobe nauci dieta déverovat ludom, citit sa bezpecne, a to ho
posuva dalej k objavovaniu sveta a uceniu (Sladekova & Oc¢kasova, 2019).

Potreba vztahovej vizby a potreba exploracie si podla Brischa (2011)
vo vzajomnom vztahu, a iba ked’ je uspokojena potreba po vztahovej vizbe,
moze sa spokojne uz doj¢a poddat’ nutkaniu po prieskumnom objavovani sveta,
a to najcastejSie formou hry. Ak sa posunieme v ¢ase do Skolskych rokov
dietat’a, pre vSetky vzdelavacie a ucebné situacie je nevyhnutné respektovat
princip ,,vzt'ahova vézba pred vzdelavanim®. Deti s neistou alebo porusenou
vzt'ahovou vizbou sa nedokazu koncentrovane ucit’ inapriek tomu, Ze
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disponuju potrebou exploracie, st ,,zamestnané* h'adanim osoby pre vztahova
vizbu.

Niet pochyb, ze emociondlna klima rodiny ma vplyv aj na Skolské
vykony deti. Ak rodicia prezivaju s detmi ich Skolské uspechy a neuspechy,
podporuju ich v prekonavani tazkosti a prejavuji zaujem o ich pracu, dosahuju
lepsie vykony. Len malo deti zijucich v ndhradnom ustavnom zariadeni dokéaze
naplno vyuzit’ svoj potencial ucit’ sa. Viaceré deti z tychto zariadeni maji podla
E. Sladekovej aS. Ockasovej (2019) poruchu ucenia, pdsobia dojmom
znizenych intelektovych schopnosti schopnosti, pricom casto ide len o velké
medzery vo vedomostiach spésobené tym, Ze nemali prilezitost’ individualnej
starostlivosti v priprave na vyucovanie. Prichodom do rodiny sa vSak podla
autorky (tamtiez) spravidla Skolsky prospech tychto deti zlepsi. Diet’a ziskava
postupne motivaciu k uéeniu, tesi sa z pochvaly a skolské vykony napreduju.

Uvedené dokazeme dobre objasnit’ nielen tedriou attachmentu a jej
principom vztahovej vézby pred vzdelavanim, ale dopliujico i teériou
sprostredkovaného uéenia R. Feuersteina (Feuerstein et al., 2006; Feuerstein,
2014). V duchu tejto tedrie by mohli slabsie skolské vykony ziakov s neistou,
dezorganizovanou, prip. poruchovou vztahovou védzbou pramenit zich
nedostatocnej sklisenosti so sprostredkovanym ucenim, ktorej nasledkom su
oslabené kognitivne funkcie. Feuerstein pripisuje v ucebnych situaciach
zasadny vyznam druhym vyznamnym osobam v okoli dietat’a. Tieto vyznamné
druhé osoby ucenie dietatu sprostredkivaju, a to tak, ze vstipia medzi
podnetovu situdciu a diet’a a prispdsobia tak podnety jeho vyvinovym potrebam
(Feuerstein et al., 2006; Feuerstein, 2014). V praxi to vyzera tak, Ze ,,dospeli
napriklad vyberajt, zdoraziiuju. .. situacie, objekty, javy ¢i procesy, ktoré sa v
zivotnom priestore dietata objavuju, alebo ich interpretuju* (Malkova, 2009,
s. 16). Nie kazdé dieta vSak disponuje skusenostou sprostredkovaného ucenia.
Deti bez primeranej skusenosti sprostredkovaného ucenia nedostavaju
prilezitost’ ucit’ sa ucit. Neziaducim doésledkom su nasledne podla autora
oslabené kognitivne funkcie. Za rozhodujuce je v sulade s touto tedriou
povaZované socialne okolie diet’at’a, t. j. vyznamni druhi. Nie vSetci vyznamni
druhi (v prvom rade rodicia, zvlast vztahova osoba) vzdy z objektivnych alebo
subjektivnych dovodov mo6zu, pripadne maju zaujem poznanie sveta dietatu
sprostredkovavat’. Podl'a autora (tamtiez) su rizikovymi napr. rodiny zat'azené
problémami, pricom mdze ze ist’ o rodiny v krize partnerského spoluzitia, ale
Casto sem patria rodiny v ekonomickej nudzi ¢i rodiny socialne vylacené, kde
rodi¢ia v tychto pripadoch nie st schopni citlivo vnimat a adekvatne
uspokojovat’ vyvinové potreby dietata a v duchu predoslej teorie vztahovej
vizby jemnocitne na ne reagovat’.

