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Predhovor 

Vedecké štúdie v predloženom časopise STUDIA SCIENTIFICA 

FACULTATIS PAEDAGOGICAE sú orientované na aktuálne pedagogické 

a špeciálnopedagogické ťažiskové témy. Svojimi štúdiami toto číslo obohatilo 

21 (spolu)autorov zo šiestich univerzitných pracovísk. 

Jednoznačne samotnú textovú časť v tomto časopise možno diferencovať 

do dvoch častí. Prvú časť tvoria štúdie, v ktorých je konkretizovaný problém 

v oblasti špeciálnej pedagogiky. Úvodný príspevok o fenoméne inkluzívneho 

vzdelávania (Maliňáková) otvára vhľad do tejto problematiky. Prvotnými sú 

príspevky, v ktorých sa autori (Valenta, Maštalík, Finková, Ludíková, Kolibová, 

Dolinská, Homolová, Jedličková, Klimentová) zaoberajú skupinou detí/žiakov 

s dificilitami v oblasti učenia sa a správania. Autori prezentujú konkrétne 

teoretické vymedzenia, ako aj vlastné výskumné zistenia, príp. ponúkajú 

komparáciu výskumov zo zahraničnej spisby. Ďalšie príspevky autorov (Fábry 

Lucká, Habalová, Chanasová, Libertini) sa viažu na oblasť včasnej starostlivosti, 

ktorá má významnú rolu v samotnej pomoci rodine i dieťaťu so zdravotným 

postihnutím až po vstup do základnej školy. Na nevyhnutnosť podpory práve 

v tomto období poukazujú aj samotní autori ako na možné zlepšenie prognózy 

samotného zdravotného stavu. Do popredia sa dostáva aj poblematika expresivity 

v súvislosti s konkrétnym výtvarným nadaním a/alebo talentom (Benčič, 

Kováčová, Valachová, Muchová).  

Druhú časť tvoria štúdie zaoberajúce sa aktuálnym pedagogickým 

problémom – vzdelávaním dospelých. Autori (Pappová, Pisoňová, Ševčovič) 

predostierajú teoretické východiská a aktuálne výskumne zistenia, na základe 

ktorých deklarujú, že prínos nových myšlienok prináša aj mieru užitočnosti 

pri rozvíjaní samotného vzdelávania dospelých. 

Predložené príspevky možno považovať za kľúčom k otváraniu tém, 

ktoré pedagogické vedy jednoznačne potrebujú. Prepracovanosť teoretického 

zázemia a relevantnosť výskumných zistení majú pridanú hodnotu v rozvíjaní 

výskumných zámerov, ktoré sú významnými aj pre ďalšie možnosti integrovania 

do vedy a výskumu, ale aj do ich praxeologickej roviny.  

Doc. PaedDr. Barbora Kováčová, PhD. 
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Preface 

Scientific studies in the present journal STUDIA SCIENTIFICA 

FACULTATIS PAEDAGOGICAE are focused on current pedagogical and 

special pedagogical topics. This issue includes 21 (co-) authors from six 

university workplaces with their studies. 

Unambiguously the text of the publication can be divided into two 

parts. The first part consists of studies in which the problem in the field of 

special pedagogy is specified. The introductory article on the phenomenon of 

inclusive education (Maliňáková) opens up insight into this issue. The primary 

ones are contributions in which the authors (Valenta, Maštalík, Finková, 

Ludíková, Kolibová, Dolinská, Homolová, Jedličková, Klimentová) deal with 

a group of children/pupils with differences in learning and behaviour. The 

authors present specific theoretical definitions as well as their own research 

findings, or offer a comparison of research from foreign writings. Other 

contributions by the authors (Fábry Lucká, Habalová, Chanasová, Libertini) 

are related to the area of early care, which has a significant role in helping the 

family and a child with disabilities until entering primary school. The authors 

themselves point out the need for support in this period as a possible 

improvement in the prognosis of the health condition itself. The issue of 

expressiveness in connection with a specific artistic talent and/or other arts 

talent also comes to the fore (Benčič, Kováčová, Valachová, Muchová). 

The second part consists of studies dealing with the current pedagogical 

problem - adult education. The authors (Pappová, Pisoňová, Ševčovič) present 

theoretical background and current research findings, on the basis of which 

they declare that the contribution of new ideas also brings a degree of 

usefulness in the development of adult education itself. 

The submitted papers can be considered as the key to opening up 

topics that the pedagogical sciences clearly need. The sophistication of the 

theoretical background and the relevance of research findings have added 

value to the development of research intentions, which are also important for 

other possibilities of integration into science and research, but also into their 

praxeology level. 