Bezpecie vSak hladaju deti nielen u svojej vztahovej osoby ale aj
u d’alsich osob. ,,4by sa deti ucili od svojich rodicov, v jasliach, v §kélke alebo
V Skole prijimat’ nové ucebné ponuky, a aby ich mohli vo svojom vnutornom
svete spracovat, musia sa citit emocionalne bezpecne. To znamend, Ze si musia
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vytvorit dalSiu vztahovii vizbu K vychovavatelke..., alebo aj k ucitelke v skole.
(Brisch, 2011, s. 27). Uvedené je uz vSak predmetom d’alSej Casti textu.

Uloha (triedneho) uditela v podpore deti s menej priaznivym pripttanim

Bezpecné priputanie ovplyviuje (nielen) Skolsku uspesnost Ziakov.
PriCom wuvedené plati tak pre bezpeiny vztah Ziakov k rodicom, ako aj
K ucitelom. (Bergin & Bergin, 2009). Podl'a CH. Berginovej a D. Bergina
(2009) posilnenie vzt'ahov medzi ucitelmi a ziakmi nie je len doplnkom, ale je
skor zakladom pre zlepSenie skolskych vysledkov ziakov a sucasne aj ich
socialno-emociondlnej pohody. Pochopenie ulohy pripatanosti v triede pomoze
pedagdégom byt efektivnejSimi, najmé pri praci s ,,problémovymi ziakmi.
Ucitelia by sa mali naucit, ako zaobchadzat’ s det'mi, ktoré maju neistd viazbu
na rodicov. Je to vyzva, ako nekonat’ spésobom, ktory podporuje ich neisté
vnutorné pracovné modely. Ziaci s neistym pripttanim sa sice mozu usilovat’
0 lepsie vztahy, ale nedisponuji k uvedenému potrebnymi socialnymi
zruénostami.

Ch. Berginova a D. Bergin (2009) st toho nazoru, Ze je prave na
ucitel'ovi, aby zmenil pohl'ad deti na vztahy svojim vlastnym pristupom. Autori
vychadzajic z vyskumov pomenovali viaceré odporuCenia pre ucitelov,
z ktorych vyberame a dopifiame aj vlastné odporu¢enia a odporucenia od E.
Sladekovej a S. Ockasovej (2019):

- Zvysit citlivost’ ucitelov voci ziakom s neistym pripitanim, byt
vnimavy na ich tazkosti a byt shopny reagovat’ na ne, poskytovat
utechu; zvysit’ citlivost, ale i srde¢né a pozitivne interakcie so ziakmi;
dat’ im pocitit, Ze ucitel’ je osoba, na ktorii sa mo6zu vzdy spolahnut’;
Sladekova a Ockasova (2019, s.18) konkrétne uvadzaji: Kazdy den dajte
dietatu najavo, Zze ho vnimate, v§imajte si ho hlavne vtedy, ked’ urobi
nieco dobré, alebo sa pekne sprava“;

- Zaujimat' sa 0 akademické uspechy ziakov, ukazat im, ze ucitelovi
zalezi na ich dobrych vysledkoch a sucasne poskytovat individualnu
pomoc a podporu, pytat’ sa na porozumenie, urobit’ hodiny zvlastnymi,
zaujimavymi...;

- Priudrziavani discipliny sa vyhybat’ ,,donucovacej* discipline, pre ktorti
su priznacné hrozby, zastraSovanie, vynucovanie nadradenej moci
ucitela, tresty..., uprednostnit’ pozitivnu disciplinu, ato jasné
a zrozumite'né objasnenie pravidiel a dosledkov ich poruSovania;
vyhybat’ sa konfrontacnym situaciam;