Doc. PaedDr. Barbora Kováčová, PhD. 
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Fenomén inklúzie v modernej spoločnosti 

The Phenomenon of Inclusion in a Modern Society 

Paula Maliňáková 

Abstract 

The study compares the essential theoretical background of the issue of 

inclusion as a phenomenon of the present. It presents the basic concepts 

related to the phenomenon of inclusion and inclusive education in our 

conditions. We look at inclusion in the study from a terminological, 

historical, and strategic point of view. Accepting inclusion as a standard 

part primarily requires a change in the thinking of all actors in the 

educational process and a difference in the way of organization, culture, 

and measures for everyday practice concerning all its participants. 

Keywords: Integration. Inclusion. Heterogeneity. Inclusive environment. 

Integrability. Inclusiveness.  

The phenomenon of inclusion in a modern society 

Inclusion is a phenomenon that is talked about a lot of, but in reality 

the values of inclusion are rarely fulfilled. Therefore, we can speak of inclusion 

as a trend that brings innovation, which we can observe exceptionally, and it 

is still an extraordinary process in education. Inclusion is considered an 

innovative educational process where every student can provide a complete 

education. At the same time, inclusion can be viewed as a particular 

innovation to increase the quality of the educational process at school. Lechta 

(2018) states that the phenomenon of designing inclusive education was a sign 

of the optimistic views of many teachers at the turn of the 20th - 21st century, 

which was adequately supported by several theoretical aspects, while in 

practice, they encountered many complications. Establishing inclusive 

education is not an easy or short-term task for the school and its participants. 

There is a clear need for an in-depth focus on inclusive education solutions for 

the benefit of all participants. It is related to the setting and direction of 

acceptance of heterogeneity on the part of the school and its culture in the 

given country, region, etc. Not only a sufficiently elaborated theoretical basis 

of inclusive education is sufficient, but also its broader transdisciplinary 

connection and a legally fulfilled framework in full with the praxeological 

anchoring in the school or classroom. Therefore, the essential ideological 
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starting points and sources of current inclusive thinking draw attention to the 

possibilities and the limits, which we describe below (Table 1). 

Table no. 1: Limits of inclusive education. 

Limits of inclusive education. 

Narrowing the understanding of inclusion 

as a pragmatic approach is perceived as 

a good strategy for rapid (problem) solving 

in an environment of problematic 

multiculturalism. 

The risks of a formal application, which 

is based on several policy decisions 

and legislative documents (up to the 

borderline experience of "inclusion for 

inclusion"), without a deeper examination 

of its starting points and implications. 

Source: Bullock, Brestovanský, Lenčo, eds. (2015), graphic design - author's 

processing 

Terminological aspects of inclusion 

Baďuríková (2006) argues that concepts such as inclusive education, 

inclusiveness, and inclusive didactics began to be used in the 1990s to 

prevent integrated education (corresponding to the joint education of 

children with disabilities in mainstream classes). In this context, Kováčová 

(2010) writes about the integration process as a precursor to inclusion, when it 

is necessary to create conditions and successfully implement them into the 

environment. We present the mutual comparison and the subsequent 

difference in the following view (Table 2). 

Table no. 2: Defining the concepts of education in school. 

integration inclusion 

It is the incorporation of an individual 

or group into a new environment 
(society) or other new conditions. The 

domain does not change - the student 

adapts. Integration is more oriented to 

material needs, to their sufficiency. 

Integration requires adaptation of the 

integrated conditions (Koštrnová, 

Ustohalová, Verešová, 2020, p. 9). 

Not only the inclusion, but 

incorporation, acceptance, 

acceptance of all children as equal 

members of the school community, 

but also the creation of conditions to 

develop the potential of each child and 

to remove barriers (racial, national, 

cultural, social, economic, health, etc.), 

which hinder the right of every child 

to education and equal opportunities 

in access to education. According to 

Kováčová (2010), inclusion rejects the 

concepts of indirectly differentiating - 

distinguishing society into majority and 

minority. 

Source: graphic design - author's processing. 
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According to Biewer (2009), one may encounter an ambiguous 

definition of mainstreaming, integration and inclusion. The author argues 

that these unclear definitions may be that their substitution was made in 

a brief period (approximately in the range of 1990-1995). Changes in the 

conceptual view of cultural and political conditions also contributed to this, 

and last but not least, it also influenced the established practice in schools. 

Based on the above, it can be argued that inclusive education is not a static 

phenomenon (more Lechta, 2010; Šuhajdová, 2018; Špotáková, 2018, Kováčová, 

2019 et al.). Integration is known as a concept that developed in the 1980s. On 

the contrary, inclusion was reflected in professional discussions in the 1990s 

and early 21st century. 

The main differences concerning the mentioned terms include the 

following premises: 

 the fact that inclusion is a broader concept than integration, which 

deals with the inclusion of pupils with specific disabilities or 

disabilities, while inclusion is about accepting all, resp. acceptance of 

diversity; which is also claimed by many authors such as Lechta 

(2010), Kováčová (2010), Šuhajdová (2018), Špotáková (2018). 

 Another crucial aspect is that integration respects the dual way of 

learning (special and mainstream schools). Still, inclusion encourages 

the admission of all pupils based on the "school for all" thesis (i.e., the 

removal of two parallel "two-track approaches"), cf. Bagalová, 

Bizíková and Fatulová (2015). 

 group heterogeneity is perceived as a valuable part of society with 

an emphasis on the gradual creation of one heterogeneous group, i.e., 

it is a gradual transition from the process of integration to inclusion 

(Belková and Zólyomiová, 2019). 

 integration is expected to change the pupil's adaptation to school 

education; inclusion includes the opposite approach, namely the 

transformation of school education to the pupil and the acceptance of 

pupils' diversity (Lechta, 2016). 

The very concept of inclusion in the school environment can be 

viewed from two perspectives. The first view is inclusion, which deals with 

the possibilities of optimal education for children and students with disabilities, 

disruptions, or threats, or the second view is defined by researching and 

clarifying the educational processes of the target group concerning conditions 

in mainstream schools and out-of-school environment (Lechta, 2016). The 

inclusion index understands inclusion itself as an approach to education and 

society development. Inclusion is closely linked to democratic participation in 

education but also beyond schooling. It is an effort to ensure the coherence of 

the school's activities by supporting the education of all children without 

distinction, including family members of children, school staff, and all who 

come into contact with the school (Booth, Ainscow, 2019). 
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It is primarily essential to provide an educationally heterogeneous 

environment (Balážová, 2018), where a full-fledged environment will be 

provided for each student in the process of education. Pupils are not 

differentiated into groups with and without SEP (Special Educational Needs); 

they work together using appropriate methods and procedures to achieve 

adequate socialization and education. Lechta (2012) states that the problem of 

how to teach effectively in a heterogeneous educational environment is often 

addressed, which is taken as a didactic problem in inclusion. However, it can 

be appealed that this is only a kind of narrowed perception of inclusive 

education. The shortcoming is not only specific pedagogical methods and 

procedures, but it is necessary to build a new approach for educators. Thus, 

the failure of inclusive education from one point of view is the inability to 

ensure optimal education for all members of a heterogeneous school group. 

On the one hand, we know that one of the main attributes of inclusive 

pedagogy is a heterogeneous community. In contrast, this fact can further 

"heterogenic" the entire inclusive education due to the diversity of school 

groups, resp. to divide. Therefore, we can state that it is necessary to change 

the fact of looking at heterogeneity. The problem of integrated and inclusive 

education is the acquisition of the content of education, i.e., the standards of 

education that are set in the individual components of the State Education 

Program. There is often a mismatch between the specific requirements of 

the curriculum and the opportunities for pupils with special educational 

needs. 

The same views on understanding and accepting inclusion should be 

taught to children/students from an early age to correctly identify the given 

opinions of the environment. However, it is not only a matter of raising 

children/pupils but also of the whole generation, resp. we should be an 

inclusive society that is not stigmatizing someone different, etc. However, 

a common fact in our community is that we look to "someone with a difference" 

with regret, compassion, or in a negative sense with underestimation or 

incompetence itself (Kováčová, 2015). 

Inclusive education, which is currently powerfully proclaims and 

understandably faces positives and negatives due to the conditions of 

readiness of individual schools and their philosophy. These become possible 

risks in the "introduction" of inclusion in schools. At the same time, we 

consider these risks to be problems that every school that registers children 

and pupils with special educational needs has already encountered. We 

believe organizational, economic, technical, legislative, and pedagogical 

conditions to be significantly risky, whereas Šuhajdová (2018) describes them 

as conditions of a global and personnel nature. 

The facts forgotten above suggest that we can talk more about 

integrability in the current context, as inclusion is more of a vision that we 

want to move closer to. That is, concepts such as inclusiveness and 

integrability are used in the context of school readiness and their environment 
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