- Budovat’ zmysel pre komunitu v $kole a starat’ sa o priazniva triednu
klimu, ktort uéitelia podporuju prave svojou srde¢nostou, primeranym
nenasilnym spdsobom udrziavania discipliny v triede, podporovanim
spoluprace medzi spoluziakmi, davanim prilezitosti ,starat sa
0 druhych®, ¢im sa podporuje sucasne prosocialnost’;
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- Nebat sa vyhladat podporu apomoc pracovnikov vychovného
poradenstva priamo pdsobiach v skole alebo v skolskych poradenskych
zariadeniach, prip. neziskovym organizaciach venujucich sa napr. detom
v nahradnej starostlivosti,

- Zvlastne postavenie medzi ucite'mi zastava triedny ucitel’, ktory okrem
kazdodenného respektovania vysSie uvedenych odporti¢ani moéze pre
podporu deti snaruSenou vztahovou vézbou aich lepSiu poziciu
v triednom kolektive vyuzit’ $pecificky zamerané triednicke hodiny. Na
tychto  hodindch moéze ucitel spolupracovat i odbornymi
zamestnancami $koly, a to Skolskym socidlnym pedagégom, skolskym
Specialnym pedagoégom, Skolskym psychologom, prip. vychovnym
poradcom ¢i koordinatorom prevencie, ktori maju sklisenosti
v efektivnych stratégidch podpory triednej klimy. Tieto hodiny m6zu byt
dobrou prilezitostou pre rozvijanie socialnych kompetencii, a to nielen
u ziaka s neistym priptitanim.

(doplnené a upravené podl'a Bergin, & Bergin, 2009; Sladekova, &
Ockasova, 2019);

Zaver

Dieta sa rodi s instinktivnou potrebou vytvorit’ si emo¢né puto na
blizku vztahovi osobu, ktorou je najcastejSie matka. Pevné trvanie tohto
vzt'ahu preziva ako zdroj istoty, bezpeéia, pokoja a pohody. Od kvality tohto
prvotného vztahu je zavisly charakter a pevnost’ vSetkych ostatnych vztahov,
vratane vztahov dietata k ucitelovi ¢i spoluziakom. Dopady charakteru
a kvality pripitania mozno v Skole vnimat’ v rovine socialnych vztahov
dietata, vyskytu prejavov problémového spravania aVrovine Skolskej
uspesnosti. Bezpecné priptitanie sa spaja so sociabilitou a efektivnou emocnou
regulaciou. Naopak, ziaci s Castou skiisenostou odmietania od svojej vztahovej
osoby sa mézu stat’ hostilnymi az s tendenciou Kk asocialnemu spravaniu.
Nepriazniva vézba tak zvySuje riziko vyskytu problémového spravania
u svojich nositel'ov, okrem toho m6zu fou utrpiet’ aj ich Studijné vysledky. Pre
efektivne uCenie sa je nevyhnutné re$pektovat’ princip ,,vztahova vizba pred
vzdeldvanim* (Brisch, 2011), pretoze dieta s neuspojivou vidzbou je
zamestnané hl'adanim osoby pre vzt'ahovi vizbu a nedokaze preto z ucebnych
situacii vytazit’ potrebné. Bezpetné pripttanie ovplyviuje skolsku uspesnost’
ziakov, ale aj ich spravanie sa v Skole. PriCom uvedené plati pre bezpe¢ny
vztah ziakov k rodicom, ako aj k ucitelom. Ucitelia by sa mali naucit, ako
zaobchadzat’ s det'mi, ktoré maju neistu vézbu na rodicov. Je to vyzva, ako
nekonat’” sposobom, ktory nad’alej podporuje ich neisté vnatorné pracovné
modely.

Prispevok bol spracovany v ramci projektu KEGA — K 066UK-4/2021 — pod
nazvom Elektronicka podpora pregradudlnej pripravy Studentov ucitelstva
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Vv oblasti triedneho manazmentu - tvorba webového portilu a vysokoskolskej
ucebnice.
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